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INTROUUCTLON

i .
k.

the field of Special Education s presently in a state of flux. Many

L

T ONES T S R

.ﬁhangea are coming about especially within certain categorical areas, such
as wpntal retardation, ledrning disabiliﬁies and behavioral disorders, Part
of this change tx heing brouatt about by the courts of this land 1n which
soengol districts are Seing forced to altey both their attitudes about, and
Cdgrational Jelivery orviaes b, the handicagpod children in thelr community.
Mavdock DUV3A3Y crnne . rhar the state and federal suprep courts have been
rnalimons 1n hetr decistons that et Blren cannot be isplated in educational
proareams . Snoews decraiang fave challengoad the use of [ scores as a sole
Factar Foe the glacarment of students into spectal classes or programs. .

Trostae e s Lnat the traditional categorical classifications in the
f10old of spucral oducation are po lenser acceptable.  Teo often these are
Banmd wuct a4ttt ivian reflogtive of the child as an individual rather than
Mis 0 .aititiy o Lets of disabilition, Weintraub and Abeson (1972) have
anporLoed e oeetes toon pat lasn dtging by labels has inherent limitations.
Taeae Tioatatoie, oot cepgret ticag, dsabition, rejection, and taunting by
e ot et ed neeral gnics g claseification scheme,

VIl e oo catarn e clepat by influenced the Council for
Cagen vy oo Ve e Tegdin g g etessiangd oraanization in the field, to
shra T v ceptagead bt gt e educated in the regular
VL R s oty oande r adtesse Sircgestances should a child be
LT e e Lt e e b e e e e e aegygnt of time that will
oo S e e e e g el e, at least on
yo_are S ooty taen, s ot ot ey i bana advocated by
L et - U R R T A e oty Tochy v (,']O":(_‘]y at
T T TS T A bl a1 b e (e

e C e e e eyt e et b tress inouben the




aet wrg wgtlaces o g ceroegs Enat G 43] take yets corzideration 31l of these
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variabias,
Pqycators are doing much to make needed changes, Two recent revisions of

Righly popular tectbooks in special education reveal this. Kirk's 1972

reviaion of tducating receptional children, added a new chapter, “Specific

Crarmrmyg diuabiivtees oand cnanged the first chapter from an introduction

in the 1963 book 1 irtra-tadividuel differences: Diccrepancies in growth

ard dewvelogaent” an 1iZi. Ings, it wan be seen that even new categories of

gi saceptiveal ofidren have como about, or at least an examination of the more

traditional cataosrios hag been made in order to remedy misclassification. In

ddition, the woyerant s toward looking at the child and his problems rather

h

tran at groups of chibdren's probiess within a category.

Lusn (19731 indivates by the *itle of his text, Exceptional children

in the sinoolst pedral oeducation in transition, tne movement that is taking
Glace. Gw fartner states that: 1) traditional labels are less in use by special
pducdtors o o) =oer gestai tersy are coming into existencey 3) children with
yar i ET oneat e neg coing concentrated upon, and 4) special educators

are teyteg vl e cpee ontegratiye con Leiroagproaches,

Ty e oLartesnt of Goeoial bucst on faculty began planning the program

L 4
-
-
-

Lot waptioter, 19730 At an early meeting it was
Moc e le o e e gt categorical on onature because the "
Vi st o et ot segrae oo cartification to teach in such
ce . S e v gt vebzed the transitional state
bovn e e el e aan g g et e af the new trends and
e e e v e ey et e, oeertant factor teat was
TR T T L R D iem prearan was in

cord ot teen tor some time. No
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ang falt that the program should, or could, be scuttled. It had many streagths

| gl was well-definey. In addjtion, almast two hundred persons were in various

stayes of the program.  The Uepartment of Special fducation had responsibilities

to 411 those students. 1t was obvious that the existing program should be meshed

into any new program, both au @ responsibility to students, and as sound plar. g

policy, With these three basic guidelines the self-study srocess was begun,
in realtty, the rtargity was responsible for two self-studies. Sidce courses
i specific lesrning ddisabilities, and behavioral disorders had not previously
been taunght ot oh, nor nad approval for certification in these two areas been
previously rogquested, (it was also necessary to present a self-study to the west
;_. Zirginia Stele dwpartment of tducation., Also, the National Council for Accredita-
tign of lescnor tducation (RCATL) seidf-study was fequired.
The Firof selt-stuly was begun for the West Virginia Department of Education.
Tre major wark gn this was done in November and December, with the faculty
spotrey €,11 and nalt days in prainstorming and planning sessions, At the same
Pime tre SUATT aeymoent was ousce! anoa quide inoall this self-study process. As
Sean a3 g preliminaery stwly was combieted it was sresented to the NDenartment of
Cgucatior versannel g joint peeting, and reaction was elicited from them. All

conovrn o amdt eatt o, cove poted, 2od wero resolved in the following departmental

ST by e s ethey departents within the Division of Behavioral
T S T T vt deputomd advice. Teachers and adeinistrators in
Vi e ke aprians and oo eendations, Students in
| T oo et o e angd agied for their input.
S IO LR TR Ceeet et e k) to et e the program, and offer advice.
gttt and et aeeghat different point
XA . ' LRI S TR B B B4 172 rudcﬁn"; proqarar: 410 spent
R P I S SO S R RN P A S RN ASTHIVE A BN it that area, And,

Pt o T T T B 1.-.‘4_ intorased of ‘1,?-(‘\‘3,'01_‘9.
| 2]
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2=+ asked to critically evaluate the tota’ | elfestudy at various stages of dovel-

ppmant. ’ ‘
The self-study was presented to the i t Virginia Department of Education

and their evaluation team, on March 19, 1 [ 1. Approval by them at the certifi-

1

cation level has been granted for the nexaifour years (the maximum number allowed,
and indizates £ull progras approval),

At the same ti=o the self-study for NCATE was being underteken, with
data gathered fur botn studies. The results are located in this document.

On the basis of the two self-studies the following broad guidelines

resulted, and serve as a framework for the total program development and self-

study document,

(1) The orientation in the three areas of mental retardation, specific
tearning disabiliting, and behavioral disorders is that of a diagnostic-
prascriptive teaching format which lends itself to the transitional state of
the arts,  Further, the need for educating teachers in the latter two areas is
especially qreat both Iscally and nationally, and the need for teachers of the
centally retarded will remain high for some time to come., This is especially
true since soecial education 0, by Low, candatory within the State of West
Virginia as of July 1, 1374,

(2) Tne seauence of courses are developed so that stu&ents in all three
specialized reds take the qame course work where commonalities are evident,
yot Lrancs anty tne speritrl aredns oy they relate to each category of children,
Thi, alv ns $or n doesb ol of ane aroa of coerciality, vet also allows for
cross-fertitrzation ot areas by placing students with different interests into
the G wmer e o s by ooy,

P3N stadont cnterineg the preoarae tibe the Graduate Recurd Framination
bty ol e tacalty and stadent. otertine entry level of functioning
abr ity e pote aerpal and auantitative areas, This o gssures better individualized

- ."




planiing of courses for students by having such data available before the
Cenasedork {s started,

. .
(4) A1) students take an entry evaluation in the area of general know-
" ledge in the field of special education in order to help develop the most
meaningful program with a minimum amount of redundant cggrse work. Those
gntering from outside the field of elementary education, must take an academic
ski1ls evaluation (National Teachers Examination) in order to determine know-
Tedge in the areas that are prerequisite to coursework in special education,
CThey inchude arithestic, art, hedlth and physical education language arts, music
seience and socral studies,  Any weaknesses must be remedied by approp-
riate Course work.

(%) Al students who are pursuirg a master's degree may develop a program
that meets thetr needs by electing to pursue an area of concentration outside
the field of special cducation. Prescntly this includes remedial Eeading,
early cnildhood education, or supervision of speéia? education, This will
e most nelptyl 1n the field that is presently transitional in nature. Students
can dovelop skilis in arcas closely related to special education, but at the
prosent time are separated., However, as the transition continues in all
probanility there will be a very close meshing of special education and
revedial readieg, early cnildhood and supervision, Students who elect such
concentrations should be in a prime position to take advantage of such transitions.

it wnnecron g it throughout the coursework in terms of both library
posagr oA ce o t coigtin g Lo the courses.  Because of this emphasis,

16 tho tapn

Y e e specidbieed and more s cientific, students who have
2 working Lnoglad e ot recearch, its strengths and Yimitations, will also
Bttt o et qeogme Deondorshp roles in the public schools of

L I e

~
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As the progéam 1s relatively new within the College of Graduate Studies,

there has been little precedepce set. Thus, because of the flexibility of

. the program built upon a transitional state of tne field, {t will be very easy

“to make the necessary changes as data 15 collected through evaluations of the
students in the courses, and the teachers in the field who have graduated from
this program.  This, then, is a program with a built is transitional factor that
AP0 allow fur guich onange when 1t 1s documented throuch the various forms of

research to be conducted within the department,

¢
-
-
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B-1.  CURRICULA FOR AOVANCED PROGRAMS




Standard:

G-1.1 DESIGN OF CURRICULA

Curricula for advanced programs are based on
objectives reflecting the institution's con-
ception of the professional roles for which

the preparation programs are designed.

13
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QESTAN OF_THE CURRICULA

The curriculum sequence in special Education is designed to meet the
| unique needs of each student. The program prepares students to become teach-
er ot the mentally rotarded, the pehaviorally disordered or the specific
learning disabled child. In addition, through an elective program, the stu-
dent can develop a concentration of <kills in remedial reading, early child-
nood education or special supervision, Thcee who elect these concentrations
would horma\ly asnume roles in the schools which require such specialization,
Nevertheless, most will become specic) education teachers in self-contained
OF resource rooms, or will assume supervisory roles in special education.

Fach course within the Special Education Department has been developed
using the following format: 1) objectives were written for the total special
education program based 1n most part on the diagnostic-prescriptive model, and
in conjunction with the objectives of the West Virginia State Department
0f fducation, the teacher-certification agency; 2) program objectives were
genarated froa the troad cajectives; 3} course cbjectives were then developed
consistent with program objectives; and 4) course competencies were developed
in line with program objectives. Once the courses were written, the total list
of competencies was Ghecked aqainst those competencies as developed by the West
Virginia state Departwent of Lducation. Tt was determined that the College of
Graduate .tudi=s fCNG) Department of Special Education list exceeded, in all
casen, tose of the state,

A1 Ltadonts enteripg the proaram must have met the COGS general
BAtrAnL s cegutre ety aed those ot the Spocial tducation Department (see
G-3 1-dr o ree te tee Advanced Program). Deficiencies must be removed before
the (earie oo an b hequn, A typical seyuence of courseviork for the
part-troe 4 ten Caefi Pt in owpeei ) educatisan who has no area of concen-

tration, a0 ot oeave Bonnits to graduate, s listed below. All other

&

i



plans with areas of concentration, follow the same basic pattern. Only

modi fication is made for the gpectialized courses.

FIRST SEMESTER UNITS
Special Education in Transition 3
* ylock A Elective 3

SECOND SEMESTER
Characteristics of the Individual with

Mental retardation, behavioral disorders, 3
or sgecific learning disabilities 3
* Block A Elective 3
FIRST SUMMER SESSION
Selection and Development of Special
Education Materials 3
Educational Research 3
SECOND SUMMER SESSION
Diagnosis and Remediation of the Cognitive
Aspects of Exceptional Children 3
* Block B Elective 3
THIRD SEMESTER
Diagnosis and Remediation of the Affective
Aspects of Exceptional Children 3
Seminar 3
FOURTH SEMESTER
Problem Solving 3
* Block B Elective 3
THIRD SUMMER SESSION
Practicum/Internship 3
39

* See Gl.4 - Individualization of Program Study for complete
listing of elective courses.

ERIC

Full Tt Provided by ERIC.
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The progranm is designed tc offer the student a highly individualized
sequence of courses within thq department and college. There {s room for
approved electives. Also, students must take six units of electives with
the Uepartment of Instructional uvevelopment. These include any two of the
following nine courses: (hild Psychelugy, Prysiological Psychology, Social
Psychology, Language and Lommunicatiyn, Psycholog of Learning, Perception,
fognition, Child Developrent Seminar, or advarced Adolescent Psychology.

The philosophy of the Departmert of Special Education is that students preparing
to teach handicapped cnildren must be kncwledgeadle in the theory of growth and
development of normal ¢rildren, “he above courses all deal with the normal
individual, and give the student a framewcrk by which to gauge exceptionality.

The two courses to be chosen 2.e 4ot the discretion of the student and the advisor,
and dre taken very early ir tre course sequences (Listed as Block A Electives).
Chotce will be tased on backgroune, professional experiences and future profes-
signal goals.

Other approved eleztives can be taken through additional coursework in
special education, courseiing and guidance, sccial work, psychology and sociology.
Again, these are chosen by the student ard advisor, as based upon student needs
and professional geals.

The major objective of the fift=zn (15) rour core in Special Education is
to give the students both theoretiza and practical aspects as related to

the total educatiorn of tre nandicapped ¢cnild. 7re initial course, Special

o
©

Education 'n Trangytice Np T4, 2270 covers notm the traditional and contem-

ot
[$J
PR
>
[} ]
Al
(3]
2
\
-
oY
H
r]
[34]

porary issues as> r2lat-4 12 2¢ randicapped conditions, plus

the area -f tre 1fted. Tre madin trr it 2f t-a course is to give the students

a working inowled e ¢t 300 exzepticorz’ttes, &% 3pecial emphasis on definitions,
terminolog,, prevalerce frggras, cdertdrator ortzedures and educational
prograreirn

it
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Concurrent with the above courses, or immediately following, the student
will take one of the three cCourses dealing with characteristics of the mentally
retarded, behaviorally disordered, or specific learning disabled. he
“our e is designed so that the student will do an in depth analysis of the
characteristics of the spegific child through the review of the literature.
Concentration will be aiven to definitions, while characteristics will center
around the medical, intellectual, psychological, social and educational variables.

selection and Development of Materials (Sp. Ed. 611) follows or is
concurrent with the above course. The emphasis is upon the many materials in
the field of special education, both commercially produced and teacher made. The
Instructional Materials Center serves as the physical lacation for the course,

and time is spent in evaluating various materials and their usefulness to

" the various cateqories of handicapped students. Time is also given to the

development of materjals that meet specialized needs and that cannot be

found commerciallv. This course also serves as the foundation for the

following two courcses in diaanosis and remediation, where a thorough knowledge
of the materials in the field is paramount to success in the actual remediation
of deficit areas.

A1l master's candidates must take a Sasic course in educational research,
as taunht by the Derartment of Instructional Development. Up to this point,
students have been exposed in each class to some form of research and writing.
Such a cormponent exists within each course requiring students to write book
roviews in the initial stages and proceed to write small research papers and
then larder ones. Here students are given specific skills in writing problem
staterente . constructina plans that identifv population samples, types of and
nurbers f measuring ins truments, and statistical technicues. time is spent
in develanini a format and assessing the cost of the project. This gives the

ctuderts *he ahilitv tn bnth read and write research auite earlv in the proaram.

L)

(

froed
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Diagnosis and remediation of the cognitive and affective aspects of
evceptional children are each, four-hour courses (Sp. Ed. 550 and 551), 1In
both courses the students learn how to administer and interpret appropriate
standardized and informal tests, and how to translate that data into educational
programs using the paradigm of diagnosis-interpretation-prescription writing and
implementation. Thus, a diagnostic prescriptive model is introduced and through
the integrated courses and related field laboratory experiences, students do
actual diagnosis and remediation of school children unier the supervision of
COGS faculty in both the cognitive and affective areas. The courses are not
sectioned out into the specialities of mental retardation, behavioral disorders,
or specific learning disabilities. Students have .the opportunity to look at,
and work with, children in a variety of categorical classifications. At the same
time, the majority of thei: experiences can be within an area of specialization.
This better prepares students for real-life teaching experiences in whibh they will
be assigned to children who normally have multiple handicaps, such as learning
disabled children with behavioral disorders.

Two final academic courses are required of all candidates and must be
taken saquentially in the last two semesters. The first is a seminar in which
an analysis of the literature of the field is done, followed by a delineation
of a topic for intensive study. Included within this semester is the de-
velopment of the review of the literature and the research design or curricu-
lum proposal.

The problem solving course is the last of the series and one in which the
student prepares the paper, or produces the product in conjunction with the
course. Rosear-h is presented and other students in the class are asked to
critique it, make recormendations and give evaluations., A time-line for

corpletion 15 developed and accepted by the professor in charge.

P-hb
Cp-
)
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Once the paper is cumpleted and acceptable, it is presented orally to the
faculty, fellow students, angd any other interested professional in the field.
A typed copy is filed in the Department of Special Education and in the student's
permanent record file.

A student, whose program includes a thesis rather than a problem-solving
course, shall select his major professor with the Departmental Chairman's
approval. The student and professor will select a committee of three faculty
merbers. The major professor will chair, one will be from the students major
department, and at least one from an outside department. Six units of credit
will te given for the tnesis production, and no course in problem-solving will
be required.

The internship/practicum experiences normally will come at the end of the
total college earorience. It w{ll serve as a culminating activity. Students
enroll in a full semester, or a summer session program which is both a
laboratory and seminar experience. Students demonstrate the ability to diagnose,
prescribe, and to remediate. Teaching ability is demonstrated to the
supervising teachers and college faculty through actual classroom instruction.
Team work, use of Instructional Materials Center, innovative approaches,
classroom organ.zation, and use of audio-visual methods are also observed.

As mentioned previously, students in the masters program who so elect
mdy develop an area of concentration in addition to their specialization in
special ~du-atior. Those desiring a reading concentration will take an
additional nine units in a block that consists of diagnosis and remediation of
reading disabilities, remedial and corrective reading, and problems in clinical
reading, They will have opportunities in testinqg, diagnosing, prescribing and
remediatinrg chridren with rather severe reading problems. Through this
concentration, ~tudents will become quite adept at working with children in

their special classes who evidence reading disabilities and related problems.

N
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Students my also take a ¢r.” .ntration in early childnood education.
Approved electives will be taken 5; language and communication, psychology of
learning, and a child developmenzfgeminar. plus three courses in early child-
hood education and clinical expez‘ances. If students in special education hold
an elementary certification, they may obtain endorsements in the area of
special education and early childnhood education upon completion of this
concentration and the special education master's program.

A third area of concentration is that of special education supervision.
Students must complete a psychology of learning course, and courses in
educational administration that deal with public school administration and
organization, staff personnel administration, principles of supervision,
philosophy of education, and the school curriculum. For completion of the
requirements for certification in administration, students must take an
internship for one school year in a local schoo[ district under the direct
supervision of the Col leae of Graduate Studies. This one year requirement
in no way restricts the awarding of the master's degree and certification in
special education upon the completion of the required coursework.

In summary, students who matriculate through the program will have had
coursework in the general area of special education, in an area of concentration,
in diagnosis and rermediation of cognitive and affective areas, and internship/
practicum, and will have been given the opportunity to develop an area of
concentration outside the field of special education. In addition all students
will have reviewed in danth a topic in the field produced a document for
product, and will have defended this before a group of peers and fellow
professionals. All studerts will have had a large amount of experiences

under controlled situations with a variety of handicapped children. And most

of all, the students will, to a great degree, have had the freedom to develop at

~f)
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least one-third of their program to meet specific needs or professiona)

goals.

Opjfectives
The objectives of the program in special education have been developed

as a result of a total departmental committment to a diagnostic-prescriptive

model to be used in all three categorical programs at the post-bachelor's level.

In addition to this, the program has the objective of providing the students

with a knowledge of a wide variety of delivery services presently used, and
those that are anticipated will be used in the near future.

These general program objectives are listed below.

1. To provide educational opportunities for the students at the
post-bachelor's and master's level to become teachers of exceptional
children in one of the three categories of mental retardation,
specific learning disabilities, or behavioral disorders. (Teachers
may come to the program with a background in regular education or
from outside the field.)

2. To provide educational opportunities for the students in the
diagnostic-prescriptive model in which, as special education teachers,
they will do most of their work:-in intensive educational assessment,
including the determination and implementation of effective inter-
vention ? a test-teach-test model).

3. To provide the students with different models of delivery for handi-
capped children, such as mainstreaming, resource room, self-contained
room, or consultants, which they can utilize as special education
teachers.

In order to maintain consistency with the program objectives that have
been set forth by the West Virginia Board of Education after the course
sequences were developed and the courses completed for each sequencé. the
following procedures were employed. The complete sequence was written up.
Next, all courses in each categorical area, and those that cut across areas
were checked against those objectives as developed by the Board of Education.

In almost every instance the departmental objectives exceeded the standards.
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If there were objectives that had been overlooked, these were then included in
wie¢ proper course, and sequenced at the proper place. Each course is included
within the next section, in which objectives are discussed. The model followed
by this department was the development of general program objectives, which have
been listed in the first part of this section. Objectives were then developed
for each course in the required sequences at both the certification and master's
level. Finally, competencies were developed for each course., These course

objectives are listed below:

The student will be able to:

1. Examine the traditional and contemporary practices in special
education, using the terminology of the field, and will be
able to list and describe the characteristics of each group of
exceptional children in light of historical, environmental,
educational, cultural, legal and political conditions.

2. Demonstrate verbally and in writing an understanding uf the
purposes and values of each of the diagnostic tests, both .
standarized and criterion referenced in both the cognitive and
affective areas, including both positive and negative aspects,
administering, scoring, recording, and profiling.

3. Develop cognitive and affective diagnostic hypotheses for each
child, translate the data into educational programming by
selecting materials from various sources or making materials that
meet the teaching objective, and determine particular methodology
with long and short term goals, using behavioral objective ter-
minology.

4. Plan and develop a total teaching environment that promotes
effective learning through flexible scheduling, a variety of
administrative arrangements, the use of the pre-and-post test
model, and teaching regular classroom teachers to screen and
evaluate students before .they are referred for in deoth evaluation.

5. Define the areas of mental retardation, behavioral disorders, or -
specific learning disabilities, according to authorities in the
field, by listing and elaborating on the various characteristics
that snparatoe children in the chosen field from others who
are similar, and by translation of the characteristics into
educationally relevant procedures.

Nemonstrate through a student teaching assignment the ability
to:

h

1. Diagnose using group and individual standardized criterion
reforence tests in both the affective and cognitive areas.

A!‘ ,"‘
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b. Write initial prescriptions based on data collected, with needed
adjustments being made through the use of the test-teach-test
model, planning, organization, behavioral objectives, curricuilum
development, materials selection and development, and intervention
and reinforcement procedures when appropriate.

¢. Show ability to work in a team; to use the SEIMC resources; to
develop innovation in teaching approaches; to organize phyvsical
environments for maximum learning; and to use audio-visual
materials effectively.

** Read and separate statistically sound research and translate
the findings to specific problems in special education by devel-
oping a thorough knowledge of the literature in the field and in
the area of concentration, and by the demonstration of the ability
to apply theuretical beliefs in a practical classroom situation.

*B. Write a research proposal that contains all the necessary data,
by delineating a specific problem area, and using profassional
journals and materials as tools. |

*g, Carry out a specific study or produce an instructional material
in the area of concentration, and defend the study or product
orally before fellow students, faculty and other professionals.

Generally the Department of Special Education objectives exceed those

set forth by the West Virginia Board of Education. Two courses, educational
psychology and child development are required prerequisites. Also, any basic
skill area deficits must be made up in addition to the required amount of hours.
Further, a large amount of field experiences are required in most courses with
practical experiences bolstering the theoretical concepts. The prcgram, as |
proposed, gives the students comprehensive understanding of both the general
field of special education and of the area of concentration. This is important
because of the nature of most handicapping conditions. There is rarely a
handicapped child who doés not have related problems. Thus, if students can
have exposure to at least one or two other general categories of exceptional
children, this will allow for better classroom management. This program allows

for that, for eight hours of coursework combines all three categories.

- - w————— P I T —

* Emphasized at the master's level
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This should carry over to the field with cross fertilization of {deas and

methods between and among special education categories and regular education.
Presently the students in the department are made aware of the program

qoals and course objectives through the course syllabi. Each student who

comes in for initial advisement also discusses the program goals with the

faculty advisor, and all questions are answered at that time. The Nenartment of

Special Education has plans to develop & student handbook which lists the

program objectives, admissions requirements, the course sequences, electives,

and general information. It Qill be available to all persons who enter the

program, and should be a guide book throughout the ccursework,

Competencies

The competencies listed in each course in this section reflect directly
the program objectives as approved by the West Virginia Board of Education.
When the faculty had completed the course writing and sequencing of all courses,
the objectives were then checked against those approved by the Board of Education..
I: case of any discrepancy, the faculty of the Special Education Department
worked together to remedy the situation. In many cases it was merely a
difference in terminology, and could be quickly solved by the shifting of
words, or the clarification of terms. When all the objectives had been compared,
those that had not been included by the staff were rechecked, and decisions made
as to what course they were most directly related. It was determined where to
include them within the course, and how to incorporate them into the course
outline and requirements. It might be added, there were very few objectives that
had been overlooked by the staff. In most instances, the Department of Special
Education requirements far exceeded the minimum requirements set forth by the

West Virqginia Board of Education.

&
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Priorities were determined on the basis of sequencing courses. The courses,
like the competencies, are designed to follow each other in sequential order.
Thus, priorities resulted from the basic competencies being included in the
first course, and the most refined, or highest level, being included in the
last courses in the sequence.

A1l the faculty members in the Department of Special Education worked
as a team in course and sequence development. Throughout the Fall Semester,
1973, half-days and whole day periods of time were set aside to develop the
rationale for the program, to begin sequencing courses and content and to write
objectives and competencies. Each faculty member has at least one area of
expertise. Responsibilities for a course, or courses, in the specific area
were then assigned to that person. ( For example, the person whose expertise
is specific learning disabilities and assessment was responsible for those
courses, while the person with expertise in methods and materials worked on that
sequence.) The courses were written, the course objectives and competencies set
forth, and sequenced. They were then returned to the Special Education faculty
as a whole to react, make recommendations for change, or accept. The total course
sequence in Special Education was written in this manner. Thus, although each
program area had one person specifically assigned to it, all members gave input.
Courses that cut across program areas had input from all members from the initial
stage through completion.

Levels of competency to be achieved and the conditions for achieving
them in each course is basically the responsibility of the faculty member in
charge. Each syllabus, when presented to the student, contains the criteria
for obtaining letter grades of "A" or "B". Any grade below that is considered
unacceptable within the Department. A1l conditions of achievement are also
spelled out in each course. Generally, all the course requirements {competencies)

must be completed at a high level, in order for the student to receive an “A"

for the course. ¢ -
At
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Students enrolled in the Special Education program must take the
Graduate Record Examination &pon admission, and must meet the established cut-
off, If they make a minimum score on that test, then they will receive guidance
and assistance to help them improve either verbally or quantitativelv throuah
addi tional courséwork. or individual study. Students who enter from outside
the field of education must take a basic skills evaluation. Evidence of lack
of knowledge in any area must be remedied through coursework taken either at
the College of Graduate Studies, or other accredited institutions. In addition,
students must meet prerequisite requirements in child development and educational
psychology.

1f, when students receive initial advising, there is evidence of comparable
coursework already completed in the special education sequence, thay will be
allowed to take other courses in place of the required courses. If there is
some doubt, the faculty will measure the individual student on the competencies
required within the specific course.

Students in the masters sequence have a limited number of approved
electives they can take. The list is rather extenzive, and cuts across all the
departments within the Behavioral Studies Division. If a course is not listed,
yet the student has 2 logical and sound reason for taking it, permission will
be granted by the Departmental Chairman. At the master's level, approximately
one-third of the 36 units are elective in nature, and should allow each student
the freedom to develop a unique degree plan that meets both his needs and
interests. Doth the credential and master degree sequences are listed on the
following pages, with the number of electives allowed for the masters.

The courses in the required sequence are listed in the following section,
A1l follow the same format, and contain: 1) a description; 2) class size; 3)
contact hours; 4) course objectives; 5) course competencies; 6) course

outline; 7) class requirements; 8) grading; and 9) bibliography. All other
~ V)
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syllabt for courses taught in the Department of Special Education are on file
in the 0ffice of the Dean, D?vision of Behavioral Studies and are available

for examination by any interested person.

l."t
A
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CERTIFICATION REQUIREMENTS



G-1.2 CONTENT OF CURRICULA

Standard: The curriculum of each advanced program in-
cludes (a) content for the specialty, (b) human-
istic and behavioral studies, (c) theory relevant
to the specialty with direct and simulated ex-
periences in professional practice, all approp-
riate to the professional roles for which candi-
dates are being prepared and all differentiated
by degree or certificate level.

ERIC
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SPECIAL EDUCATION

CERTIFICATION
Mental Retardation ) 18 _hours
Special Education in Transition 3
Characteristics of Individuals with Mental Retardation 3

Selection and Development of Special Education Materials 3

Diagnosis and Remediation of the Cognitive Aspects of the

Exceptional Child 3
Diagnosis and Remediation of the Affective Aspects of the

Exceptional Child 3
Practicum in Mental Retardation 3

Behavioral Disorders 18 hours

Special Education in Transistion 3
Characteristics of Individuals with Behavioral Disorders 3
Selection and Development of Special Education Materials 3

Diagnosis and Remediation of the Cognitive Aspects of the
Exceptional Child 3

Diagnosis and Remediation of the Affective Aspects of the
Exceptional Child 3

Practicum in Behavioral Disorders

Specific Learning Disabilities 21 hours
Special Education in Transition 3
Characteristics of Individuals with Specific Learning
Disabilities 3
Selection and Development of Special Education Materials 3
Diagnosis and Remediation of the Cognitive Aspects of the
Exceptional Child 3
Diagnosis and Remediation of the Affective Aspects of the
Exceptional Child 3
Practicum in Specific Learning Disabilities 3

Diagnosis of Reading Disabilities 3

sf)
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MASTER'S DEGREE SPECIAL EDUCATION
NO CONCENTRATION

Credits
Special tducation in Transition ' 3
Introduction to Educational Research 3
Characteristics of Individuals with
Mental Retardation
Behaviorg; Disorders
Specifico{earning Disabilities 3
Selection and Development of Special Education Materials 3
Diagnosis and Remediation of the Cognitive Aspects of the
. Exceptional Child 3
Diagnosis and Remediation of the Affective Aspects of the
Exceptional Child . 3
Internship/Practicuﬁ 3
Mental Retardation |
Behavioggl Disorders
SpecifigrLearning Disabilities
Seminar 3
Problem Solving 3
27
tlectives
Block A 6
Block B, C, or D 6
39
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MASTER'S DEGREE SPECIAL EDUCATION
CONCENTRATION IN READING

Credits
Special Education in Transition 3
Introduction to Educational Research 3
Characteristics of Individuals with
Mental Retardation
Behavior:; Disorders
Specifico{earning Disabilities 3
Selection and Development of Special Education Materials 3
Diagnosis and Remediation of the Cognitive Aspects of the
Exceptional Child ‘ 3
Diagnosis and Remediation of the Affective Aspects of the
Exceptional Child 3
Internship/Practicum 3
Mental Retardation
Behaviogzl Disorders
SpecifigrLearning Disabilities
Seminar 3
Problem Solving 3
Electives - Block A 6
Reading Concentration
Diagnosis of Reading Disabilities 3
Remedial and Corrective Reading 3
Problems in Clinical Reading 3
42

dJ
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MASTER®S DEGREE SPECIAL EDUCATION
CONCENTRATION IN SPECIAL SUPERVISION

Credits
Special Education in Transition 3
Introduction to Educational Research 3
Characteristics of Individual with
Mental Retardation
BehaviogZI Disorders
SpecifigrLearning Disabilities 3
Selection and Development of Materials 3
Diagnosis and Remediation of the Cognitive Aspects of the
Exceptional Child 3
Diagnosis and Remediation of the Affective Aspects of the
Exceptional Child 3
Internship/Practicum 3
Mental Retardation
Behaviogzl Disorders
SpecifigrLearning Disabilities
Seminar 3
Problem Solving 3
27
Electives
Block A (Psychology of Learning is required) 6
Public School Organization and Administration 3
Staff Personnel Administration 3
Principles of Supervision 3
Philosophy of Education . - 3
The School Curriculum ‘ﬁ'i 3
< 48
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- MASTER'S DEGREE SPECIAL EDUCATION
CONCENTRATION IN EARLY CHILDHOOD EDUCATION

Credits

Special Education in Transition 3
Introduction to Educational Research 3
Characteristics of Individuals with
Mental Retardation
or
Behavioral Disorders
or
Specific Learning Disabilities 3
Selection and Development of Special Education Materials 3
Diagnosis and Remediation of the Cognitive Aspects of the
Exceptional Child 3
Diagnosis and Remediation of the Affective Aspects of the
Exceptional Child 3
Internship/Practicum ' 3
Mental Retardation
or
Behavioral Disorders
or
Specific Learning Disabilities
Seminar 3
Problem Solving 3
27
Block A Electives
Language and Communication 3
Psychology of Learning 3
Child Development Seminar 3
Early Childhood Concentration
Early Childhood I 3
Early Childhood I! 3
Clinical Experience - Early Childhood 3
45
€. l-
S
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SPECIAL EDUCATION 500
SPECIAL EDUCATION IN TRANSITION

DESCRIPTION

Introduction to the contemporary problems in special education, the
traditional and contemporary classifications, and the characteristics of
exceptional children.

Limited to 25 students per section 3 credit hours

1 Hour - TV Lecture
2 Hour - Discussion

COURSE OBJECTIVES

1. To expose the student to the contemporary problems, particularly
in educational settings, in special education.

2. To help the student concentrate on the main differences between
special education and general education.

3. To help the student understand the educationally relevant classi-
- fications of exceptional children.

4. To expose the student to the characteristics of each group of
exceptional children with the primary focus on the specific
learning patterns of these individuals.

COURSE COMPETENCIES

Upon completion of the course, the student will be able to:

1. List and describe the characteristics of each group of exceptional
children.

2. Define the special learning needs of exceptional children.

3. Examine and criticize or defend traditional and contemporary
practices in this field of education.

4. Describe the contemporary place of special education within
general education.

5. Begin to develop the ability to write graduate papers.
INTRODUCTION TO COURSE SEQUENCE

Marshall McLuhan has remarked that the MEDIA IS THE MESSAGE.
Educational television is our major contemporary media for getting knowledge
to an unlimited number of students. It is the most modern means of communica-
tion that the average person is acquainted with and includes both visual and
vocal content to the program.

ERIC
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If used properly, educational television csn serve as an excellent
media for this survey course in special education by:

1. Allowing the expé}ts in the TV media to help make this overall
information more meaningful and sophisticated.

2. Allowing a larger number of experts in this special education
field to participate in the course.

3. Allowing the handicapped individual to be seen as a real person.
4, Allowing more problems of the handicapped to be covered.

5. Allowing more people, professionals who work with the handicapped,
and parents and siblings who live with the handicapped individual,
to present the realistic views of such relationships.

6. Allowing the handicapped individuals to express themselves.

7. Allowing visual means of showing the major differences and agree-
ments between special education and general education, both in the
traditional and contemporary sense.

Each television program will be for one hour. This will be followed
by an hour of discussions. Prior to each television showing, there will be
an assigned reading and suggested reading list. Graduate students will be
required to complete class projects or term papers.

Format for presentations of the TV sessions will be worked on in
close cocperation with the staff from WMUL so as to make the best overall
presentaticn of each topic. Expertise in direction, programming, and staging
will be a major input from the WMUL staff along with a great deal of technical
assistance.

[t is hoped that this series can be developed in conjunction with,
and will be used by staff and students at Marshall University, West Virginia
State College, Morris Harvey College, and Bluefield and Concord Colleges.

REQUIREMENTS

1. The students will attend all class sessions, and participate
in all discussion groups.

2. The students will make three book reports. Any book listed in
the bibliography can be used. Otherwise, prior approval must be
given by the instructor, :

3. Each student must administer the attitude scale toward exceptional
children, as developed by Cruickshank and Harring, to two groups
of 10 people each. One group will be teachers, and the other a
group of non-teachers. brief review of the literature of
attitudes toward the exceptional child must preceed the results
from the attitude scale. Use APA style, and type in good form.

4. There will be a multiple choicte and essay mid-term and final
examination.
€ ¢
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GRADING
Grades will be deternﬁned on the basis of the following:

Mid Term 25%

Final 25%
Attitude Scale 35%
Book Reports 15%

(5% for each report)

ERIC
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TELEVISION PROGRAMS
SE3SION ONE: AN OVERVIEW

1. Definitions of exceptional children--traditional and contemporary
2. Classifications of exceptional children--traditional and contemporary
3. Factors influencing special education placement:
a) Research Findings
b) Court Cases
4. Administrative plans
5. Emerging dimensions

SESSION TWO: CAUSATIONS OF HANDICAPPING CONDITIONS

Pathological

Biological

Environmental deprivation
Interaction hypothesis
Psychological testing

SESSION THREE: THE EDUCABLE MENTALLY RETARDED

(3 R NI

1. Definition and terminclogy

2. Characteristics

3. Special education provisions

4. Interviewing the EMR and the family

5. Interviewing special education EMR teacher

SESSION FOUR: THE TRAINABLE MENTALLY RETARDED

1. Definitions and terminology

2. Characteristics

3. Special education provisions

4., Interviewing of the family members
5. Sheltered workshop settings

SESSION FIVE: MAJOR SPECIFIC LEARNING DISABILITIES

1. Definitions and terminology

2. Basic diagnostic remediation processes
3. Demonstration of above

4. Organizational plans

SESSION SIX: BEHAVIORAL DISABILITIES

Definitions and terminology
Causation

Special education services
tmerging trends

Interviews and demonstrations

(SRR SN FU I 8 R
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SESSION SEVEN: SUPERIOR COGNITIVE ABILITIES

1. Definitions and tgrminology
2. ldentification
2 Characteristics

: Interviews
5. Description of special education planning for this group

SESSION EIGHT: ORAL_COMMUNICATION DISABILITIES

Definitions and teminology
Classifications

. Demonstrations of speech problems

. Remedial procedures

5. Suggestions for teachers and parents

SESSION NINE: HEARING PROBLEMS - HEARING DISABILITIES

£ LI N e

Definitions and terminology
Classifications

Demonstrations of hearing problems
Characteristics

Educational programs

Interviews with deaf children

SESSION TEN: VISUAL DISABILITIES

O U S PO~

. Definitions and terminology

Classifications

Types of visual problems

. Educational programs

. Demonstrations of working with visual handicapped pupils

SESSTON ELEVEN: CRIPPLING AND HEALTH DISABILITIES

Ut B PN b
- [ ]

1. Definitions and terminology

2. Classification

3. Interviews with several physically handicapped persons
4. Educational settings

SESSION TWELVE: FAMILY INVOLVEMENT

1. trarent reaction and expectations
2. Family limitations
3. Future h“opes

ey
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SPECIAL EDUCATION 501
CHARACTERISTICS OF CHILDREN WITH MENTAL RETARDATION

L]

DESCRIPTION

Characteristics of the mentally retarded and the educational planning,
fonily needs, and contemporary issues in preparing programs for this particutar
type of handicapped individual.

Limited to 20 students 3 Credit Hours

1% Hour - Lecture
1 Hour - Field Laboratory Experiences

PREREQUISITE

Special Education 500 or Concurrent
COURSE_OBJECTIVES
The objectives of this course are:

1. To help the student to bring together the various definitions
presently in use, especially those in medicine and education,
so that a workable and useful definition will emerge that is
directly related to classroom teaching.

2. To help the student determine the various characteristics of the
mentally retarded child, especially as they relate to and deviate
from those of the normal child within the school and societal
setting.

3. To help the student, through reviews of the literature, to deter-
mine the state of the research as it relates to the characteristics
of the mentally retarded child, not only in school, but in the
family, community, and society at large.

4. To belp the student to do educational planning, based upon the
deternired characteristics, from pre-school through secondary.

5. To help the student to develop initial guidelines that will aid
in the screening of the mentally retarded child from normal children
and from other handicapped children within the regular classroom.
COURSE COMPETENCIES
Upon completion of the course, the student will be able to:
1. Define the areas of mental retardation according to selected

authorities in the field, such as Doll, the American Association
on Mental Deficiency, and Heber.

4
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2. List and elaborate on the various characteristics (physical,
intellectual, academic, personal, social, and occupational)
that separate out the mentally retarded children from other
children within the classroom setting.

3. Prepare educational programs for the education of the educable
mentally retarded child at various levels of training.

4. Demonstrate a knowledge, verbally or in writing, of the expecta-
tions of the families of this type of individual.

5. Display a knowledge of the contemporary issues concerned with
preparing programs for the educable mentally retarded.

COURSE OQUTLINE

l.

Il.

I11.

Iv.

Definitions

A. Educational
B. American Association on Mental Deficiency

C. Dol

D. Heber
Characteristics

A. Physical

B. Intellectual

C. Academic

D. Personal and Social
E. Occupational

Educational Planning

A. Pre-school
B. Elementary
C. Intermediate
D. Secondary

Family and Community Involvement

A. Parental Attitudes and Expectations
B. Sibling Attitudes and Expectations
C. Community Acceptance

D. Community Placement

. Contemporary Issues

A. Benefits of Special Education Programs
B. Alternate Types of Programs
C. Post-School Programs

i



REQUIREMENTS

1. The student will .choose a child who has been identified
as mentally retarded, and who is in a public school
program, either in a self contained or mainstreamed classroom.
Through observation, over a two-to-three day period of time,
those characteristics that seem to have the greatest amount of
consistency will be recorded, and presented to the class. This
must be completed during the first week of class.

2. The student will prepare two "mini" papers, on two of the
five topics to be discussed during the semester. The term
paper will follow APA style, and will contain at least fifteen
references from a variety of sources in the field of mental
retardation. It should not exceed 10-15 pages in length, and
must be properly edited, have presentable format, and duplicated
for other class members.

3. The student will keep on-going educational evaluations of the
child chosen in #1 above. On the basis of the evaluation, a
final paper will be completed that will discuss the proper
educational program, as based on the information gained in the
class.

4. The student will visit the family of the child in #1 above, and
will write a brief report of the family and community reaction
to the child, especially in regard to acceptance and expectation.
This paper will be presented directly to the instructor, and will
not be distributed to the class.

GRADING _

If a student plans to receive an "A" for the course, all the above
items must be completed at a high level of excellence. If opting for a "B"
only, #3 may be omitted. Periodic evaluation between the student and instructor
will be held throughout the semester. If work falls below a "B" the student
will be asked to drop the course or take an "I" (incomplete), and finish the
work as a part ofa joint agreement between instructor and the student.
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SPECIAL EDUCATION 503
CHARACTERISTICS OF CHILDREN WITH BEHAVIORAL JISORDERS

DESCRIPTION
An examination of different approaches to define, classify, and

identify children who are bhaviorally disordered and suggest various methods
of educational treatment.

Limited to 20 students 3 credit hours

1% Hour - Lecture
1 Hour - Field Laboratory Experiences

PREREQUISITE

Special Education 500 or Concurrent
COURSE OBJECTIVES

The objectives of this course are:

1. To help the student develop a definition of behavioral disorders
that is suitable in the educational setting.

2. To help the student develop guidelines to determine characteris-
tics of students suspected to be classified as behaviorally
disordered.

3. To help the student understand and construct various curriculum
and instructional approaches to use with behaviorally disordered
individuals.

COURSE COMPETENCIES

Upon completion of the course, the student will be able to:

1. Define the term behavioral disorders as defined by various
authorities in the field of special education.

2. Understand the causes of behavioral disabilities, especially
from biclogical, psychological, and environmental facotrs.

3. Look at various approaches to determine if a child shows siyns
of behavioral disorders.

4. Analyze, summarize, and profile a child's behavioral patterns
by means of case studies.

5. Show an understanding of the various educational programs to
be used with behavioral disordered individuals,

6. Prepare clinical prescriptive teaching techniques for each child.

-
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COURSE QUTLINE

I. Definitions and Classifigations

A. Traditional Concepts
8. Contemporary Concepts

Il. Perspective and Identification Processes

A. Prediction
B. Initial Screening
C. Diagnosis

[i11. Prevalence

A. Behavioral Disability
B. Juvenile Delinquency

IV. Etiological Factors

A. Biological

B. Psychological and Environmental
C. Juvenile Delinquency

D. Drugs and Maladaptive Behavior

V. Curricular and Instructional Approaches
A. Psychodynamic
B. Behavior Deficit
C. Behavior Modification
D. Ecological
VI. Emerging Trends

A. Llegal Decisions
B. Child Advocacy Programs
C. Legislation

REQUIREMENTS

1. The student will choose a child in a public school who is either
in a self-contained room, or who has been mainstreamed into the
regular program, and who has been identified as having behavioral
disorders. ver a two-to-three day period of time the student
will be observed and the most prominent characteristics will be
behaviorally recorded and presented to the class. This must be
done during the first week of class.

2. The student will prepare "mini" papers on two of the six topics
to be discussed during the semester. During the discussion of
that topic, the student will serve as a consultant to the class.
The paper will follow APA style and will contain at least 15
references from a variety of sources in the field of behavioral
disorders. It should not exceed 10-15 pages in length, and must

be properly edited and have acceptable format. It will be dup-
licated for other class members.

Q . £ ;
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3. An on-going evaluation in the form of a simple case study will
be prepared on the above child. An analysis of the child's
behavioral patterns will also be included. Within the study
will be at least'two clinical prescriptive techniques that
have been worked out for the child.

4, Prepare for inplementation in minimum of one educational
curricula for the child chosen in this course. A recommended
program must include behavioral objectives, and an analysis
ot the tasks must be made. One subject matter, or skill area
should be chosen so as to make more manageable the task.

GRADING
If a student plans to receive an "A" for this course, all the above

items must be completed at a high level of excellence. If opting for a grade

of “B" only, item #4 may be omitted. Periodic evaluations will be made

throughout the semester and any child falling below the "B" level of work will

be asked to drop the course, or take an "1" and complete all deficit work on

a contract basis during the following semester.
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SPECIAL EDUCATION 504
CHARACTERISTICS OF CHILDREN WITH SPECIFIC LEARNING DISABILITIES

DESCRIPTION

An introduction to individuals who have specific learning disabili-
ties for diverse reasons and show signs of developmental discrepancies related

to academic skills,
Limited to 20 students 3 credit hours

1y, Hour - Lecture
1 Hour - Figld Laboratory Experiences

PREREQUISITE
Special Education 500 or Concurrent
COURSE OBJECTIVES
The objectives of this course are:
1. To help the student to bring together the many definitions of

learning disabilities into one that is operationally defined
and that can be used by the student in his teaching assignments.

rJ

To helu the student to determine the characteristics (including
etiology and taxonomy) of children with mild, moderate, and
severs learning disabilities.

3. To help the student, through a review of the literature of
the ficld, to determine the state of the field of learning
disabilities as it relates to classification and characteristics.

4. To help the student develop quidelines by which to do initial
screening of children suspected of having specific learning
disabilities as determined by the characteristics check 1ist.

COURSE COMPETENCIES
tanan comntetion of the course, the student will be able to:
1. ferine *he areg of learning disabilities according to. selected

ausroritios ip the field of special education, including
“eraaaa, Kirk, Bateman, U. S. Office of Education, Mclatosh-Dunn,

o )

Fring together the various definitions of Jearning disabilities
tvas are presently in existence into a more operationally defined
ard asable definition,

T tise nt elaheratn on *he various characteristics (Neuroloaical,

sodical, intellectual, psycholooical, social, environmental
corceptue] motor, auditorv-perceptual, psycholinguistics, and

O
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academics) that separate out the specific learning disabled
child from the normal child in the school and social situation.

4. Through a detaifed observation of a child suspected to be
learning disabled, the student will isolate and behaviorally
describe those characteristics that deviate markedly from the
norm,

5. Review the literature in the field on any two of the character-
fstics listed in #3 and do an in-depth analysis of the research
and findings to date. These findings, including a series of
Togical conclusions that are substantiated by the literature,
will be shared with other students so that a complete review
of tho literature will be available to each student at the
ending of the course.

6. Develop a quideline for teachers that spells out and behavior-
ally li«ts those characteristics of the learning disabled child
that are of interest and useful to teachers involved in program
planning for this group of children.

COURSE QUTLINE

I.

I

Il

Cverviow

A. Historical background of the field of learning disabilities
B. Present state of the field
C. Future trends

Definitions

A. Medical

Strauss-Lehtinen (1947)

Clements (1966) N
B. Fducational

Kirn (1962}

Bateman [166%)

L. S. Office of Education (1969)

Dunn-Mclrtesh (1973)

Emerging educational definitions

Characteristics

A, Megical
1. 2verall medical problems that relate to learning disabilities
2. Neurological aspects related to learning disabilities
3, Hyneractivitv/hynoactivity
R, [ntellectual
1. In®elligence as it relates to learning disabilities
2. Intollectual definitions and their inconsistencies as
velated to Yeaoning disabilities
3. Probloms of using intelligence as a criteria for learning
gisabilities

iH)
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Psychological

1. Overall emotional aspects

2. Motivational aspects as related to learning disabilities

3. Basic psychological processes as related to learning disabilities

Social/Environmental

1. Home and community environment and related problems

2. School-related problems

Porceptual-Motor

1. Overall relation to neurological impairment

2. Relationship to school success

3. Sccial and psychological aspects

Auditory-Perceptual

1. Various aspects of auditory, including discrimination,, association,
closure, and sequential memory

. Relationship to school success

. Secial and Psychological aspects

ducational

. Gveraell picture as related to learning disabilities

. Reading, as related to above 7 areas

. Speliing, as related to above 7 areas

2
3
£
]
2
3
4. Arithrmetic, as related to above 7 areas

CLASS PEQUIREMINTS

1.

——— e~ e

The student will choose a child in a public or private classroom that
has either been diagnosed as learning disabled or is suspected to be
so. He will be observed over a two-to-three day period. The student
will thern list all the observable {behaviorally written) characteris-
tics that are found with a great degree of consistency. These findings
will then be presented to the class for discussion.

The student will prepare two (2) "mini papers" on two of the eight
topics of discussion and will serve as a team member in presentation
when the above topics are discussed. The paper will follow APA style
and will contain at least 15 references fram a variety of sources in
tne field of learning disabilities. It shogld-not exceed 10-15 pages
in length and must be properly edited, have presentable format, and
he duplicated for other members of the class.

The student w11l keep an on-going evaluation of the child originally
chosen in 41 atove and will observe the child as each of the topics
are discussed, recording any observations if the characteristic is
evident in the child. Final report on this section will be in typed
form and critiqued by the class.

The students will develon a guideline for regular classroom teachers
tat will velp enlighten them as to the characteristics of the child
with specific Yearning disabilities. It should follow a check list
farmat for greatest utilization and will be presented to the total
sTans,  Students may werk in groups of no more than four, and one
dradte will be yives to the total group if they elect to operate in
surn 1 manner,  Each student will be asked to rate the other students
25 *a tro amount of input for a more comprehensive evaluation of
stadont Teval of functioning,

06
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SRADING

[f the student plans to receive an "A" from this course, all the above
faur items must be completed at a high level of excellence, If opting for a
arade of "B", only #3 above may be omitted. Throughout the semester there will
e periodic evaluations. If at any time the student work falls below a "B"
Toval, he will be asked to either drop the course, or take an "I" (incomplete)
ar.a tinish the work as part of a joint agreement between student and instructor.
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SPECIAL EDUCATION 5
SELECTION AND DEVELOPMENT OF SPECIAL EDUCATION MATERIALS

DESCRIPTION
An in-depth study of methods and materials for educating exceptional children.
Limited -to 25 students 3 credit hours

1Y, Hour - Lecture
1 Hour - Field Laboratory Experiences

PREREQUISITE

Special tducation 500, 501, 503, or 504 or Concurrent
COURSE OBJECTIVES

The objectives of this course are:

1. To help the student understand the various methods that have been
developed that aid in educating exceptional children -

To help the student understand when one method might be more effectively
used than another for educating exceptional children.

[

3. To help the student learn how to do in-depth evaluations of instruc-
tional materials.

4. To help the student develop 2xpertise in selecting instructional
materials and educational media for educating exceptional children.

5. To help the student develop and present succinct lesson, using
selected instructional materials.

6. To help the student learn to develop materials for improving pupil
performance.

COURSE COMPETENCIES
Upon completion of this course, the student will be able to:

1. Uemonitrat: varbally and through writing knowledge of various
instruction:l methods for educating exceptional children.

r

Use the theorotical framework and the description of the methods
to select appropriate instructional approaches for meeting specific
objectives for a child.

3. leronstrate in writing or verbally how to systematically employ

»fucational media and instructional materials in the task of designing
tnstrgction,

4N
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4, When presented with hypothetical profiles of children, be able to
develop instructional materials which would attach some learning
problems, .

5. Select from a wide variety of instructicral materials those appro-
priate for a specified outcome.

6. Using hypothetical profiles, identify and write behavioral objectives,
select eppropriate learning experiences and materials, and write
prescriptions that are easily communicalcd to another teacher.

7. Modify procedures and materials to bring about desired student behavior.

8., Operate a lab session in which techniques for using methods and materials
can be communicated to other students.

COURSE OUTLINL

[. Overview
A. Characteristics of the Handicapped Learner
). Definition of problem areas (mental retardation, learning disabilities,
behavioral disorders)

Biological Correlates
Psychological Correlates
Environmental Correlates
Developmental (Maturational Lag)

Y & D 2

II. Types of Learning Problems

A. Auditory

B. Visual

C. Motor

D. Intelicctual

III. From Evaluation to Instruction
A. QOver=’vw of Niagnostic Teaching
B. Never approaches to Reading
C. An overview of Specialized Methods

[V. Materials
A, Commercial versus Teacher-made
B. Resources - IMC Network
Publishers
Federal/State/Local Resources
C. tmpirocal Study of Instructional Materials Evaluation in Special
Education
Cvaluative criteria for materials
Evaluative criteria for teachers
Games to sensitize teachers in parameters of evaluation
Systematic development of an evoluative form
fvaluation of Instructional Materials in the COGS-SEIMC

(52 Q¥ P PO o\ I
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V. Pre-Academic Methods and Materials

A.

Perceptual-Motor Systems
1. Newell C. Kegphart

2. Elizabeth Freidus
3. Gerald N. Getman
4. Ray Barsch

5. Marianne Frostig
M

1

2

3

ultisensory Systems
Laura Lehtinen
William M. Cruickshank
Grace Fernaid

Language Development Systems
1. Helmer R, Myklebust

2. Hortense Barry

3. Mildred A. McGinnis

VI. Academic
A.

Reading

Whole Word/Basal
Phonics/Linguistics
Programmed '
Language Experience
Kits

(S AR < 3 OV QNI
L - [ . -

Math

1. Overview (Engelman-methods; problems; new math; traditional;
functions)

2. Systems (Distar; Stern-Gould; SRA; Sullivan)

3. Materials (Cursinaire; Math Invo]vement)

S

1

pelling
. Strategies for Teaching Spelling (Fitzgerald; Fernald-Keller)
2. Materials

Vocational Education
1. Coik
2. Ko'stoe & Frey

VIT Self-Help Skills (Social and Academic)

A. Baumgardner
B. Stephens
C. Materials (DUSO: Focus)

CLASS REQUIREMENTS:

1

The students will spend a minimum of two hours in the COGS~-SEIMC
during the first week of the semester acquainting themselves with
materials available in the SEIMC and procedures for using the IMC
Network.

Working in groups of three, the students will sign up for two
materials from a minimum of three areas and do an in-depth study
of the materials.
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3. A consistent format will be followed to write a description and
evaluation of the materials studied and copies will be disseminated
to each class member. The format will include a rationale objectives,
publisher, cost, copyright date, author, for whom material can and
cannot be used.

4. The groups will make an oral presentation of the materials reviewed.

5. The sub-group presenting materials will serve as group leaders
for the class session as other groups rotate through the materials.

6. The sub-groups will arrange a lab session outside of class to present
the materials over again.

7. A sample lesson using the material will be videotaped prior to
the class presentation, one member of the sub-group serving as
a teacher and the other two serving as students.

§. Develop a material, based on the commercial materials presented in
¢lass. The material must be simple, have a written guide, and cost
a maximum of $3.00 to construct.

9. Given a profile of a child, the student will write a prescriptive
plan for that child's teacher, to include terminal and enroute
objectives, and suggested materials for reaching those objectives.
In the paper, the student must give a rationale for each material
recommended. Present orally to the class and defend the plan.

10. Mid-term and final exam.

SRADING
The student must complete all the requirements with excellence to

receive a grade of A, Only number 8 may be omitted if the student

is opting for a grade of B. For a grade of C, numbers 8 and 9 may be

omitted.
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SPECIAL EDUCATION 550
DIAGNOSIS AND REMEDIATION OF THE COGNITIVE ASPE.TS OF THE EXCEPTIONAL CHILD

DESCRIPTION

The evaluation and remediation of exceptional children who have
deficits in the cognitive domain; to determine learning problems, educational
functioning and potential; and to select and develop materials and methods to
remediate thcse problem areas found through .esting.

Limited to 20 students per section 3 credit hours

3 Hours - Lecture and classroom laboratory
2 Hours - Field Laboratory experience

PREREQUISITES .
Special Education 500, 501, 503, 504, or 511
COURSE OBJECTIVES

The objectives of this course are:

1. To help the student to learn to administer, score, and interpret
tests, both formal and informal (including screening devicesg
and to translate the test data into educational remedial programs
that can be used in the regular or special class and in the
resource room.

2. To help the student to learn when to, and when not to, give
tests to obtain data and how to use the tests to make not
only a diagnosis, but how to both interpret the diagnostic
process and the various levels of learning of each child and
to buizd upon the basic abilities found through the testing
situation.

3. To help the student learn how to evaluate pupil progress through
pre-and-post testing; how to make necessary program changes
based on this data; and to again teach and re-evaluate (a test
teach-test model).

4. To help the student determine the most appropriate material(s)
to use with each child; to find the commercial materials, if
available, with the various adaptations that may need to be
made; or develop teacher-made materials if nothing is found to
be appropriate.

5. To help the student gather all related data available to help
on the diagnosis and remediation, and to implement a better
overall educational program for the child based upon the assembly
of all such available data.
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COURSE COMPETENCIES

Upon completion of the course, the student will be able to:

1.

10.

1.

Demonstrate verbally, or in writing, an understanding of the
purpose and values of each of the diagnostic tests, including
both their positive and negative aspects.

Be able to correctly administer, score, record, profile, and
interpret all the tests presented in this course, fncluding
screening devices, in order to systematically assess the
child's inter-and-intra-variability.

Be able to assimilate, interpret and make use of all test results
available on the child, both educational and noneducational,
when the initial screening and evaluation takes place.

Be able to prepare and interpret teacher-made (criterion ref-
erence) tests in areas such as reading, math, spelling, and
language for assessing and pinpointing specific skill in problem
areas.

Be able to develop a rationale (diagnostic hypothesis) for
determining the educational function and potential of each
child, and translate the educational data profile into an
educational program by pinpointing levels of learning in re-
lation to specific skills areas.

Determine which particular methodology (including techniques
such as behavior modification, multi-sensory approaches,
perceptual motor, and auditory training and psycholinguistics)
and th2 educational setting that should be most successful
with the child, as based on the translation of the data avail-
able. Short and long term instructional goals and alternative
methodology will also be developed.

Combine the use of ancillary personnel data; i.e. medical,
psychological, social, speech and hearing into the total pre-
scriptive program of the child.

Evaluate progress in pupil's performance based on the pre-and
post testing.

B8ased on the pre-and-post test results and the evaluation, new
programs and plans of evaluation will be developed and initiated
where indicated (test-teach-test-reteach-retest, etc.)

Based on commercial materials, the student will adapt materials
to the characteristics of the learner by reworking materials

at appropriate levels with the emphasis on the learning style
and methodology of the teacher.

Plan a total teaching environment that promotes effective learn-
ing with flexible scheduling structured for movement within a
class and school, and the phasing in of students from special
to reqular classes. " e

{)1
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12. Develop a plan of working with regular classroom teachers and
anctllary personnel to afd them in screening, evaluating, de-
veloping, and adapting materials for students being phased
into the regular curriculum.

COURSE QUTLINE

[.

I

1.
Iv.

VI.

VIL.

Informal Evaluations

A. Check Lists

B. Informal Reading Evaluation

C. Informal Spelling and Math Evaluation
D. Informal Language Evaluation

Developmental Levels

A. Piaget
8. Bloom

Developmental Profiles
Intelligence Testing
A. Slosson Intelligence Test

B. Peabody Picture Vocabulary Test
C. WechsYer Intelligence Sca‘e for Children

Achievement Testing

A. Wide Range Achievement Test
B. Peabody Individual Achievement Test

Reading/Spelling

A. Reading Evaluation
1. Gray Oral Reading Test
2. Botel Word Recognition Test
3. Kotmeyer Diagnostic Spelling Test
4. Durrell Reading Test

B. Apprlication of Reading Methods/Materials
1. Whole word (Rebus, etc.)
2. Phonics (Spalding, Gillingham, i.t.a. etc.)
3. Linguistics (Hegge-Kirk-Kirk, Sullivan, etc.)
4. Kinesthetics (Fernald, Ashton-Warner, etc.)
C. Application of Spelling Methods/Materials

1. Orton

2. Fernald

3. Durrell
Arithmetic

A. Arithmetic Evaluation

1. Key-Math Diagnostic Arithmetic Test
2. Buswell-John Diagrustic Math Test

()')
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B. - Application of Arithmetic Methods/Materials
. Lehtinen ‘

.. Johnson & Myklebust

Fernald

Engelmann-DISTAR

Stern

Cuisenaire

N WA ~—

2 VU1, Perceptual-Motor

A. Perceptual Motor Evaluation
1. Purdue Perceptual Motor Surve
B. Application of Perceptual-Motor Methods/Materials
L 1. Kephart )
I 2. Doman-Delacato
s 3. Barsch

;3' IX. Auditory Discrimination

) A. ?udiéory ?{sg;i?;n:tign EvaI%atgon

5 . Roswe a uditory Blending Test

o 2. Auditory Discrimination Test
3. Lindamood Auditory Conceptualization Test

B. Application of Auditory Discrimination Methods/Materials
1. Johnson 7 Myklebust

2. Lindamood and Lindamood
3. Barry

X. Visual/Motor

A. Visual/Motor Evaluation
1. Berry Buktenica Test of Visual-Motor Integration
B. Application of Visual/Motor Methods/Materials
Frostig
Getman
Fitzhugh
Dubnoff
ERIE

U 8 W N —
. . e e .

XI. Oral Language

A. Application of Oral Language Methods/Materials
1. Kirk - ITPA
2. Dunn - PLKD
3. Engelmann - DISTAR ’

REQUIREMENTS

1. The student will select one of the tests to be covered during
the semester. No more than three students can sign up for any
one test. They will be responsible for a demonstration of the
test, including giving, scoring, and interpretation, and for
checking out the competencies of the others in the class on the
same measure. A duplicated form will be passed out to the class

v
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that will include such items as author, published date, reli-
ability, validity, standardization, scoring procedures, uses,
and research findings.

The students will be responsible for checking out the demon-
strated tests, and learning how to administer them to criteria.
When they are ready, the test demonstrators will check them on
their competencies. '

A1l students will choose one or two children as a basis for.a
comprehensive case study which includes both the diagnostic
and remedial aspects. Included will be the following:

a. Informal evaluations, including check 1ists, and academic
skills evaluations. Interpretation and profiling of this
data must be done before moving to the next step.

b. An informal evaluation of the child's developmental level,
if applicable, using either Piaget or Bloom.

c. Diagnosis of each child in the areas of intelligence,
achievement, reading, spelling, arithmetic, perceptual
motor, auvditory discirmination, vocal motor, and language,
using the tests that are demonstrated in the class. A
pre-post test model will be used throughout the case study.

d. Develop a diagnostic hypothesis based upon the initial
testing done, which includes levels of functioning (potential
and actual), and translate this into educational data.

e. On the basis of the diagnostic hypothesis, the student will
determine basic academic weaknesses for the remedfation
process.

f. The wmethodology to be used in the remediation and the educa-
tional setting will next be determined. Both long and short
term goals will be delineated.

g. Commercial materials, and teacher made materials will be
used in the remediation process. These will be chosen
based upon all test data, determination of best methodology,
and any related data avaflable.

h. As soon as the remediation process is begun, evaluation will

be started measuring performance on pre-and-post data. Based

on the data, new programs and plans will be instituted.

At the end of the semester the total case study will be turned
in. It must include all the diagnosis and remediation to date.
Also Included must be recommendations for continued classroom

intervention. An administrative plan for implementation must be
developed, such as recommended self contained class, or delivery
of service to the child in a resource or regular classroom.

)
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5. As part of a group of no more than five students, a plan must
be developed to give in-service training to regular classroom
teachers, in order to help them become more adapt at screening,
evaluating, developing, and adapting materials. This must be
indepth and contain a timetable of events.

6. Do an indepth review of one methodology of teaching handicapped
children. This could be auditory, perceptual motor, kinesthetic,
etc. There must be a selected review of the literature with at
least 30 references using the APA Style Guide.

GRADING

In order to receive an "A" for the course, the student must complete
all the above assignments at a high level of excellence, and use two children
in the case study. For a "B" all must be completed, but one child may be used.
Any students who falls below the "B" level will be counseled out of the course,
and must retake it the following semester.
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SPECIAL EDUCATION 551
DIAGNOSIS AND REMEDIATION OF THE AFFECTIVE ASPECTS OF THE EXCEPTIONAL CHILD

DESCRIPTION

The evaluation and remediation of exceptional children who have
deficits in the affective domain; to determine behavioral problems, social
functioning and potential; and to select and develop materials and methods
‘to remedfate those problem areas found through testing and observation.

Limited to 20 students per section 3credit hours

3 Hours - Lecture and Classroom Laboratory
2 Hours - Field Laboratory Experiences

PREREQUISITES
Special Education 500
Special Education 501, 503, or 504
Special Education 511, or 550

COURSE OBJECTIVES

The objectives of this course are:

1. To help the student understand what is meant by affective
beh?gior in relation to seif concept and learning academic
skills.

2. To help the student prepare a 1isting of procedures to be used
to determine whether a child is showing negative affective
behavior.

" 3. To help the student develop skills in selecting and usin?
various curricula approaches to aid in developing suitable
affective behavior.

4. To help the student develop skills in using appropriate in-
structional techniques in relationship to affective behavior.

5. To help the student learn how to evaluate pupil progress
through pre-and-post testing.

COURSE. COMPETENCIES

Upon completion of the course, the student will be able to:

1. Demonstrate through verbal and written media a knowledge of
the individual cognitive processes: memory, hypothesis for-
mation, and alternative prescription.

2. Demonstrate verbally and in writing approaches to self-awareness,
self-acceptance, and self-evaluation.

-, »
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3. Demonstrate a knowledge of the research findings as stated 1n'
the literature to0 show an understanding of what is being done
by other professionals.

4. ldentify behavioral characteristics i{n terms of excessive,
deficient and inappropriate behaviors.

5. Analyze and apply appropriate research in the field,

6. Observe and collect data, assemble case history, and interpret
data from other data sources.

7. Demonstrate through writing a concept of the models of psycho-
dynamics, learning, developmental, biological, counter, ecol-
ogical, and sociological aspects.

8. Demonstrate the ability to design remedial instruction and
develop clinical prescriptive teaching techniques.

9. Conduct interviews centered around behavioral dynamics, overt
behavior, and coping responses.

10. Conduct life-space interviews.

11. Relate to behaviorally disordered children in terms of physical,
psychological, and social factors as well as individual
differences.

12. Utilize groups for developing ski1ls in decision making, in
mutual influence, and in conflict management.

13. Demonstrate knowledge of both formal and informal testing.
14. Conduct on-going student assessment.

COURSE_OUTLINE

I. Diagnostic

A. Initial Screening--Informal
1. Observation Matrix
2. Interaction Matrix
3. Case Study
B. Initial Screening--Formal
1. Thematic Apperception Test
2. Syracuse Sociogram
3. Vineland Social Maturity Scale

I1. Prescriptive

A. Interpersonal Perception

B. Self-concepts

C. Parent Help

0. Family Involvement ';tj
E. Teacher Attitudes X

©

ERIC

Aruitoxt provided by Eic:



73

- 111, Planning Curricula Development
A. Bloom's Taxonomy '
B. Neighborhood Observation
C. Student Feelings

D. Socfal Activity

E. Humanistic Approach

[V. Curricula Development Models

Psychodynamic Mode!
Ethnic Model
Developmental Model
Biological Model
Counter Theory
Ecological Theory
Socfological Theory

F’J"ﬂl’ﬂt‘.‘!ﬁ@»

V. Teaching-Learning Process

Behavioral Objectives

. Neuro-psychological

Piagetian Theory

Techniques for Teaching Academic Skills
. Materials for Special Education
Behavior Management

REQUIREMENTS

TMOOO >

1. The student will select one of the diagnostic instruments,
formal or informal, and will be responsible for the demon-
stration of the instrument, including giving, scoring,
intrepreting, and use by the classroom teacher. All available
data on the instrument will be duplicated and made available
to all class members, including any relevant research and
statistical data.

2. The student will choose one or two children who are evidencing
some form of an affective deficit, and will use those children
as the basis of a case study for the semester. Included in
this case study will be the following:

a. The use of the informal and formal tests and diagnostic
instruments demonstrated in the course.

b. The collection of data from the case history, and other
related school and community sources.

¢. The interpretation of this data into an educational frame-
work that can be used to determine an intervention in the
child's affective disability area.

d. An in-depth analysis of the child in such areas as self-
awareness, memory, social level of functioning, and all
educational data presently available.

©
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e. Plan a curriculum intervention, using at least three
of the following: Bloom's Taxonomy, Social Activity,
Neighborhood and School Observations, Socfal Activities,
and Humanistic Approaches.

f. Develop and implement a plan of action that will serve as
an intervention in the affective area. Once the inter-
vention is begun, a detailed log must be kept of the
changes that occur, and any modifications that are needed
in order to implement change.

g. The total case study, including the log, must be turned
in as a total diagnostic-remedial package.

3. As part of a group of no more than five students, a plan must
be developed that will serve as a model for in-service for
regular classroom teachers to help them in the dia?nosis and
remediation of the affective areas. Included should be how
to screen, who to refer, and techniques of remediation that
can be used in the regular classroom without having the child
removed to self-contained or resource rooms. A timetable of
events must be included.

4. Do an in-depth and selected review of either a curricula de-
velopment model or a teaching-learning process from those
1isted in the outline. A minimum of 30 sources must be cited,
and good APA style used. A summary must be included that contains
sections on conclusion, implications, and recommendations.

GRADING

In order to receive an "A" for the course, the student must complete
all the above assignments at a high level of excellence, and use two children
in the case study. For a "B" all must be completed, but one child may be
used. Any student who falls below the "B" level will be counseled out of the
course, and must retake it the following time it is offered.
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SPECIAL EDUCATION 611
INTERNSHIP/PRACTICUM

DESCRIPTION

Internship/practicum for experienced special education teachers.

3 credit hours

Limited to 20 students in each category; mental retardation, behavioral
disorders, or specific learning disabilities.

PREREQUISITES

Completion of a minimum of 15 hours in mental retardation or be-
havioral disorders, or 18 isurs in specific 1earn1n? disabilities, in-
cluding Special Education 5003 501 or 503 or 504 511; 550 and 551

I. INTRODUCTION

The internship/racticum part of the graduate special education
program involves a laboratory experience. For adminstrative purposes a
student who desires to participate in the internship/practicum will file
an application in the special education department during the semester
prior to the actual experience. This application will provide data for
making arrangements for placement in a summer training class arranged by
the special education department during summer session.

The student studying for the Master's degree in Special Education
at the West Virginia College of Graduate Studies is required to spend
approximately 125 hours observing or working with one or & srall group of
children as he progresses through the program. Except for a minor group
who are new tc the field, those applying for the internship/practicum
have had regular classroom teaching experience. Therefore, during the
internship, observation time will be 1imited and classroom participation
will be maximized. Thus, the intern will spend approximately six weeks
of high level participation in diagnostic and remediation experiences.

The seven week internship will be arranged by the College of Graduate

$oqa
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Studies in cooperation with‘the community and the Kanawha County Roard of
Education. Children from the community will be enrolled in classes for the
mentally retarded, behaviorally disordered, and specific learning disabled.
-The Kanawha County Bpard of Education will provide the facilitvy for the summer
intern proaram. Adenuate instructionAH materials will be moved to the site
from the Colleqe of Graduate Studies Special Education Instructional

Materials Center.

The practical experience will aid the intern in acquiring skills for
working with either those child~en who have specific learning disabilities,
behavioral disorders, or mental retardation.

The College of Graduate Studies provides graduate education to a
aroup of people, who, for the most part, are fully employed. Classes are
tauaht on Saturdavs and in the evenings during the academi: year. There-
fore, the arranged summer practicum fulfills another need in the College
of Graduate Studies uniaque methods of educational delivery.

[1. THE INTERNSHIP/PRACTICUM

The internship/practicum is proposed for preparina teachers to work
with the mentally retarded, behavioral disorders, or with those children
having specific learning disabilities. It is designed to provide students
with experiences in assuming a wide variety of teaching roles and tasks.

A. Objectives of the Intern Experjence

The internshin/practicum program shall:

1. Provide training experience in which students work with either
the mentally retarded, children with specific learning dis-
abilities or behavioral disorders. Emphasis will be placed.on
diaanostic/orescriptive teachinag, appronriate education intervention
techniaues for handicapped children and technicues to chanae teacher

performance and attitudes.

¢
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2. Provide opportunities for the intern to develop skills in
diagnostic/prescriptive and precision teaching directed
toward both the handicapped condition itself and the academic
areas.

3. Assist the intern toward development of instructional activi-
ties with behavioral orientation which will enable 2valuation
and facilitation of individualized training.

4. Provide for utilization of materials which are consistent
with the behaviorally oriented objectives for the mentally
retarded, learning disabilities, or behavioral disorders.
This necessitates knowledge of available materials as we1i
as familiarity with the intended uses of these materials
relative to learning characteristics and curriculum content.

5. Assist the intern in the development of skills in the in-
structional area. The instructional area entails teaching
methods, classroom management, techniques for structuring
the classroom milieu, and significant interaction of pupil
teacher, pupil-pupil, pupil-materials, and pupil-environment.

6. Provide opportunities for the intern to develop personal
teaching skills and competencies and require that they be
demonstrated through performance.

B. Competencies

The competencies required for a teacher of the mentally retarded,

learning disabled, or behaviorally disordered are:

1. Ability to diagnose children. This includes skills to diag-
nose children regarding maturation, social, academic, and
prevocational behaviors, using a variety of group achieve-
ment and individual diagnostic tests.

ERIC
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- 2. Based on results of diagnosis, the ability to prescribe
and use individualized instructional strategies to re-
mediate specific learning skills. This includes skills
fn planning, organization, writing behavioral objectives,
curricula development, materials selection and development
and presentation of the lesson.

3. Teaching ability. This includes the ability of teachers to
structure and guide; to encourage cooperative interpersonal
interactions of children; to provide for a mind set or ate
tention; to use questions to stimulate memory and thinking
assocfation; to encourage students to ask questions; to
keep children working and interested in their work; and to
build a feeling of self-worth in the child.

4. Ability to use interventions and ref‘aforcement procedures

to achieve specific objectives.

Ability to work cooperatively with a team.

Ability to use resources from a SEIMC.

Ski11 in innovative teaching approaches.

0 ~N O w»

Ski11 in organizing the physical environment to maximize
lzarning.
9. Ability to utilize audio-visual equipment effectively.

C. Requirements of the Internship/Practicum

The intern, his supervising teacher, and the staff of the special

education department at COGS will cooperate in the following:

1. Supervision of the intern's activities will be provided
continuous{y.

2. Regularly scheduled seminars to discuss mutual problems.

N
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%ﬁ"' 3. Daily lesson plans prior to the teaching of a class will be
2 submitted td supervising teacher.

4. Weekly and unit plans.
s 5. Log of daily experiences.

6. Seeking out all ancillary services availab]e in the community.

D. Admission Requirements
Admission to the intern program in special educatfon at the West
Virginia College of Graduate Studies is based upon the student

?: ' - satisfying the following conditions:

' 1. Admission to West Virginia College of Graduate Studies must
have been granted. -

2. Thé intern must have been accepted by the Department of
Special Education.

3. The student must have completed all the basic certification
requiiements for the Mastér's degree in learning disabilities,
mental retardation, or behavioral disorders with a 3.0 average
on all course work.

4. An application must be submitted on the attached form at the
beginning of the spring semester, prior to the summer in
vhich the student wishes to serve the internship/practicum.

5. In%*erns must have a minimum of seven weeks duration, 8:30 a.m.
to 3:00 p.m. daily, which they can spend in the internship/

practicum experience.

o
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APPLICATION
SPECIAL EDUCATION INTERNSHIP

I. THE STUDENT

Name

Last First MiddTe Student Number
Name of Employer

Number, Street

City, Zip Code

Telephone

Home Address, Number, Street

City, Zip Code

Telephone

Professional Position

I wish to begin an internship during the summer session of 19__ .

My advisor is:

Internship sought: Mental retardation, behavioral disorders, specific
learning disabilities

(circle one)

ERIC
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I have completed the following courses at COGS:
COURSE NO. COURSE TITLE ' SEMESTER HOURS GRADE

Courses accepted from other : ,*itutions were:
COURSE INSTITUTILN SEMESTER KOURS GRADE

I1. THE ADVISOR

I recommend that this person be enrolled in the Special Education

internship/practicum during the summer of 19 . All course work
prerequisite to the internship/practicum has been successfully completed.

Signature

6o
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Evaluation Procedures

The internship/practicum in graduate education in specfal educa-

cation will be evaluated by the following:

1. The intern will demonstrate through performance his ability
to diagnose children, write prescriptions based on diagnosis,
select and develop materials suited to the learner ability
and characteristics, and apply intervention and reinforcement
procedures. The supervising teacher and the college super-
visor will evaluate the intern's performance.

2. The intern will demonstrate that he knows how to apply for
services of an SEIMC by initiating a request for materials
from COGS and the UKRSEIMC.

3. The intern will demonstrate his ability to evaluate student
achievement by defining in behavioral terms the expected
achievement and pre-and-po~t testing to determine if the
objectives were met. |

4. Follow-up studies of graduates will be conducted:

a. Employers will be interviewed as to student's
job performance.

b. Graduates on the job will be interviewed to determine
their strengths and weaknesses.

Activities will be video-taped and critiqued with the intern.

Observation by college supervisor and supervising teacher.

Intern supervising teacher/inter-college supervisor conferences.

0 ~N oy Wi

Evaluation rating form, completed by the supervising teacher,

is to be filed in the intern's permanent folder at COGS.

5
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F. The Supervising Teachers: Qualifications & Responsibilities
A supervising téacher is defined as a person who, upon recommenda-

tion of the College of Graduate Studies special education staff,
has agreed to accept direct responsibility for supervising the
intern during his clinical experiences.

A. Qualifications

The supervising teacher selected will:

1. Hold a Professional :értificate endorsed for special
education in the area appropriate to his assignment.

2. Have completed the requirements for a Master's: degree
from an accredited 1nstftutjcn.

3. Have a minimum of three years of successful teaching
experience.

B. Responsibilities

The supervisfng teacher shall:

1. Assume the primary responsibility for providing the
student teachers with the opportunity to develop
personal teaching skills and competencies end require
that such skills be demonstrated through performance.

2. Work effectively with student teachers, college super-
visors, other teachers and parents.

3. Assist the student teacher in the development of his
instructional skills and self-evaluation.

4. Make an objective evaluation of the progress of the
student teacher in order to document for the college
supervisor the strengths and weaknesses of the student.

5. Keep abreast of current trends in special education.

8/
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G. The College-Based Supervisor
The college-baséd supervisor will work with both the intern and

the supervising teacher. The college-based supervisor shall:

1. Be selected because of demonstrated ability'to teach and
to guide student teaching or internship.

2. Have appropriate professional preparation and teaching
experience in the area of supervision to which he is
assigned.

3. Provide leadership to encourage improved teaching and
learning practices.

4. Conduct seminars and mini-workshops on new.and innovative
techniques of teaching.

5. (Consult with the supervising teachers concerning the
competen?ies and teaching skills of the student teachers

in continuous evaluation.

oty
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F1ELD LABORATORY EXPERLENCES
The Department of Spccial Education has both education and noneducation

majors applying for admission to the program. In the past, both types of
students have been recommended for certification in special education upon
satisfactorily completing the required course of study that included an
internship/practicum in special education.

.ln the future, noneducation majors will be required, through the
Department of Curriculum and Instruction, student teaching or a comparable
experience in regular education as a prerequisite to the internship/practicum.
Education majors entgfing the field of special education will be required,
as in the past, to complete only the internship/practicum in special education.

Field Lab.ratory Experiences in Special Education: Ouring the summer

of 1973, a study was done to determine strengths and weaknesses of the special
education prograr. This study indicated that one of ihe major weaknesses of the
Special Education program at the College of Graduate Studies was the lack of contact
with exceptional children prior to the internship/practicum experience. It

was felt by those interviewed during the study, that more field experiences were
needed in classrooms as well as in other situni ons with exceptional children.

Based on this and other data, changes were mxce in the special education program.
The program now emphasizes the diagnostic-prescriptive model and requires
approximately 125 hours of field laboratory exper’nces prior to the internship/
practicum expericnce.

Theory and Observation. While students are enrolled .. Special

Education in Transition and the Chararteristic courses, many opportunities

are provided for observing exceptional children through field trips and

videotapes. Children are observed interacting with teachers. families, and on

jobs such as in shelcered workshops. While the course Special Education in

Transit on, provides the opportunity for general observation of exceptional children,

8Y

©
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the Characteristic courses require the student to do a detailed observation of
specific exceptionality being studied so that the student can isolate those
characteristics that deviate markedly from the norm. This kind of observation
and on-going evaiuation of a child takes place in a public or private classroom,
contiruing throughout the semester during which the student is enrolled in the
course.

Theory and Practicum. In the courses, Diagnosis and Remediation of the

Cognitive Aspects of the Exceptional Child, and Diagnosis and Remediation of the
Affective Aspects of the Exceptional Child, the-studert develops competencies
in diagnosing children with varying exceptionalities and in designing and
employing individualized instructional strategies. To develop the competencies,
the course extends beyonu ‘.. theoretical to the application of skills. Thus, .
the courses are a combination of theory and practicum and the students are
required to conduct projects with exceptional children. These activities are
primarily tutorial activities to demonstrate the application of course content
to classroom settings by designing and conducting diagnostic prescriptive
teaching techniques.

The quality of field experiences cannot be presumed to be the
responsibility of the college «icne. The Vocational Rehabilitation Center
at Institute, the shcliered workshops, and the public schools prbvide the
sett{ﬁg for ficld based experiences prior to the internship/practicum experience.
These agencies are fulfilling a need but ideally the College of Graduate Studies,
Department of Special Education should have a tutorial clinic to use during the
evening hours and on Saturdays as that is when the students have time free fram
their employment to spend in field based experiences with exceptional children.

Internship/Practicum. The internship/practicum in the graduate special

education program involves a laboratory experience. For administrative purposes

a student who desires to participate in the internship/practicum will file an




application in the special education department during the semester prior to the
actual exberience. This appli'cation will provide data for making afrangements
for placement in a summer training class arranged by the special education
department during summer session.

The student studying for the Master's degree in special education at
the West Virginia College of Graduate Studies is required to spend approximately
125 hours observing or working with one or a small group of children as he
progresses through the program. Those applying for the internship/practicum
have had regular classroom teaching or comparable experience. Therefore, during
the internship, observation time will be-Iimited and classroom participation
will be maximized. Thus, the intern will spend apprbximate1y six weeks of high
level participation in diagnostic and remediation experiences.

. The seven week internship will be arranged by the College of Graduate
Studies ‘n cooperation with the community and the Kanawha County Board of
Education. Children from the community will be enrolled in classes for the
mentally retarded, behavioral disorders, and specific learning disabilities. The
Kanawha County Board of Education will provide the facility for the sunmer intern
program. Adequate instructional materials will be moved to the site from the
College of Graduate Studies Special Education Instructional Materials Center.

The practical experience will aid the intern in acquiring skills for
working with either those children gho have specific learning disabilities,
behaviora] disorders or mental retardation.

The College of Graduate Studies provides graduate education to a group
of people, who, for the most part, are fully empluyed. Classes are taught
on Saturdays and in the evenings during the academic year. Therefore, the arranged
summer practicum fulfills another need in the College of Groduate Studies unique

methods of educational delivery.

g1
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G-1.3 RESEARCH IN ADVANCED CURRICULA

Standard: Each advanced curriculum includes the study of
research methods and findings; each doctoral
curriculum includes the designing and conducting
of research.

92
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RESEARCH IN ADVANCED CURRICULA

The research component in the Department of Special Education is de-
veloped in a sequential manner through the total course of study in the
master's program, Assignments in each course are designed to develop the
student's ability in the broad area of research. Because courses are developed
in a heirachial nature, the research components within them follow the
same format. The American Psychological Association style is used in all
research writing, and from tne first course, students buy the guide and
become familiar with it through long-term usage.

In the first special education course students are required to read
various books and report on them. In addition, each student must make an
attitudinal survey, and review the literature oﬁ the topic. Both of the
above are combined into a small paper, using APA-accepted style. '

The next courses on characteristics of various handicapping conditions
requires longer and more indepth reviews of the literature, and thus an
expanded use of both library facilities and the APA Style Guide. More and
varied references are required and the beginning of a full-fledged library
research paper takes shape.

In the diagnostic-prescriptive courses, the students must review a
nunber of tests, incliuding statistical data inferences. Research from the
1iterature must also be gathered an& used to report on test usage and prof-
essional evaluations. In addition, a number of case studies must be com-

| pleted based upon evaluative instruments employed to assess the exceptional
individual. These case studies include diagnostic and remediation pro-
cedures, recommendations and an administrative plan for long-term remediation.
Pre-and-post test results must also demonstrate student progress, or lack of

progress, and receive appropriate elaboration on cause and effect factors.

ERIC
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During the first half of the Speical Education coursework, students take

a three-semester hour course, Educational Research, offered through the Department

of Instructional Development. They learn how to delineate research topics,
determine population samples and proper statistical data, and bolster it all

by a selected and evaluated review of the literature. The competencies devel-
oped by the students through this course are applied in all further courses
when writing papers, diagnostic reports, and ultimately when the problem report
or thesis is undertaken.

Two courses, Seminar , and Problem Solving, (syllabi follow this narrative)

P s e o

are the last two required courses in the Special Education sequence for master's

candidates, and are the highest level of research in this particular program.

In the seminar the students delineate a topic that is of current cohcern or that

is an issue in the field of Special Education. They begin to organize the topic,
prepare ihe format, interact with fellow seminar ‘students regarding topic and the
format, and hold discussions on reviews of the literature. Each person helps

to constructively critique all the other's work in the class.

Problem Solving takes this topic to its culmination. The final product

can be indepth research, a "mini" research paper, a production of a curriculum
model, or can actually be curriculum materials. In any case, library research
is a neces;ary component for the defense of the product. Once the data is
collected and the results are complete, the final presentation and defense is
oral and before fellow Special Education students in all of the categorical
areas, The Special tducation Faculty, and interested professionals.

The above sequence, with the exception of the problem solving course, is
also required for a thesis research. In place of this course, the student chooses
an advisor who helps choose two additional faculty advisors, as spelled out in
the College-wide advisement procedures. Six units of credit are given for thesis
research. { )‘i
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Upon completion of the degree, students will be able to organize, read
and interpret research at the ‘master's level of competency. This will
have been developed in a sequential nature building research skills upon research
skills,

o 9
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SPECIAL EDUCATION 601-604
SEMINAR '

L]

DESCRIPTION

The analysis of current problems and issues in special education.
Separate sections offered in mental retardation, behavioral disorders,
and specific learning disabilities.

Limited to 15 students in each category 3 credit hours
PREREQUISITES

Special Education 500

Special Education 501, 503, or 504
Special Education 511

Special Education 550, 551
Educational Research

COURSE OBJECTIVES

The objectives of this course are:

1. To help the student analyze and evaluate selected research and
other literature reflecting various areas of exceptionality.

2. To help the student study and evaluate research of exceptional
children and develop its application for either an educational,
psychological or rehchilitation project.

3. To help fﬁe student propose student research projects and
prepare critiques of the literature in the field.

4. To help the student prepare a defense of particular position
on a contemporary issue.

COURSE COMPETENCIES

Jpon the comdletion of this course the student will be able to:

1. Critically review research studies and professional journals
and other literature.

2. Use research data and periodicals for a research project.
3. Prepare a résearch project.

4. Prepare a discussion on a particular current problem in
special education.

Q ‘ ST
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COURSE QUTLINE

l. Introduction

L)

A. Analyze a current proulem
B. Analyze a current {ssue

II. Develop procedures

A. Individual approach
B. Group approach

[I1. Prepare the problem
A. Statement - specific
B. Procedure - detail
C. Findings - research
IV. Presentation

A. Oral
B, Written

REQUIREMENTS

There is one major requirement for this course. It serves as the
first half of a year's (two semesters) sequence in the in-depth develop-
ment and researching of a topic. Within this semester the student fs to
delineate a topic area that will be part of an overall class look at
current problems and issues in specfal education. Secondly, this semester
will serve as a perfod of time to organize the topic, prepare the format,
and begin the review of the Titerature that will be completed in Special
Education 601, Problem Solving. Individual and group activities will be
included, and students will have the opportunity to present topics for
Others to discuss. Articles will be reviewed and discussed as a group.
Towards the end of the semester the student will be ready to develop the
statement of the problem, and outline the procedures and research plan.

GRADING

Students will be given a "S" or "U" in this course, according to
Graduate School regulations. In general, a student would be allowed a
“U" only if he plans to drop out of the program. Otherwise, an "I" would
be given adn the student would be required to complete the work necessary
for an "S".

BIBLIOGRAPHY

Curickshank, W. M. Psychology of exceptional children and youth. Engle-
wood Cliffs, N. J.: grentice-HaI\. 1963.

Jordan, T. E. The exceptiona! child. Columbus, Ohio: Charles E. Merril)
Books, Inc., 1962.

Koch, R.. and Dobson, J. C. (Eds.) The mentally retarded child and his
family. New York: Brunner-Mazel, Inc., 1971.
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Dorward, B. A. A comparison of the competencies for regular classroom teachers
and teachers of emotionally disturbed children. Exceptional Children,
1963, 30, 67-73. )

Graubard, P. S., Utilizing the group in teaching the disturbed delinquents to
Yearn. Exceptional Children, 1969, 36, 267-272.

Hewett, F. M. The emotionally disturbed child in_the classroom. Boston:
Allyn ¥ Bacon, 1988.

Kvaraceus, W. C. Juvenile delinquency. What research says to the teacher.
Washington, D. C.: American Educational Research Association of
the National Educational Association, No. 15, 1958.

Morse, W. C., Cutler, R. L., and Fink, A. H. Public school classes for the
emotionally handicapped: A research analysis. Arlington, Va.:
Council for Exceptional Children, 1964.

Quay, H. C., and Hunt, W. Psychopathy, neuroticism, and verbal conditioning:
A replication of extension. Journal of Consulting Psychology, 1965,
29, 283.

Quay, H. C. Dimensions of problem behavior and educational programming.
In P. S. Graubard {Ed.) Children against schools, Chicago: Follett,
1969.

Rogers, C. Freedom to learn. Columbus, 0. Charles E. Merrill, 1969.

Skinner, B. F. The technology of teaching. New York: Appleton-Century
Crofts, 1968.

Tennessee State Department of Mental Health, "Project Re-Ed: A demonstration
project for teachers of emotionally handicapped children". Nashville,
Tenn.: Department of Mental Health, 1963.

Ullmann, L., and Krasner, L. (Eds.) Case studies in behavior modifications.
New York: Holt, Rinehart, and Winston, 1965.

White, M., and Charry, J. (Eds.) School disorders, intelligence, and social
class. New York: Teachers College Press. 1966.
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Reger, R., Schroeder, W., and Uschold, K. Special education. New York:
Oxford University Press, 1968.

Stegel, E. Special education in the reqular classroom. New York: The
John Day Company, 1969.

Young, M. A. Teaching children with special learning needs. New York:
The John Day Company, 1967.

JOURNALS

American Educational Research Journal
American Journal of Mental Deficiency
American Journal of Orthopsychiatry
American Journal of Public Health
Encyclopedia of Educational Research
Exceptional Children

Focus on Exceptional Children
Internatinnal Review of Research in Mental Retardation
Journal of Abnormal Psychology

Journal of Applied Behavioral Analysis
Journal of Child Psychology and Psychiatry
Journal of Consulting Psychology
Journal of Educational Research
Journal of General Psychology

Journal of Learning Disabilities
Journal of Special Education

Mental Retardation

Psychological Bulletin

Psychometric Bulletin

Review of Educational Research
Training School Bulletin
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SPECIAL EDUCATION 612-615
_ PROBLEM SOLVING

DESCRIPTION

The study of a particular problem related to the educatfor of the
mentally retarded, specific learning disabled, or behaviorally disordered
child. Separate sections will be offered In each area.

Limited to 15 students in each category 3 credit hours
PREREQUISITES

Special Education 500: 501 or 503 or 504; 511; 550; 551; 601; and
Educational Research

COURSE OBJECTIVES

The objectives of this course are:

1. To help the student to delineate a topic of research, or a
production of a material directly related to the education
of the handicapped child in the area of specializatfon.

2. To help the student develop the necessary procedures for
carrying out the research or product to a successful
completion.

3. To help the student carry out the actual research or product
development. '

4. To help the student prepare for the defense of the final
research or product before a peer group, faculty, and other
interested professional personnel.

COURSE COMPETENCIES

Upon completion cf the course, the student will be able to:

1. Write on a specific educational topic, or develop a material
according to sound research practices.

2. Assess professional journals and educational materials as
background research tools.

3. Use the appropriate books, journals, and materials to carry
out the research or product development.

4. Defend the study or product orally before a group of peers,

professors, and other professionals in the field of speciai
education.

100
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COURSE QUTLINE

[. Overview

A. Review of acceptable research procedures
B. Use of A.P.A, Style Guide
C. Research versus product development

IT. Topic of Product Delimitation

A. General topic or product for research
B. Limiting field to manageable area
C. Pinpointing specific area

I11. Developing the Problem--Research Design

A. Statement of the problenm
B. Procedures
C. Methodology

IV. Preparation of project

A. Initial development--follow design
B. Student-faculty
C. Final product--field testing if appropriate

V. Presentation of the Study

A. Written report
1. Acceptable APA style
2. Faculty acceptance
B. 0Oral :resentation
1. Satisfactory quality
2. Faculty acceptance

CLASS K.QUiR™: 1S

There is onlv one basic requirement for the course. The student
must choose a topic for an in-depth review that results in a finished
and ¢cceptable paner using the APA style. OR, the student can prepare
a product, such as a piece of educational equipment, or a curriculum
that is based on s-und prirciples, defended by a short succinct review
cf the literature.

In either case, a proposal must be prepared and accepted by the
faculty in charge of the course. Once the proposal and time-line for
completion is accepted, the student begins the assignment.

Throughout the semester all students will te required to present
the resaarch to date and to ask others in the class for recommendations
and evaluations whi_h can and should be incorporated into the paper.

Once the oaper and/or product is accepted by the faculty in charge,
a schedule date will be set for the oral presentation, in which fellow
students, Jepartment of Special Ecducation faculty, and all other inter-
ested professionals may attend.

‘ 10
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GRADING

Because this is the final product before graduation, the work must
be completed at an "S" level of acceptability before the final oral pre-
sentation is scheduled.

B1BL1OGRAPHY

- ——

Crucikshank, W. M., and Johnson, G. 0. Education of exceptional children
and youth. Englewood Cliffs, N. J.: Prentice-Hall, 1967.

ounn, L. M. (Ed.) Exceptional children in the schools: Speciai Education
in Transition.” MNew York: Holt, Rinehart & Winston, 1973.

Johnson, G. 0., and Blank, H. D. (Eds.). Excertional children research
review. Washington, D. C.: Council for Exceptional Children, 1968.

———

Kirk, 5. A. Educating exceptional children. Boston: Houghton-Mifflin,
1973.

Kirk, S. A., ond Weinger, B. B. (Eds.) Behavioral research on exceptional

children. Washington, D. C.: Council for exceptional children,
1963.

Publication manual of the American Psychological Association. Washington,
D. C.: American Psychological Association, 1967.

Trapp, E. P., and Himelstein, P. (Eds.) Readings on the exceptional child.
New York: Appleton-Century-Crofts, 1962.

JOURNALS

American Educational Research Journal
American Journal of Mental Deficiency
American Journai of Orthopsychiatry
American Journal of Public Health
Encyclopedial of Educational Research
Exceptional Children

Focus on Exceptional Children
International Review of Research in Mental Retardation
Journal of Abnormal Psychology

Journal of Applied Behavioral Analysis
Jourral of Child Psychology and Psychiatry
Journal of Consulting Psychology
Joyrnal of Educational Research
Journal of General Psyctology

Journal of Learning Disciilities
Journal of Special Education

Mental Retardation

Psychological Bulletin

Psychometric Bulletin

Review of Educational Re .c:arch
Training School Bulletin
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G-1.4 INDIVIDUALIZATION OF PROGRAMS OF STUDY

Standard: Ltach advanced curriculum provides for the
individualization of students' proaram of
study
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Approved Electives. The student preparina to teach in special education
should endeavor to widen his knowledge of both normal and exceptional children.
This may be accomplished by gaining competencies in the area of human development
and learning theory, other categories of exceptionality, the general area of
special education, or in specific areas of concentration listed below.

A1l electives must be approved by the student's advisor. A minimum of
six semester hours must be taken from Block A and six semester hours from
Rlock B, €, or D

Special areas ot concentration in reading, early childhood education,
and sdministration are also available to the student in place of Blocks B,

C. and D under approved electives. Such areas of concentration provide the
draduate student with g more in-depth understanding of particular areas of
concentration and relate them to the special education program.

Rlock A

It is the philosophy of the Department of Special Education at COGS
that the student preparing to teach in special education should be knowledage-
able concernina the arowth and development of all children. The courses listed
in Block A are sclected to do this. All courses listed below are offered
through the Department of Curriculum and Instruction.

C&1 515 - Perception
(&1 510 - Child Psychology
CAI 511 - Psychiological Psychologv
C&I 517 - (hild Development Seminar
CRI 514 - Psycholoay of Learning
&1 512 - Social Psycholoav
(&1 516 - Coanition
C&I 513 - Lanauaqe and Communication
C&I 519 - Adv. Adolescent Psychologyy
Block B - Approved electives in Mental Retardation

in addition to further competencies in special education, the stude. .

precaring to teach mentally retarded children should evidence
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ECUCATIONAL PSYCHOLOGY /CURRICULUM & INSTRUCTION
£d. Psych, 311 - Statistical Methods |
£d. Psych. 412 - Statistical Methods Il
Ed. Psych. 441 - Cognitive Development of the Child
£4. Psych. 444 - Family & Individual in the Community
£d. Psych. 445 - Socio-Emetional Development of the Child
£d. Psych. 446 - Adolescent Development
Ed. Psych. 514 - Attitude Measurement
£d. Psych., 515 - Noncognitive Educational Measurement
£d. Psycn. 585 - Family Development
Ed. Psych., 547 - Comparative Study of tne Family
£4. Psych, 548 - Theories of Child Development
£4. Psych. 549 - Human Development & Behavior
£d. Foych. 553 - Psych., Foundations of Learning
£d. Psych. 584 - Seminar In Child Dev. or Family Relations
L4 300 - Sociology of Education
£lem, Ed. - 520 - Early Childhood Education |
flem. £d. - 521 - Early Childhood Education 11l
C4l 533 - (errective Techniques in Math Education
Lib, S5¢i. 403 - Children's Literature

’ } » ’ ’

[ I N R

]

Rdng. 525 - Psychological Factors in Reading Instruction

Rang, 530 - Teaching the Language Arts

Rdng. 531 - Selection and Evaluation of Reading Materials
Rdng. 532 - Individualizing Reading Instryction

Rdng, 641 - Diagnosis of Reading Disabilities

“in s course requirement schedule for concentration in
Mental Retardation.

Sp. Bd L0 3 credits

Sog. Ld. 501 3 credits

$p. £4. oM 3 credits

o, B4, 5% 3 credits

Sp. £d4. 5851 3 ¢credits

Se. td., 6O 3 credits

So. B4, 61N 3 credits

TR DUV 3 credits

24 credits
coroved tlectives
ck A 6 credits
kB 6 credits

-~

12 credits

[0S LS 3

Tl 36 credits
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Block C - Approved Electives in Learning Disabilities

As the teacher of the learning disabled child uses the
diagnostic-prescriptive model to afd children of normal intelligence who
have learning problems, it {s essential that he develop competencies in
additional areas. To aid in understanding the diagnostic procedurepcourses
dealing with testing and evaluation are suggested. To aid in developing
remedial procedures, courses in curriculum and instruction are suggested.
Additiunally courses which will enhance the teacher's understanding of child
development and of the effect of environmental and social factors on the
learning p. ocess are also suggested.

The fullowing courses are approved electives for those special
education students with a concentration 1in the area of learning disabilities:
SPECIAL EDUCATION

Sp. £Ed. 501 - Characteristics of Children with Mental

Retardation
Sp. Ed. 502 - Characteristics of Trainable Mentally
Retarded Children

5p. Ed. 503 - Characteristics of Children with Specific
Learning Disabilities

Sp. Ed. 505 - Characteristics of Gifted Individuals

Sp. td. 570 - Creative Crafts for Exceptional Children

Sp. £d. 571 - Math for the Mentally Retarded

Sp. £d. 572 - Reading for the Mentally Retarded

Sp. £d. 573 - Speech Problems of Handicapped Individuals

Sp. Ed. 579 - Behavior Management of Exceptional Children

5p. td. 574 - Vocational Education for Handicapped
Adolescents and Adults

Sp. td. 575 - Special Topics

Sp. Ed. 580 - Workshop

Sp. E4. 576 - Exceptional Child & the Family

Sp. Ed. 578 - Community Involvement

COUNSELING & GUIDANCE/SOCIAL WORK
C&G 400 - Behavior Problems and the School
C&G 415 - Humantzing Education: The Person in the Process
C&G 452 - Basic Course in Guidance
C&4G 454 - Theory & Practice of Human Appraisal
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EDUCAT IONAL PSYCHOLOBY/CURRICULUM & INSTRUCTION

Ed. Psych. &)
Ed. Psych. 412
Ed. Psych. 441
Ed. Psych. 444
Ed. Psych. 445
Ed. Psych. 446
Ed. Psych. 514
Ed. Psych. 515
Ed. Psych. 545
Ed. Psych. 547
Ed. Psych. 548
Ed. Psych. 549
Ed. Psych. 559
Ed. Psych. 584

Statistical Methods |

Statistical Methods Il

Cognitive Development of the Child
Family & Individual in the Community
Socio-Emotional Development of the Child
Adolescent Development

Attitude Measurement

Noncognitive Educational Measurement
Family Development

Comparative Study of the Family
Theories of Child Development

Human Development & Behavior

Psych. Foundations of Learning
Seminar in Child Development or
Family Relations

CAl 400 - Sociclogy cof Education

Elem. Fd. 520 - Early Child Educaticn |

Elem. E4. 521 - Early Child Education II

C4] 533 - Corrective Techniques in Math Education

Lib. Sci. 403 Children's Lirterature

READING

Rdng. 525 - Psychological Factors in Reading Instruction

Rdng. 530 - Teaching the Language hrts

Rdng. 531 - Selection & Evaluation of Reading Materials

Rdng. 532 - Individualizing Reading Instruction

Rdng. 641 - Diagnosis of Reading Disabilities
PSYCHOLOGY/SOCIOLOGY

Psych. 443 - (hild Benavior

Psych. 502 - Introduction to Personality

Psych. 503 - Psychology of Adjusiment

Psych. 504 - Abnormal Fsychology

Soc. 521 - Sociology of Chilghood

Soc. 552 - Culture & Persorality

Minimum course requirements for concentration in
hehavioral disorders.

Sp. £d. 500 3 credits
Sp. Ed. 503 3 credits
Sp. Ed. S 3 credits
Sp. Bd. 5 3 credits
Sp. td. 55} 3 credits
Sp. Ed. 603 3 credits
Sp. Ed. €13 3 credits
Sp. Ed. 623 3 credits
Ed Psych. 420 3 credits

27 credits

Approved Electives
Block A 6 credits

o Block U ___6 dregits
EBQI; TOTAL 39 Credfts
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Block D - Approved Electives in Behavior Disorders

In addition to cempetencies which aid the graduate student
in areas of curriculum and instruction, it is pa-~ticularly important that
the teacher of students with behav{or disorders understands the psycho-
logical aspects of the problem. Courses covering this area are suggested
as electives for the student in this program, as well as o.her relevant
courses.

The following courses are approved electives for those
special education students with a concentration in the area of behavior
disorders:

SPECIAL EDUCATION

Sp. Ed. 501 - Characteristics of Children with Menta)
Retardatica

Sp. Ed. 502 - Characteristics of Trainable Mentally
Retarded Children

Sp. fd. 504 - Characteristics of Children with Specific
Learning Disabilities

Sp. Ed. 505 - Characteristics of Gifted Individuals

Sp. Ed. 570 - Creative Crafts for Exceptional Children
Sp. £d. 571 - Math for the Mentally Retarded

Sp. Ed. 572 - Reading for the Mentally Retarded

Sp. Ed. 573 - Speech Problems of Handicapped Individuals
Sp. Bd. 579 - Behavior Management of Exceptional Ckildren
Sp. Ed. 574 - Vocational Education for Handicapped

Adolescents and Adults

Sp. Ed. 575 - Special Topics

Sp. Ed. 577 - Administration of Programs for Exceptional
Children

Sp. Ed. 580 - Workshop

Sp. Fd. 87€ - Exceptional Child & the Family

Sp. Ed. 578 - Community Involvement

COUNSELING & GUIDANCE/SOCIAL WORK

C&G 400 - Behavior Problems and the School

C&G 415 - Humanizing Education: The Person in the Process
C&G 451 - Human Relationships

C&G 452 - Basic Course in Guidance

C&G 454 - Theory & Practice of Human Appraisal

C&G 550 - Socially Disadvantaged

C&G 630 - Individual Intelligence Testing & Interp. I, II
Soc. Wk. - 421 - Human Behavior & Social Environment
Soc. Wk. - 440 - Introduction to Social Work Practice
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EDUCATIONAL PSYCHOLOGY/CURRICULUM & INSTRUCTION

READING

Ed. Psych.
Ed. Psych.
Ed. Psych.
td. Psych.
Ed. Psych.
Ed. Psych.
td. Psych.
Ed. Psych.
£Ed. Psych.
Ed. Psych.
Ed. Psych.
Ed. Psych.
Ed. Psych.
Ed. Psych.

C&l 40C -
Elem. f£d.
Flem. Ed.
C&I 533 -
Lib. Sci.

Rdng.
Rdng.
Rdng.
Rdng.
Rdng.

525
530
531
532
641

PSYCHOLOGY/ SOCIOLOGY

411 - Statistical Methods I

412 - Statistical Methods Il

441 - Cognitive Development of the Child
444 - Family & Individual in the Community
445 - Socio-Emotional Development of the Child
446 - Adolescent Development

514 - Attitude Measurement

515 - Noncognitive Educational Measurement
545 - Family Development

547 - Comparative Study of the Family

548 - Theories of Child Development

549 - Human Development & Behavior

559 - Psych. Foundations of Learning

584 - Seminar in Child Development or

Family Relations
Sociology of Education
520 - Early Child Educationl
521 - Early Child Education Il
Corrective Techniques in Math Education
403 - Children's Literature

Psychological Factors in Reading Instruction
Teaching the Language Arts

Selection & Evaluation of Reading Materials
Individualizing Reading Instruction
Diagnosis of Reading Disabilities

t

Psych. 443
Psych. 502
Psych. 503
Psych. 504
Soc. 521 -
Soc. 552 -

Minimum co
behavioral

. Ed. 50
. Ed. 50
. Bd. 51
. Ed. 55
. £d. 55
. Ed. 60
. £d. 61
. Ed. 62
. Psych.

Approved £
Block A
Block D

TOTAL

Child Behavior

Introduction to Personality
Psychology of Adjustment
Abnormal Psychology
Sociology of Childhood
Culture & Personality

urse requirements for concentration in
disorders.

0 3 credits
3 3 credits
] 3 credits
0 3 credits
1 3 credits
3 3 credits
3 3 credits
3 3 credits
420 3 credits

27 credits

lectives
6 credits
6 credits
12 credits

39 credits

~

[ S
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READING CONCENTRATION

The special education student desiring an additional concen-

tration in the area of reading should take the following program:

Sp. Ed. 500 3credits
Sp. Ed. 501, 503, or 504 3credits
Sp. Ed. SN Jcredits
Sp. kd. 550 Jcredits
Sp. Ed. 551 Jcredits
Sp. Ed. 601, 603 or 604 3 credits
Sp. Ed. 611, 613 or 614 3 credits
Sp. Ed. 621, 623 or 624 3 credits
Ed. Psych. 420 3 credits

27 credits
Approved Electives-Block A 6 credits
Reading Concentration 9 credits
TOTAL 42 credits

The Reading courses that make up the reading concentration
block are as follows:

Rdng. 641 - Diagnosis of Reading Disabilities 3 credits
Rdng. 642 - Remedial & Corrective Reading 3 credits
Rdng. 643 - Problems in Clinical Reading 3 credits

EARLY CHILDHOOD CONCENTRATION

The special education student desiring an additional concen-
tration in the area of earl childhood education should take the following

program:

Sp. Ed. 500 3 credits
Sp. Ed. 501, 503, or 504 3 credits
Sp. Ed. 5N 3 cradits
Sp. Ed. 550 3 credits
Sp. Ed. 551 3 credits
Sp. Ed. 601, 603, or 604 3 credits
Sp. Ed. 611, 613, or 614 3 credits
Sp. Ed. 621, 523, or 624 3 credits
Ed. Psych. 420 3 credits

27 credits
Approved Llectives-8lock A 9 credits

Elem. Ed. 513 - Language & Communication
Elem. Ed. 514 - Psychology of Learning
Elem. Ed. 517 - Child Development Seminar

LY ¥

tarly childhood Concentration 9 credits

ERIC TOTAL 45 credits
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The Early Childhood Education courses that make up the concentration
block are as tollows:

Elem. Ed. 520 - Early Childhood Education I

Elem. Ed. 521 - Early Childhood Education II

Elem. Ed. 687 - Clinical Experience-Early Childhood

Students in Special Education who hold an elementary certificate may
obtain endorsements in an area of Special Education and Early Childhood upon
completion of the program outlined above.

Students holding secondary certificates or students who do not have
a teaching certificate may take the National Teachers Exam, elementary section,
to obtain such certification from the State Department of Education; then add

the above endorsements through the completion of the outlined course work.

SPECIAL SUPERVISOR CONCENTRATION

Upon completing the required course work listed in this section, the
graduate student will receive certification in a specific area of Special Ed-
ucation plus certification as a special supervisor. The Special Education student
desiring an additional concentration in the area of administration should take

the following program:

Sp.Ed. 500 3 credits
Sp.Ed. 501, 503, 504 3 credits
Sp.Ed. 51 3 credits
Sp.Ed. 550 3 credits
Sp.Ed. 551 3 credits
Sp.kd. 601, 603, 604 J credits
Sp.Ed. 611, 613, 614 3 credits
Sp.kd. 621, 623, 624 3 credits
Ed. Psych. 420 3 credits
27 credits

Approved Electives - Block A* 6 credits

*C&[ 514 - Psychology of Learning is requfred.

£d. Adm. Concentration 15 credits
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The Educational Administration courses that make up the concentraion

block are as follows:

Ed. Adm. 400 -~ Public School Organization & Adm. 3
Ed. Adm. 500 - Staff Personnel Administration 3
td. Adm. 510 - Principles of Supervision 3
C&I 410 - Philosophy of Education 3
C&I 500 - The School Curriculum 3
—5—

To complete requirements for certification in administration,
the student must take an internship for one school year in a local school
district under the supervision of the College of Graduate Studies.

The Master's degree and certification in Special Education are
awarded upon the completion of the coursework listed above. The special
supervisor's certificate is awarded upon the completion of the internship

which follows the coursework.
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SPECIAL WORKSAOPS

Students will have the opportunity to enroll in Special Education
workshops given by the staff in Special Education throughout the academic
year and the summer sessions. These vary in both length and credit. An-
nouncements are made in all Special Education classes and through all appropriate
media prior to enrollment dates. The content generally deals with the mentally
retarded, specific learning disabilities, and behavioral disorders. In addition,
workshops on the gifted are offered during the summer sessions. During the
year there will be programs on language development, materials acquisitions,
mainstreaming, etc. Syllabi and course descriptions for all workshops are

available in the Special Education office as soon as they are publically announced.



G-1.5 USE OF GUIDELINES DEVELOPED BY NATIONAL LEARNED SOCIETIES AND
PROFESSIONAL ASSQCIATIONS

Standard: In planning and developing curricula for its advanced
programs, the institution gives due consideration to
quidelines developed by national learned societies
and professional associations for the preparation of
teachers and other professional school personnel.

[N
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USE OF GUIDELINES DEVELOPED BY NATIONAL LEARNED SOCITIES AND PROFESSIONAL ASSOCIATIONS

Presently there are no national standards in teacher education in Special
tducation. The Council for Exceptional Children (CEC), the largest professional
or;antzation of special educators in the United States and Canada, is involved

in a Professional Standards/Guidelines Project. Although this project is far

from complete, there is data available that gives some general guidelines in
teacher preparation. Reynolds and Jenkins (1973) sent a brief questionnaire to
teachers, teach-r educators, and members of the Council for Administrators in
Special Education. They were asked to indicate five changes anticipated in the
next decade. Th2se response categories are summarized as follows, and in the
order of importance:

Changing Administrative Arrangement

More mainstreaming....fewer self-contained special classes....
more resource rooms....decreasing numbers of classes for mildly
handicapped....decateqorization....dislabeling....more supportive
roles for specfal educators....more individualization of instruction
for all....demise of the medical model....more organization around
learning problems and needs.

Changes in Teacher Education

More performance or competency-based orientation....more field-
based....decategorization trend....more continuing education....
more training in special education directed to regular teachers....
more use of modern technology....higher standards on everything....
new roles, especially emphasizing diagnostic and consulting functions.

New Programs for Children with Severe Handicapping Conditions

Court imperatives on including all children in education....
deinstitutionalization....more community based programs....institu-
tions for only profoundly handicapped....due process on all exclusions....
more decentralization of programs.

Agp«jf}gp§jgg§

More early childhood programs....expanding infant and parent
education programs....more preventive programs....expanded secondary
and vocational school programs....more adult education for the handi-
capped.

L
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tmproved Curriculum and Teaching Methods
Botter diagnosis....specific diagnosis and prescriptive procedures....
more humantstic orientation....more behavioristic orientation....precision
teaching.,..more "learning problems” orientation.
fcouuntabr bty
More eaplicit setting of goals and objectives in all programs....
more ephasts on meantngful measyvremen ... .demands for cost data....
more pressures foeo plans and accounting.

Mure dse of baraprotessionals

More ditterentiated staffing....more use of volunteers....more
technyorans,

Although there are problems in grouping in categories, at least this
preltminary data would indicate the following. Teacher education will be
cophact2ing, 1) the kesping of handicapped children in regular classrooms when
Dok le . with a1l teachers more educationally involved in learning problems and
me o ) competency-based and tield-centered programs in the area of diagnosis
and remediations  3) the preparation of teachers tu work with botn younger and
Tdor ngndreapped children;,  5) diagnosis and prescription toward the improvement
gt the twertoulumg b)) bernyg more dccountable for the teaching done; and 7)
fratmieg noh-pe to o tonals to work with handicapped children, |

e progras tn Spectal fducation described herein has attempted to build
Yhovnoroa% what ot andtcated das anticipated changes in the coming years. It
criMgL e L thne aba ity to teach children in either self-contained or regular
Uy, omrades wempetency-based education at the graduate level and in the
Pteld, ovrn teagness the preparation necessary to work with severe handicapping
Cn ity o ot et Learning Disanilities, and Behavioral Disorders, and is
$1a ot Lreacriptive attented on nature.  Although there is no emphasis on
Larayrste Ltonal o, winge this iu g graduate college only, the students in the

e ar g ate cvwen s truction in how to best utilize airdes in and out of the
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The Board of Qirectors df the National Association for Retarded Citizens

(NARC) (14973) has published a booklet entitled Teacher preparation and

certification. This is basically a position paper that also includes a series
of recommendations. The suggested areas of instruction are discussed below.
3asic Knewledge Area. Content here stresses an understanding of
retarded in the schools, the role of education, early intervention, labellinm,
treatment, characteristics, definitions and prevalence, related correlations,
educational implications, models, and current problem areas.
Methods and Techniques Areas. The emphasis here is how to teach the
retarded, i1ncluding a variety of methods, session lengths, audio-visual
techniques, evaluation methods, and competence demonstration.

Curriculum Area.  The development of realistic goals, and appropriate
activities, familiarity with activities and materials, both teacher made and
commercial, evaluation of materials, activities and goals, as related to student
abilitic, and needs are all curriculum considerations that should be covered in
class work.

Demonstration Area. This correlates to internship/practicum, evidences
ability to educate the retarded by placing students in situations similar to
those that will be their actual work experience, requiring them to assume all
teache r resbonsibilities for over a minimum of eight weeks. ‘

A< with the st ndards ond quidlines as set forth by CEC, the College of
Graduate Studies Special Education Department meets or exceeds all the above through
the courses and related field experiences in both the existing and proposed programs.
Students are exncsed to the characteristics of the retarded through an indepth
course that specifically deals with all the topics as proposed by NARC. Methods
and curriculum are covered in two diagnostic-remediation courses, and in the
required course in methods and materials. And, demonstration areas are covered
throughont most courses as students are required a large amount of field experiences

I
4 4
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Standard:

G-1.61 GRADUATE CREDIT

Institutional policies preclude the granting
of graduate credit for study which is remedial
or which is designed to remove deficiencies in
meeting the requirements for admission to ad-

vanced programs.
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GRADUATE CREDIT

The College of Graduate Studies was designed to provide programs to
meet the needs of perscns studying at the graduate level only. Undergraduate
credit cannot be given for any work completed at COGS.

A1l students who are accepted into both the master's program and the
credential sequence in the Department of Special Education must take an
entrance evaluation. This measures the student's knowledge in the field of
special education. The purpose of this examination is to help in planning the
student's program toward degree and credentiallrequirements. The coursewor
provided for the student to meet these requirements is offered for graduate
credit only.

Tnose entering from outside the field of elementary education are also
required to take the National Teachers Examination (NTE). The NTE is used for
evaluating the academic skills. If a person desires to enter the special
education program from outside the elementary education field, and shows deficits
in academic skills areas, he is referred to undergraduate institutions in the area
to take the necessary coursewdrk to remediate the deficit areas. The remedial
work taken at an undergraduate institution fs in*addition to the graduate program
and carrie- undergraduate credit only from that institution.

In keeping with the admission requirements and other academic policies
statement, as adopted by the College of Graduate Studies on January 18, 1974,
graduate work of high quality may be transferred into the Derartment of Special
Education. This must have been completed within the past seven years, and must
not exceed twelve (12) credit hours. Such credit may be transferred only after
the student has applied for admission and if the faculty member responsible
for the program recommends such action to the Dean of the Division of Behavioral

Studies.

he )

by,

Q }A' s
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Further, seniors may take certain selected courses in the Department of
Special Education. These courses are open only to undergraduates who apply
for visiting student status. Since all courses are clearly graduate in nature,
permission will be given only to those students who demonstrate the ability
and desire to enrich their undergraduate programs. Further guidelines for
undergraduates taking such courses are spelled out in the College of Graduate

Studies Admission Requirements.
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G-1.62 GRADUATE LEVEL COURSES

Standard: At least one-half of the requirements of curricula
leading to a master's degree and to a sixth-year
certificate or degree are met by courses, seminars,
and other learning experiences offered only to grad-
uate students; at least two-thirds of the requirements
of curricula leading to the doctorate are met by
courses, seminars, and other learning experiences
offered only to graduate students.

$- ..
JA._‘_)
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GRADUATE LEVEL COURSES

The College of Graduate Studies does not offer anything but graduate
level courses. Thus, all courses taught in the Department of Special
Education are graduate levely only. At a maximum, only twelve (12) units
of approved credits can be transferred in hy any student, under conditions
set forth by the COGS admissions requirements documents, and these must be
graduate level in nature,

A1l courses, with rare exceptions of a very limited number of seniors
who may be allowed to take graduate level courses while completing their
undergraduate program, have only graduate students as members. These courses
are not open to any other than the occasional senior who has applied for

advance standing.




Standard:

G-1.63 RESIDENCE STUDY

Some period of full time continous residence
study, or provision for comparable experiences,
is required for candidates pursuing advanced de-
grees other than the doctorate; at least one
academic year of full-time continous residence

study is required for candidates pursuing the
doctorate.
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RESIDENCE STUDY

One of the objectives of the Board of Regents }’lan for Progress for

Higher Education in the Seventies" was to “provide|higher education at times,

places, and cost levels which will encourage the n&ximum number of citizens

i

of all ages to participcte and benefit therefrom." ' Thus, graduate education

is provided for a group of people who are part-time in natura. A majority
of the students are fully employed and can only attend classes in the late
afternoons, evening hours, and on week-ends. Therefore, there is not a
residence requirement in the traditional sense.

However, the sequence of courses are hierarchial 1in nature and the student
must move through the program in a sequential manner. As the ~tudent
progresses through the sequence, in essence the residency requirement is being
fulfilled. For example, all candidates are exposed to some form of research
and writing in each class. [nitially, this is the form of reviewing books
and moving through small to larger research papers. This activity culminates
in a seminar in which an analysis of the literature in the field is done and
a topic is delineated for intensive study, followed by the problem solving
course in which the student prepares a paper or produces a product in
conjunction with the course. Throughout the sequence, becauspof the 1imited
course loads and availability of faculty, there is a great opportunity for

students to work closely with the faculty.



G-1.7 CONTROL OF ADVANCED PROGRAMS

Standard: The primary responsibility for inittation, development,
and implementation of advanced programs ljes with the

educational faculty.

3
A
\A.,‘
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CONTROL OF ADVANCED PROGRAMS

Within the Department of Special Education, the control of the advanced
programs is in the hands of the faculty-as-a-whole. A Departmental Curriculum
Committee is responsible for the reviewing of all course additions and deletions,
and for program development. The elected committee lTooks at all requests in
light of the total existing program and the future projections. They investigate
any overlaps or missing elements. The recommendations are then passed on to the
faculty-as-a-whole for their recommendations.

A Departmental Advisory Committee is also called upon to review any course
or program changes, and their reconmendations are carried to the faculty-as-a-whole.
Members of this committee are listed under the committee heading in the following
sections on governance.

A1l departmental requests are then forwarded to the Dean, Division of
Behavioral Studies. The Dean has an appointed in-house Educational Advisory
Committee that will act upon all departmental requests. This decision is then
forwarded to an all-college group, the Academic Affairs Committee. This committee
then routes its recommendations through the Faculty Representative Assembly to
the Academic Vice President. That recommendation is forwarded to the Board of
Regents for thefr rcaction and decision.

The Special Education faculty is totally responsible for the initiation,
development, and initial approval of all programs and courses. No changes can
occur unless instituted at that level. A1l faculty are encouraged to develop
courses and programs in their areas of expertise, and to work with other faculty
members in program development.

The College of Graduate Studies does not have the traditional off-campus
courses. Many courses are taught in the community, but all are part of the
reqular program, and are normally taught by the regular full-time facu?ty. All

such courses are under the direct control of the Department. If any are taught
&*

Juh



by affilfate faculty members. they follow the course syllabi as preparea oy

regular full-time faculty.
The faculty governance format followed by the Department, as previously

mentioned, is that of committees recommending to the taculty-as-a-whole for
the final decision. In this manner preliminary work can be done in smal}
committees, and the final decisions can be made more rapidly and with a
greater amount of data available. These committees, along with their make-
up, and role definitions are listed below.

FACULTY GOVERNANCE

The faculty of the Department of Special Education operates on the
following format. A1l departmental decisions are made through the Faculty

as a Whole, with each full-time faculty and joint-appointment faculty (50%

and over COGS appointment) carrying one vote, and each affiliate member
carrying 1/3 vote (equal to one course normally taught by affiliate faculty
using a three course load as full-time equivalent).

On the basis of the total faculty governance, the following committees
have been established in order to expedite the full efficiency of the department.
They include:

Departmental Curriculum Committee (3 faculty and 1 student)

Responsible for initial review and recommendations on course
additions, or delitions, and general program development.

Will evaluate any course or program changes in light of the total
departmental program in order to minimize duplication or lack of
sequence between programs and courses. Recommendation on the above
carried to the faculty-as-a-whole.

Departmental Admissions & Rentention Committee (3 faculty)

Responsible for initial screening of scores, grades and letters
of recomvendation. Also responsible for setting up, and constituting
each intake interview. Recommendations on acceptance or rejection

carried to the faculty as a whole for final decision.

Responsible for review of each student who fails togmeet the minimum
)R I
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academic criteria within the{Department * Spectal
Education. Recommendations for action t{ be taken will be
presented to the faculty-as-a-whole,

Departmental Personnel Committee (3 faculty)

Presently no committee is necessary as 2}l requests for tenure,

and promotion are forwarded to a committie convened by the Deans

Vice President of Academic Affairs. As COGS grows, it is anticipated
this committee will need to be activated at the Department level.

Departmental library Committee (3 faculty and 3 students)

Responsible for coordinating requisitions for books, journals,

and tests to be forwarded to the Dean of Behavioral Studies. All
requests of this nature MUST BE channeled through this committee
in order to avoid duplication, and to develop a more comprehensive

library.
DEPARTMENTAL ADVISORY COMMITYEE(Appointed committee)

This committee is made up of the "consumers" of the Special Education
program. It consists of representatives from various public agencies within
the community. The members are: Dr. Kenneth Underwood, Kanawha County
Superintendent of Schools; Dr. Mildred Bateman, Director of Mental Health,
State of West Virginia; Mr, Russell McQuain, Executive Director, West Virginia
Commission on Mental Retardation; Miss Margaret Pace, Teaching-Principal,

Park Ungraded School, Bluefield, West Virginia; Mr. Michael Sullivan teacher
and former student of the Special Education Department, classes for trainable
mentally retarded children, Shawkey School, St. Albans, West Virginia; and
Mrs. Betty Mann, Regional Education Specialist, RESA, Region I, Beckley, West
Virginia. The committee willmeet at least twice yearly to review the program,
its changes, and future plans, and advise in any way possible to aid in the

development of a quality program. One major role will
' 4

PR
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be serving as advisors
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jotning the department in September can be appointed to commi ttees at their

request, and the discretion of the Chajrman.
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6-2.1 PREPARATION OF FACULTY

Faculty merbers teaching at the master's level in
advanced proarams hold the doctorate with advanced
study in each field of specialization in which they
are teaching or have demonstrated competency in such
fields; those teaching at the sixth-year and doctoral
levels hold the doctorate with study in each field of
specialization in which they are teaching and conducting
research. Faculty members who conduct the advanced
proarams at all degree levels are engaged in scholarly
activities that supports their field of specialization
and have experience which relates directly to their
respective fields.
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PREPARATION OF FACULTY

As of Spring Semester, 1974, there were four full-time faculty of the
Department of Special Education. It is anticipated that by September, 1975
(Fall Semester) that the faculty will be expanded to nine persons on the
camous located at Institute, and two at the Concord-Bluefield campuses,
located in the southern West Virginia area. In addition, Dr. Milton Grodsky,
Academiz Vice President, teaches a special topics course for the department
in the area of human physiology.

Four of the present {aculty members hold doctorate degrees from
accredited universities. Three of these are in the area of special education,
and one in psycholoay. C(ne member holds a master's degree in mentail
retardation and has five yvears of public school teaching in special education,
plus being a demonstration teacher and instructor at Marshall University,
Huntinaton, “Yest Virginia, before joining the faculty at COGS.

As of Julv 1, one person with a doctorate in mental retardation will
Join the facultv and will teach courses and coordinate the COGS Special
Fducatiron proaram at the Bluefield-Concord campuses. The search is on for
a second person with a doctorate to join him in teaching and proaram develop-
ment.

It s anticipate that a minimum of four new faculty members will be
added to the staff bv September 1. Areas to be covered will be early child-
hood education for the handicapped, speech/hearing and deaf education,
learning disabilities, and behavioral disorders. All will have doctorates, or
will be the rare and unusual person who has demonst{rated competencies and
abilities eoual to that of a doctorate level person.

A breakdown of the current faculty, by education and experience, follows

alona with a detailed vitae of each person. All are presently engaged in
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supervision of field-related experiences of the graduate students at COGS.

A1l have community based activities and committments, and most are involved

in some form of writing and/or research. One of the members also serves

as the State Coordinator of the Special Education Instructional Materials Services
in Yest Virginia. Another serves on a one-third appointment to the Kanawha

County Schools as a consultant to the Title VI-G Learning Disabilities Proiect.
Thus, not only is the faculty well prepared in the field of special education,

and in areas of concentration in which they teach, but thev are also very

involved in onaoing projects within the college and the community.

LT §



CURRENT FACULTY

Yrs. Experience Pres
Highest Grad. Hrs. Major & ™inor Institution
Hame Pub1ic}C011eqe Degree Beyond Areas for each Granting
School Earned Degree Degree Degrees
— e v 7
tumbera, Allen | 6 vrs. 1Y yrs, } £d.D. 0 | Elementary t B.S., U. of MWisc. Firs
| Sp. Ed. | Ed.M., Wavne State S
| ! ! I I Ed.D., Svracuse St
i Sn. Ed. | Secc
i ! | St
) | ! Sk
! | J
F ) ]
yok, Iva Dean 5 vyrs.) 6 ves. | M.A. 15 I Mental Retard. A.B. Marshall u. Firs
‘ M.A. Marshall U. Sk
~ Secc
: . SE
| !
f
“odskv, Milton 0 6 yrs. Ph.D. 0 Psuychologv B.S. Wisconsin Secc
Psychology M.S. U. of So. SE
Dakota
Psychology Ph.D. Emorv
—
arn, William &4 yrs. | 3 yrs, £d.D. 0 Elementary A.B. Waynesburg Firs
Sp. Ed. M.A. W. Va. U. o
Sp. Ed. Ed.D. W. Va. U. Sp
Sec.
JIntosh, Dean Jyrs. |7 yrs. £Ed.D. 0 Social Studies B.A. Colorado S. U.| Fire
Sp. Ed. - CAG M.A. UCLA Sp
Sp. Ed. - C&G E4.D. UCLA Secc
Sp
artin, James 6 yrs, {14 yrs. Ed.D. ¢ Science Ed. B.A. Miss. Col.
l " ]‘i(’ Psych./Guidance| M.A. Fla. State U. |To be
i - Mental Retard. | Ed.D. Syracuse




CURRENT FACULTY

Present Teaching Assignment

_ Highest Grad. Hrs. Major & *tinor Institution (Course Numbers)
: Degree Beyond Areas for each Grantina {by Semester)
Earned Degree Degree Degrees
‘ , T ~ -
i £4.D. 0 | Elementary '+ B.S., U. of Nisc. First Semester
| So. Ed. I Ed.M., Wayne State Sp. Ed. 400
! ' | b Ed.D., Svracuse So. Ed. 409
f | Sn. £d, | Second Semester ==
| , ‘ | So. Ed. 400 TN
' ; | Sp. Ed. 40}
l__ |
] T e
M.A. | 15 ! Mental Retard. ! A.B. Marshall y. First Semester
; l M.A. Marshall u. Sp. Ed. 502-503 s
| ! Second Semester
j Sp. Ed. 407-502
L |
: .
Ph.D. 0 Psvchologv B.S. Hisconsin Second Semester
Psychology M.S. U. of Seo. Sp. Ed. 504 o
Dakota
Psychology Ph.D. Emory
Ed.D. 0 Elementary A.B. Waynesburg First Semester
Sp. Ed. M.A. N. Va. U. Rdng. 421
Sp. Ed. E4.D. W. Va. U. Sp. Ed. 407-600
Second Semester
Rdng. 421 & Sp. Ed. 504-602
£d.D. 0 Social Studies B.A. Colorado S. U.| First Semester
Sp. Ed. - CAG M.A. UCLA Sp. Ed. 404-500
Sp. Ed. - C&G Ed.D. UCLA Second Semester
Sp. Ed. 500-501
— <
£d.D. ' 0 Science Ed. B.A. Miss. Col.
Psych./Guidance| M.A. Fla. State U. |vo begin July 14 4
IZR:kJ() Mental Retard. Ed.D. Syracuse -1‘325
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BLUMBERG, ALLEN, ED.D.
Professor and Chairman
Appointment: September 1, 1972

¢ARNED DEGREES

B.A. Dearee - University of Wisconsin in Milwaukee, 1948
Major Elementarv Education

M.Ed. Dearee - Wayvne State University, Detroit, 1952
Major Special Education

£d.D. Degree - Syracuse University, 1964
Major Special Education

EDUCATIONAL EXPERIENCES

Roosevelt Jr. High (Milwaukee, Wisconsin), 1948-1951, Social Studies
and Enqlish

Woodward High School (Cincinnati, Ohio), 1952-1955, Secondary Program for
EMR

Grant Jr. Yigh (Syracuse, New York), 1955-1958, Secondary Program for EMR

Marshall Unwversity (Huntington, West Virginia), 1958-1963, Chairman and
Associate Professor of Special Education

¥est Virginia Commission on Mental Retardation (1964-1968), Planning
Coordirator

West Virainia Kanawha Vallev Graduate Center (1968-1971), Associate
Professor of Special Education and Chairman

Universitv of Hawaii (1971-1972), Associate Professor and Chairman

Nest Virainia Cnllece of Graduate Studies (1972-nresent), Professor and
Chairman of the Special Education Department.

LOADS

Fall Semester 1973

Special Education 400 - Survev of Exceptional Children 3 hrs.
Special Education 409 - Behavior Management of Exceptional

Children 3 hrs.
Chairman of Department: Responsibilities, equivalent to 3 hrs.

1.4
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Spring Semester 1974

Special Education 400 - Survey of Exceptional Children 3 hrs.
Special Education 401 - Characteristics of the Mentally
Retarded 3 hrs.

Other Colleae Assignments:

Chairman, Operations Committee
Chatrman, Search Committee for Librarian
Student Advisement

CURRENT PROFESSIONAL AND ACADEMIC ASSOCIATION MEMBERSHIP
*{Indicate those in which attended or participated)

* Council for Exceptional Children

American Association on Mental Deficiency
* Division of Teacher Education, Council for Exceptional Children
* Division of Mental Petardation, Council for Fxceptional Children
* Kanawha Association ofr Retarded Children

CURREMT NON-TEACHING PROFESSIOMAL ASSIGMMENTS AND ACTIVITIES

A. Consulting Services
Consultant to West Virginia Departrment of Mental Health
Consultant to Rronco Junction Camp for Asthmatics

Member, State of Hawaii Committees on the Master Plan in Special Education
Consultant West Virginia Board of Regernts Subcommittee on Special Education

B. Additional Activities

Developed first sheltered workshop for the mentally retarded in the State
of West Virqinia, 1960

Developed first State Olympics for the Mentally Retarded, June 1968

Orianiated State Material Center in Special Education as an affiliate
of the University of Kentucky Special Education Material Center.

Television I'roqram of Parents of Profoundly Mentally Retarded Working
with their Children by means of Operant Conditionina, Charleston,
Yest Virginia, Mav 1971,

Lictar Workshop, Charleston, West Virginia, June 1971.

“The Exceptional Child and the Family" member of the faculty who prevoared
TV Tape for WMUL for presentation in January, 1974.

PHBLICATIONS

A Plan Called Promise, West Virginia State Comorehensive Plan for the
Mentally Retarded, 1966.

Training of Parents of Profoundly and Severely Mentally Retarded Children
in Handling Behavior at Home, Project No. 70-019-015, Title I,
Hiaher Education, Act of 1965, September 1, 1970 - August 31, 1971.

Q. 14
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West Virginia Master Plan on Preparing Teachers for Special Education,
Wwest Virginia Board of Regents, 1973.

Testimony before the U.S. Senate Subcommittee on the Education of the
Handicapped. March 21, 1973, Washington, D.C.

‘Training Special Education Teachers to Use New Methods," Education
and Traininn of the Mentally Retarded. Aoril, 1974,

————— -

RESEARCH DEMONSTRATION GRANTS

Fhysical Arts for the Mentally Retarded - a summer project, Title VI -
£.5.E.AL, 1969,

A Pilot Project for Preparinn Special Education Teachers in New
Methodologies Project No. 70-018-001, Title I - Higher Education
Act 1965, September 1, 1969 - Auqust 31, 1970.

Traininn of Parents of Profoundly and Severelv Mentally Retarded Children
in Handling Behavior at Home - Project No. 70-018-015, Title I,
Higher Education Act 1965, September 1, 1970 - August 31, 1971.

RESEARCH PENDING
The ise of a learning center facilitating relevant educational placement

in vouna handicapped children, a community demonstration project. Bureau
of the Handicapped, U.S. Office of Education.

Nutstanding Crtizen - Honorary West Virginian 1971

L}

First Winner of Qutstandinn Teacher of the Year, West Virginia University
Fanawhba Vallay Graduate Center

Invited to the White House by President Lvndon Johnson for signing
of the Mental Retardation Amendment Act 1967

Having the Administration Building named in my honor at the Green Acres
Residential Center, a recional residential home for the mentally retarded,
Huntinaton, Mest Virginia

The Man 4hy Loves Retarded Children” bv C. T. Mitchell, West Virainia
Nustrated, July 1971,

AHEST SPEAKER
First Pacific Conference on Mental Retardation, July 1972, Singapore

“Gpect1al Education in the Far East" Council for Exceptional Children,
“ellas, Texas, April 1973.

IRy
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COOK, IVA DEAN

Assistant Professor
Graduate Faculty
Appointment: June, 1970

LARNED DEGREES

A.B. Degree - MNarshall University 1963 Mental Retardation
M.A. Degree - Marshall University 1967 Mental Retardation
Advanced Graduate Work WVU-KVGC 1969-70

EQUCATIONAL EXPERIENCES

1963-65 Fairfield School, Huntington, West Virginia, Teacher

Sunmer 1964  Marshall University, Demonstraticn Teacher, Special
Education

Surmer 1965 Marshall University, Demonstration Teacher, Special
Education

1966-67 Marshall University, Instructor
1967-70 Fairfield School, Teacher

Sumner 1969 West Virginia University-Kanawha Valley Graduate Center,
Demonstration Teacher, Special Education

1970-72 West Virginia University-Kanawha Valley Graduate Center,
Institute, West Virginia, Instructor of Special Education
and State Coordinator of Special Education Instructional
Materials Services in West Virginia

1972-present West Virginia College of Graduate Studies, Institute,
West Virginia (Successor to WVU-KVGC) Assistant Professor
of Special Education and State Coordinator Special Education
Instructional Materials Services in West Virginia
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LOADS

Fall 1973 ! i

Special Education 502 - Selection and Development of Speciatl
Education Mi:erials

Special Education 503 - Vocational Education for the Handi-
capped Adults and Adolescents

Spring 1974
Special Education 407 - Reading for the Mentally Retarded

Special Education 502 -~ Selection and Development of Special
tEducation Materials

Other Colleae Assinnments:
Merber of Special Education Self Study
Member Academic Affairs Committee
Assisted in rewriting the Special Education Program

Coordinator, Special Education Instructional Materials Center

CURRENT PROFESSIONAL_ AND ACADEMIC ASSOCIATION MEMBERSHIP
American Association on Mental Deficiency
Council for Exceptional Children

State Membership Chairman, West Virginia Federation of Council for
Excentional Children

" President Elect, West Virainia Federat:on of Council for Exceptional
Children

Mamber, Kanawha Association for Retarded Children

Y
o>
—1‘
v
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Review Board of Research Press, Churpaign, INlVinois, 1972-73

Adviscory Board, Region III Early Childhood Lducation, West Virginia,
1972-73

hational Advisory Board, Special Trainirg Project: Supplerentary
Education for Administrators of Resource Centers for the
Handicapped (Project SLARCH), 1972-present

Member, Development of Basic Remedial Education for the Handicapped
Advisory Council, West Virginia, 1972-present

Regional Advisory Board, University of Fentucky Regional Special
Education Instructional Materials Center (Yentucky, Tennessee,
“orth Carolina, West Virginia), 1971-present

Executive Board, West Virginia Federation Council for Lxceptional
Children, 1971-present

HMember, COGS Academic Affairs Conmvittee, 1373-

CURRENT NON-TEACHING PROFLSSIONAL ASSIGHMENTS AND ACTIVITIES

A. Consulting Services

horthwest Regional Lducation Laboratory, Portland, Oregon, Compilation
of Vocaticnal Education Materials for Special Education,
disseminated nationally, 1972-73,

Vocational Education Exemplary Research Project, West Virgimia,
70-E-13, 1972-73.

west Virginia School for the Leaf and Blind, Methods and Materials,
1971 -present.

Vocational Rehabilitation, Institute, West Virginia, establishing an
occupational information class, 1972-73.

EMC Corporation, Minneapolis, Minn., 1972.

West Virginia [epartment of Mental Health, Methods and Materials,
1971-present.

Southern West Virginia Regicnal Health Council, Methods and Materials,
1971-73.

Charleston Job Corp Center, Remedial Keading, 1972,

OIC Charleston, West Virginia, Methods and Materials, 1971-73.

Roanoke County Schools, Roanoke, Virginia, "Behavioral Objectives Met
Through Learning Centers," Workshop, 1972,

Lynchburg, Virginia, "Occupational Education, Primary Through Secondary,"
workshop, 1972.

Fairfield Scheol, Huntington, West Virginia, 1971 -present,

Division of Special Education Regional Supervisors, Methods and
Materials, 1971-present,

8. Presentations in West Virginia

“Improving Permanent Record Cards," Cabel) County Permanent Record Card
Commi ttee, February, 1971.

“Vocational Education for the Mentally Retarded,” Cabell County
Special Education In-service, April, 1971,
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"Methods and Materials for Educating the Adult Mentally Retarded
in a Hospital Setting," Muntington State Hospital, May, 1973,

Consultant for “"Curriculum Development and Instructional Challenge
workshop” presented at the West Virginia School for the Deaf
and Blind, October 19, 1973,

"Preparation of the EMR's for the World of Work," lest Liberty
State College, June, 1973,

“Classroom Games and Skills for Teaching Basic Skills," Grafton,
west Virginia, October 25, 1973,

Materials display for Learning Disabilities Conference, Pipestem, W,Va,
cverdber 8-9, 1973,

L. ~dditicral Activities

ceveloped the Statewide Special Education Instructional Materials
Center {SEIMC) at West Virginia College of Graduate Studies
(Successor to WVU-KVGC).

Annotated and disseminated a bibliography of SEIMC holdings.

fssociate editor, Journal on the Handicapped Child, Spring, 1967-70.

(ontributing editor, Journal on the Handicapped Ghild, 1970-present.

Coordinated with CabeTY County Board of tducation and SRA Field
verification Study of SRA Math Systems, 1972-73,

woortinated with UKRSEIMC Field Testing of 100 Computer Based Resource
tnits (CBRU) in West Virginia, 1972-73.

wordinated in-service Training for supervisors of Special Education
in West Virginia in use of CBRU's.

Cocrdinated, in cooperation with State Department of Education, Division
of Special [ducation and the UKRSEIMC a state-wide in-service
for teacher trainers.

ccerdinated a workshop on Learning Centers for llest Virginia, May, 1972,

ecrdinated with UKRSEIMC, the production and broadcast of six half-
nour TV Tapes, Scptember, 1973-74. The tapes were shown twice
over WMUL-TV and also in Southern West Virginia through Beckley
fducatioral TV Station,

Lcordinated with Science Research Associates a series of eight work-
shops in West Virginia on “Individualized Instruction Through
tre Learning Center Process,” 1972-74,

-cordinated for Region III of West Virginia a workshop on "Auditory
ciscrirmination: Diagnosis and Remediation."

“reparcd @ document for Monroe County, "A Suggested Plan for a Resource
(enter,” Qcteber, 1673,

Toeorweentional Child and the Farily," member of faculty who pre-
pared TV tane for WHUL for presentation in January, 1974.

tcupatioral lotebock Frogram, Student hotebook and Teacher's Guide.
Charpaign, T1Tircis: Pesearch Press, 17T,

~ Bivhiography for Farents,” Journal on the Handicapped Child, IV
(Jure-, 1971), 24-49,

NEF
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HONORS, AWARDS AND OFFICES HELD

Teacher of the Year, WVU-KVGC, 1972

Lducator of the Year, 1973, awarded by the West Virginia Association
for Retarded Children

woriinee for National Educator of the Year, 1973, nominated by the West
Virginia \ssociation for Retarded Children

selected to be included in the West Virginia Heritage Encyclopedia,
soon to be published




147

GRODSKY, MILTON A., Ph.D.
Professor of Psychology
Graduate Faculty
Appointment:  July 16, 1973

EARNLD DEGREES

B.5. Degree - University cf Wisconsin, 1953 (Major - Psychology;
Mincr ~ Cheristry and Zoology)

M.A. Degree - University of Wisconsin, 1954 (Major - Psychology;
Minor - Diccheristry)

Ph.D. Degree - Emory University, 1963 {Major - Psychology --
comparative, physiological and developmental)

Certified Fsychologist - State of Maryland, 1961-present

EDUCATICNAL EXYPERIENCE

University of Scuth Dakcta, 1953-54, Research Assistant

Erery University, 1954-55, Pesearch Assistart

Emory Umiversity, 1355-56, Pn.D. Fellow

Lrory Uriversity, 1386-57, Teacnhing Assistant

Southern tuwcatior:l Recearch Service, 1957, Research Associate

U.S. Army Air Defensc Hurman Resaarch Unit, ° ,,-58, Research Associate
Martwn Parrictte lcrperation, 1958-53, Senior Engineer

Martin Yarviette Corporation, 1359-60, Human Factors Specialist

“artin tarrietta Corpcraticor, 1960-61, Manager, Life Services,
Apolle Fregrar

Martin Marrietta Corporation, 196¢, Technical Director of
Lunar Landing Sirilation Performance Studies

“artin Derrictta Corporatien, 1362-63, Staff Scientist Research
and Leveloprent Cepartrent
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Martin Marrietta Corporation, 1963-64, Technical Director of Studies
of Human Reliability for Manned Space Flight,

Martin Marrietta Corporatton, 1964-67, Principal Scientist and
Manager, Man-Machine Engineering Departnient

Martin Marrietta Corporation, 1967-69, Program Director, NF-106B
Variable Stability Trainer Program

Martin Marrietta Covperation, 1968-69, Program Director, NF-104
Side Stick Control System

Martin Marrietta Corporation, 1969.70, Manager, Variable Stability
Traininy and Flight Control Systems

Virginia Pclytechnic Institute, 1966-67, Visiting Assistant Professor
of rsychology and Industrial Engineering

. Paterson College of New Jersey, 1970-71, Dean of Graduate and
Research Programs and Professor of Psychology

win, Paterson Coilege of tiew Jersey, 1971-72, Vice-President for
Acadendic Affarrs and Professor of Psychology and Special
Lducation

West Virginia Coilege of Graduate Studies, 1973-present, Vice-
Pre,ident for Acadamic Affairs and Frofessor of Psychology

LOADS

Spring Semester 1074

special [ducation 504 - Psysiclogical Psychology

LUPPE FRCYESSTONAL AND ACADEMTC ASSOCIATION MEMBLRSHIP

Americaen Fsychological Assoctiation

Averican Association of School Aamiristrators
west Viryinie Psychological Association
“ary'and Psychcelogical Association

Pl TCAT TGN

Nutrition end psychological activity in the Albino rat. Preliminary
study of contrclled thiamine deficiency. Proceedings of the
south Dakota Acadeny of Science. April, 1353 (with R. Ring).
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A note on circulating alkaline phosphates levels in the scorbutic
guinea pig. Proceeding of the South Dakota Academic of
Science.  April, 1958 (with R. King).

Paried - comparison scaling of preferenced of monkeys for non-food
stimnuli. The American Psychologist, August, 1954, (Abstract)

Taming and susceptibility to audiogenic convulsions. Science,
July, 195 (with W, Bevan and G. Bostlemann).

Learned performance of monkeys after single and repeated X-irradiations.
J. Comp. and Physiol. Psychol., October 1956 (with A. Riopelle
and H, Ades).

Hoarding in hamsters with systematically controlled pre-test
experience. J. Comp. and Physiol. Psychol. June, 1958
(with W. Bevan).

The performance of X-ray irradiated and non-irradiated Rhesus monkeys
before, during, and following chronic barbituate sedation.
J. Genet, Psychol., July, 1958 (with R. T. Davis, A. A. McDowell,
and J . P.Tt‘gaET.

reliability and man in space. Proc. East Coast Conf. Aero and Nav.
zlect. of IRE, October, TS50 (with K. Sorkin).

v retroc ‘or anticipating human factors requirements in manned weapon
syster. IRE iationa’ Corvention Record, Part 10, March, 1960.

Man's contributicn to an operational space station concept. Aerospace
Engineering, May, 1960 (with G. Levy).

Human maintenance functions in man-machine systems. IRE WESCON Conven-
tion Record, August, 1960 (with G. Levy).

some Lxperimerts or Human Maintenance Bekavior. Paper No. 61-147-18
Joint Meeting of the ITAS-ARS, June, 108).

Crew participation in the Apolle missien. Proceedings NASA-Industry
Apollo Technical Conference. (Confidential). July, 961
(with G. Levy, G. Rosinger, and H. Jacobson).

Rish and reliability, Aerospace Engineering. January, 1962.

An_Investigation ¢f Human Performance in Vigilant Situations - Martin
nesearch lierorandur 103, Cctober, 1962, (with G. Levy and
A. Miller).

Situational factors in the lateral preference of Phesus monkeys. Journal
of Genetic i'sychclogy, March, 1965 (with J. N. Cronholm
and I. Dehar).

Integrated mission sinulation for long term space flight. Proceedings
of AiAA Sinulaticn for Aerospace flight Conference, August, 1663,

Physical conditioning during sirulated lunar landings. J. of Sports

4 t- -
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Medicine and Physical Fitness, September, 1964, (with E.
Block).

Pilot reliability and skill retention for space flight missions. Air
University Review, May, 1965, (with C, Lutman).

Crew reliability during simulated space flight. Journal of Spacecraft

and Rockets, June, 1966, (with H, Moore and 1. Flaherty).

Operational evaluation of the confinement problem, Proceedings of
the NASA Symposium on the Effects of Confinement on Long
Quration Manned Space Flight, Washington, D.C., November, 1966.

Man-Machine Simulation in Proceedings of Synmposium on Prospects for
Simulation and Simulators of Dynamic Systems. Spartan Press,
New York, 1967.

Crew reliability and its relationship to system effectiveness,
Proceedings of Symposium on Human Performance Quantification
in System ectiveness. .>. Navy and National Academy o

Engineering, Washington, D. C., January, 1967.

The use of full scale mission simulation for the assessment of comple
operator performance. Human Factors. Vol. 9, No. 4,
Auqust, 1967.

Pilol reliability and skill retention for space flight missions in
ihe U.5, Air Force in Space. Ed. E. W. Down, Frederick A.
Fraeger, W.Y., 1966 (with G. Lutman).

A Simulation Study of Landing of aTypical Medium L/D Entry Vehicle
ATAA Paper No. 67-574. ATAA Guidance, Control and Fl1ight
Cynamic Conference, Huntsville, Alabama, August, 1967 (with
J. Mandour).

NE-17°68 Variable Stability Trainer Final Report. Martin Engineering
Report Y4882, The Martin Marrietta Corporation, Baltimore,
Maryl§nd. June, 1970 (with T. Flaherty, F. Muller, and 0.
Kaste).

HONURS, AJARDS AND OFFICES HELD

Society of Sigma Xi, 1955

Cuts*anding Astronautics Achieveient Award, American Rocket Society
(Maryland Section, 1962)

Cnairean, Ad Hoc Coramitter on Industrial and Military Psychology for
Maryland Psychological Association, 1964

o
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Qutstanding Educator of America, 1971

Menber of the Advisory Committee of The New Jersey Aldin Fund for
the Promotion of Research, 1970-73.
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HORN, WILLIAM A., Ed.D.

Assistant Professor of Special Education
Graduate Faculty

Appointment: Augqust, 1971

FARNED DEGREES

A.B. Dearee - Waynesburg College, 1959
(Major: Social Studies; Minor: General Science)

M.A. Degree - West Virainia University, 1968
(Major: Special Education)

£d.D. Deqree - Hest Virginia University, 1971
NON-DEGREE. COURSEWORK

California (Pa.) State Colleae, 1965-66,
certification to teach the mentally retarded

Penn State (extension), Special _.ucation Certification

University of Marvland (Far East), Seoul, Korea - Language
EDUCATIONAL EXPERIENCE

Flkton Jr. High (Marvland), 1960-61, General Science Teacher

Laurel Hichlands School District (Pennsylvania) Primary EMR Teacher,
John F. Kennedy Elementary School

West Virginia University, 1969-70, Part-time Instructor, Special Education

Bloomsburg State College (Pennsylvania) 1970-71, Assistant Professor,
Svecial Fducation

West Virainia Universitv, Summer 1971, Instructor, Special Education

Wwest Virginiua University/Kanawha Valley Graduate Center,1971-72,
Assistant Professor and Actina Director, Special Education

Hest Virainia Colleqe of Graduate Studies, 1972-present, Assistant
Professor, Special Fducation

LOADS

Fall Semester 1973

~cading 421 - Reading for Classroom Teachers 3 hrs.
Speciel Education 407 - Readino for the Mentallv Retarded 3 hrs.
Special Education 600 - Seminar on Behavior Disorders 3 hrs.

(GSY
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Sprina Semester 1974

Reading 421 - Reading for Classroom Teachers 3 hrs.
Special Education 603 - Exceptional Child and the Family 3 hrs.
Reading 680 - Seminar (w/Dr. Neal) 3 hrs.

Special Education 504 - Special Topics: Preparing for
Mandatory Legislation (w/Mr. Ingram) 6 hrs.

CURKENT PROFESSINNAL AND AGADEMIC ASSOCIATION MEMBERSHIP

Member, American Association on Mental Deficiency
Maember, Council for Exceptional Children
Council for Exceptional Children Division Membherships
Teacher Education Division
Mental Retardation Division
Division for Children with Learning Disabilities
Division for Educational Diagnostic Services
Member, Association for Retarded Children
Member, Phi Delta Kappa

NON- TEACHING PROFESSIONAL ASSIGNMENTS AND ACTIVITIES

Secretary, Council for Exceptional Children, Division for Educational
Diagnostic Services
Consultant, Bureay of Teacher Certification
West Virainia State Department of Education, committees on
certification standards - Mental Retardation and Gifted.
Consultant, Division of Special Education, West Virginia State
Department of Education
Advisor, Kanawha Association for Retarded Children
Committee on certification standards for administrators of special
education {1973)
Local Collece Contact Person, RSEIMC, University of Kentucky, Lexinaton
Cooperative Program Project with Marshall University (1971-72)
TV Project with Marshall University (1972)
CARE Project (w/Marshall University and West Virginia University Staff)
1972
West Virginia Board of Regents, committee to develoo State Plan for
Special Education, research (1971-72)
Faculty Advisor, Student CEC Chapter (1970-71)

PUBLICATIONS

dith Comi, Joseph S. "Volunteer Individualized Tutoring in Special
Cla:ses” Journal of the Pennsylvania CEC Federation, March 1973.

Writing current in proaress:

"Langquaqe and Readina Abilities of Mentally Retarded and Normal
Students in Rural and Urban Areas" Anticipated publication date,
1974.

~o»
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PRESENTATIONS

"After Graduation, What?" Program Panelist, Kanawha Association
for Retarded Children, March 1974.

"The Exceptional Child and the Familv" WMUL TV Tape with members

of the faculty of the Department of Special Education, January
1974,

"Labelino, Leqislation and Litigation - Special Education in
Transition" Lonan County CEC, December 1973.

“Psvchological Problems of the Mentally Retarded" w/staff from the
Cormission on Mental Retardation. Project P.U.S.H. - Kevser,
April 1973,

"lLanquace and Reading Abilities of Mentally Retarded and Normal
Students” AAMD Reaion IX Convention, University of Delaware,
Newark, October 1972.

"Reading and the Mentally Retarded" Tri-County Reading Council,
Sutton, September 1972.
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MCINTOSH, DEAN K., Ed.D.
Associate Professor of Education
Graduate Faculty

Appointment: August 15, 1973

EARNED DEGREES

—

A.S. Degree - Mesa College, 1957 (Major: Social Science; Minor: Biological
Science)

B.S. Degree - Colorado State University, 1959 (Majo;: Social Science - Educa-
tion

M.A. Dearee - UCLA, 1964 (Guidance and Counseling and Special Education)

td.D. - UCLA, 1966 (Special Education, Guidance and Counseling, and Clinical
Psychology)

EOUCATLONAL EXPERIENCE

McNally Intermediate School (LaMirada, CA.) 1959-60, Social Studies Teacher

Los Covotes Intermediate School (LaMirada, CA.) 1960-62, Social Studies
Teacher

UCLA, 1962-63, Research Assistant

UCLA, 1963-66, Teachina Assistant

UCLA, 1965, Internship in Special Education

University of Washinaton, 1967-68, Summer Session Lecturer in Special Education

University of Hawaii, 1967-73, Director, Western Interstate Commission on
Higher Education (WICHE) Work-study Program

University of Hawaii, 1966-70, Assistant Professor, Special Fducation
University of Hawaii, 1970-73, Associate Professor, Special Education
Universitv of Hawaii, 1972-73, Chairman, Department of Special Education

College of Graduate Studies (W.Va.) 1973-present, Associate Professor of
Special ELducation

LOADS,
Fall Semester 1973
Special Education 500 - Clinical Assessment of Excentional Children

Special Education 404 - Introduction to the Characteristics of the
Individual with Specific Learning Disabilities

4¢
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Sprina Semester 1974

Special Education 501 - Prescriptive Remediation in Teachina Exceptional
Children

Snecial tducation 500 - Clinical Assessment of Bxceptional Children
Other Colleoe Assianments:

Momber, Academic Affairs Comnittee

Member, Institutional Research Committee

Chairman, Faculty Welfare Committee

CURRENT PROFESSINNAL AND ACADEMIC ASSOCIATION MEMBERSHIP

Counct) for txceptional Children

The Assocration for the Gifted, Council for Exceptional Children
(Hawaii State Chairman, 1968-73)

Division for Children with Learning Disabilities, Council for Exceptional
Children (Mawaii State Membership Chairman, 1968-73)

American Association on Mental Deficiency

Phil Delta kappa

American Association of University Professors

Hawaii Psvcholngical Association

West Virainia Association for Children with Learning Disabilities

Kanawha County Readina Association

Kanawha County Association to Help Retarded Children

NON-TEACHING PROFESSIONAL ASSIGNMENTS AND ACTIVITIES

. m meem s

Consultant, Kanawha County Schools, Charleston, W.Va., Title VI-G
Learnina Disabilities Project (1/3 time)

Hember, State of Hawaii Committee on the Master Plan in Special Fducation

Roard ot “~vernors, National Council for Exceptional Children (Hawaii
Reoresentative). 1969-73

Roard nf Directors, Hawaii Association for Children with Learning Disabilities,
1968-73

Roard of Dirceiors, and Vice President, Varietv Club School (Private
School for Children with Specific Learning Disabilities), 1967-1973

ypard of Directors, Hawaii Association to Help Retarded Children, 1967-72
Consultant to Soecial Education Teacher Training Project, Joint Cooperative

[ffort between the Fast Mest Center, University of Hawaii, and Taipei
Normal Chllege, Taipei, Taiwan, 1969-Present

104
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Faculty Advisor, Student Council for Exceptional Children, University of
Hawaii Chapter, 1967-73

Member, Nean's Council, College of Education, University of Hawaii, 1972-73

Chairman, Committee to Study Services to Children with Learning Dis-

abilities, Governor's Cormission on Children and Youth, State of Hawaii,
1968-70

PUBLICATIONS, PRESENTATIONS, AND PAPERS

Children with major specific learning disabilities. In Lloyd M. Dunn
(£d.), Excentional children in the schools. (2nd ed.) New York: Holt,

Rinehart & Winston, 1973. {coauthored chapter with Dunn, and served as
senior author.)

Three approaches to arouping procedures for the education of disadvantaged

primary school children. Journal of Educational Research, 1972, 65, 245-249
With G. Philip Cartwright who served as senior author.

The LPDA Program at the University of Hawaii, FEducational Perspectives,
1868, & 18-20.

The changing role of special education. Educational Perspectives, 1968,
6' 8"9.

fuidelines for certification of educable mentally retarded pupils. Pub-

Tished bv the Hawaii State Department of Education, Division of Special
Fducation, 1968,

“Specific Learninag Disabilities at the Local Level," part of a panel
nresentation at the Pipestem Confernece on Learning Disabilities,
Pipestem, W.Va., November 1973.

“The txceptional Child and the Fanily,” member of faculty who prenared
TV Tape for UMUL for presentation in January, 1374,

“The Kandiconped Individual," member of facultv who orepared TV Tape
for WML for presentation on a film series on Personality, in December, 1973.

Murerous presentations to public school teachers in Kanawha County during

Fall, 1973, and Soring, 1974, on the topic of the learning disabled child
tn the public school system.

“tpectal Dducation in Taiwan", Paper presented as a member of the panel
on international education, 51st Annual Council for Exceptional
Children Convention, Dallas, Texas, April, 1973.

“The Diaanosis of Handicapped Children,” kevnote address and paper presented
at the First Annual Conference on Mental Retardation in Southeast

A<ia, sponsored bv the Singapore Assocfation to Help Retarded Children,
luqust, 1972,

‘New Trends in the tducation of Handicapped Children in the United States,"
address and paper presented at the&Tgipei flormal College Seminar on Mental
1
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SARTIN, JAMES L., Ed.D.
Assoctate Professor
Graduate Faculty
Appointment: August, 1974

EARNED DEGRELS

B8.A. Degree - Mississippi College, Clinton, Miss., 1949
(Major -~ Science Education & Psychology; Minors --
Sociology and English)

M A. Cegree - Florida State University, Tallahassee, Florida, 1950
(Major -- Psychology and Guidance)

£¢.D. Degree - Syracuse University, Syracuse, New York, 1964

(Major -- Special Education (Mental Retardation);
Minors -- Educational Psychology & Foundatfons of Educ.)

EOLCATIONAL EXPERTENCE

1943 - 194€ U. S. Navy, Hospital Corpsman.
1950 - 1951 Teacher, Leake County, Mississippi.
1981 - 1952 Active Juty, U. S. Navy Reserve, LTJG.

1952 - 1657 Psychologist & Teacher, Mentally Retarded 3 years;
Emotionally Disturbed, 2 years; Whitefield, Mississippf.

1657 - 1°£2 Ass't, Professor Special Education & School Psychologist,
Northwestern State College, Natchitoches, Louisiana.

1962 - 1964 U. S. Office of Education Fellow and Visiting Lecturer,
Syracuse University, Syracuse, New York.

19€4 - 1965 Ass't. Professor Special Education, university of
Cincinnati, Cincinnati, Ohio.

1965 ~ 196€ Ass't. Professor Special Education; School Psychologist;
Coordinator USOE Program Development Grant in MR,
Louisiana State University, Baton Rouge, Loufsiana.

19¢€ - 1968 Ass't. Professor Special Education; Coordinator, Teacher
Preparation for Emotionally Disturbed, University of
Virginia, Charlottesville, Virginia.

1968 - 1872 Assoc. Professor & Director, Programs for Exceptional
Children, Auburn University, Auburn, Alabama,

ib)
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1973 - Private Practice, Psychological & Learning Problems
of Chidren; Ass't. Professor Special Education,
Louisiana State University, New Orleans, Louisfana.

LOADS

Presently teaching at University of New Orleans. Will begin
assignment for COGS in the summer, 1974,

CURRENT PROFESSIONAL & ACADEMIC ASSOCIATION MEMBERSHIP

American Psychological Association
American Association un Mental Deficiency
Loufsiana Association of School Psychologists
Courcil for Exceptional Children

Teacher Education Division

dental Retardation Division

Division on Behavior Disorders

Division on Learning Disabilities

CURKENT NON-TEACHING PROFESSIONAL ASSIGNMENTS AND ACTIVITIES

Editor, Louisiana School Psychologist, V973 -
Co-Editor, Journal of Cevelopmental Disabiiities, 1973 -
Licensed Psychologist in Louisiana

PUBLICAT IONS

"A Study of the Modification of Students' Attitudes Towards
Mentally Retarded Children." Dissertation Abstracts, Vol. 25,
No. 10, 1965.

"Modification of Students' Attitudes Toward Menta'ly Retarded
Children." CEC Teacher Education, Vol. 18, No. 3, 1967.

“Social Distance of Exceptional Children." Education Review,
Vol. 6, 1968.

“The A-0 Perceptual-Motor Inventory." Opelika City Schools,
Opelika, Alabama, 1970 (Title VI).

“Remedial Guide for A-0 Perceptual-Motor Inventory." Opelika
City Schools, Opelika, Alabama, 1970 (Title VI).

"Learning Disabilities - Some Thoughts and Questions." Louisiana
School Psychologist, In Press.

’,gt..
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A Handbook of Terms and Definftions for Specfal Education. Accepted
for publication by Journal of Developmental Disabilities Press.

A Handbook for Teaching the Intellectually Handicapped in the
Elementary School. Accepted for pubiication by Journal of Develop-
mental Press.




G-2.3 CONDITICNS FOR FACUTLY SERVICE

Standard: The institution provides conditions essential to
the effective performance by the faculty in the
advanced programs.

TN

Q
106




163

CONDITIONS FOR FACULTY SERVICE

The teaching load, or its equivalent throughout the College of Graduate
Studies s nine credit hours per semester. This amount is the same for the
Department of Special Education. During the summer sessions, the fazulty
on academic year appointments are eligible to teach six hours for additional
compensation. Those faculty members on a twelve-month appointment are re-
quired to teach an additional nine hours during the summer sessions. The
number of courses taught in each session is decided upon by the Chairman
and the faculty members,

The Departrental Chairman teaches six hours each semester. An equiva-
lent of three hours is given for departmental dadministrative duties. This
ratio is also held during the summer sessions.

Staff members who are on joint appointments have full faculty status
and normally teach six hours each semester. (In some ins.ances joint
appointments can be on one-tnird time with COGS, and would therefore teach
only three hours each semester.) Faculty with such appointments also give
a predetermined amount of time to the joint-appointment agency. S;aff
members who have other duties, such as the Coordinator of the Special Educa-
tion Instructional Materials Center, teach six hours each semester.

[t is the policy of the College of Graduate Studies to encourage
research, both tunded and non-funded.Release time can be arranged for those
persons who have been funded by an outside agency. Normally this is done
through the project paying part of the salary, and thus the money budgeted for
this person can be used for affiliate appointments to cover the courses. As of

March 1, 1974, the faculty has submitted for federal funding the following:

[ 9UDY §
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1. Training grant to the United States Office of Education
to train teachers at the graduate level in special education.
There has been such a grant award yearly since 1970 for such
training.

2. An early Education for the Handicapped grant designed for
early diagnosis and intervention of children from ages
approximately two to six. This grant, if funded, will
train special education teachers using the diagnostic-
prescriptive model to develop a cognitive-affective approach
to early intervention and developmental educationa)
programs for all areas of handicapping conditions. The
major role of this training program will be mainstreaming
of handicapped children into regular public school programs.

3. A two-year preservice and inservice component for a Teacher
Corps grant to train thirty persons at the master's level and
six at the post-master's level to work with mild to moderate
Tearning disabled children in the regular classrooms.
Principals in the six schools will also be invited to particiapte
in the training program. This grant will require the addition
of approximately three part-time faculty to the program in
training, program writing and evaluation.

The building that houses the College of Graduate Studies is a dormi-
tory that has been converted to an office building. It is located on the
edge of the West Virginia State College campus, and is easily accessible by
car. There isadequate parking space within a short distance of the build-
ing. Lach floor has offices, a conference room, and rest rooms.

Otfice space is adequate for the faculty presently within the Depart-

ment of Special Education, and it 1S assumed that it will remain so as new
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members are added in September, 1974. Each faculty member has a private office
desk space, storage cabinets, book cases, and a private telephone. All

offices are carpeted, and have individual air-condition;ng and heating

units.  Each has an outside window.

Classrooms for teaching courses are located in rooms at West Virginia
State College, the Rehabilitation Center, and at Morris Harvey. Although
they range in quality depending upon buildings and location, most are adequate
for tnstruction. Courses dealing with curriculum are taught in rooms adjacent
to the Instructional Materials Center, so immediate use can be made of the
Center. Courses that require use of subjects are normally located at the
Rehabilitation Center, as the clients there volunteer for remedial work in
academic areas. The audio-visual equipment is adequate, and is
available in all rooms upon notification of need to the Director of
Audio-Visual Services. Rooms that are found not suitable because of size
or pnysical limitations can be vacated, and the faculty moved into more
suitable teaching facilities.

Travel tunds, although somewhat restrictive, allow each faculty member
to attend a national convention of his or her choice. The funds cover all
ground transportation, housing and meals and registration costs. Funding
is through cost cf travel, and $45 per day. Due to the rather large
amount of expenditures needed for interviewing prospective faculty, travel
for the 1973-74 academic year has been limited. It is anticipated that chese
funds will be more readily available during the coming years, as recruitment will
not carry such a high priority. During this year, three of the faculty will
be ittendiny the National Council for Exceptional Children Conference in
New York (City, both for the purpose of attending the meetings, and for
recrui tnent of prospective personnel. In addition, the Chairman made one

major recruitment trip in fall semester, 1974. In-state travel to conventions
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is also encouraged, and funded. During this past year, all faculty members
attended the Learning Disabilities Conference, located at Pipestem Park,
West Virginia. Other meetings that are local in nature are normally covered
Ly mileage,registration fees, and meals. Requests for such travel, or funding,
is made through the Departmental Chairman to the Dean of the Division of
Behavioral Studies.

Library facilities, as documented in G-4.1 of this report continue to
be built up, and expanded. Presently the selection is somewhat limited, but
faculty members have been given a great deal of latitude in ordering books
for the various categorical areas, and the more general area of special
education. Resource books and materials have also received high priority.
Journals, both present and back issues, remain a high priority due to the
emphasis being placed upon library research within all of the courses taught
in the Department of Special Education. There are still some weaknesses in
this area, but as funds are made available, back issues of the more important
Journals in the field are peing procured for student and faculty use.

Students and faculty are able to use the facilities of the West Virginia
State College Library in addition to those of CO0GS. This increased the
amount of books and materials that can be made readily available on this campus.
There are a number of books now on order by all of the faculty. There are
sutficient funds to purchase these. Obviously, the development of a graduate-
level litrary is in high priority in all of the departments of the Division
of Behavioral >tudies, and as all departments allocate funds for purchases, this
helps each of the other departments. Students in the Department of Special
Education use 4 g e3t many books and materials from the general field of
educatior, from educational psychology, guidance and counseling, psychology,
and social welfare. Thus, books purchased by one department, in essence,

builds up available resources in other departments,
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Secretarial services are somewhat limited in the department. Presently
there is only one secretary for all four faculty members. In addition to
secretarial services, she must an.wer telephones when faculty are out of the -
sffices, take messages, make appointments, etc. As the faculty increased in
size, it assumed that additional secretarial help will be added to the
department. There are typewriters available within the department, thus
faculty with typing skills can increase productivity through use of the machines,
This however, does not reduce the need for additional clercial help to increase
departmental effectiveness.

Through the use of federal funding in the form of a training grant, there
are presently three graduate assistants within the department. These
persons dare dssigned to individual faculty, yet are available to all members
of the department when the need arises. They assist in course development,
in library research, in grading of objective examinations, in scheduling of
appointments, and assist in classroom instruction, when appropriate. One
assistant is very involved in the Instructional Materials Ceneter, and saves
the faculty valuable time. If funded for the next year, part of this grant
will again go to graduate assistance, as these students perform a valuable
function within the department while they have an excellent learning experi-
ence avatlable to them.

In summary, the institution does provide those conditions which are
essential to effective performance by the staff, in the form of good working
conditions, available resources, moral support, monetary assistance when and
where appropriate, and the overall general atmosphere that is conductive

to healthy working conditions.
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G-2.4 PART-TIME FACULTY

Standard: Part-time faculty meet the requirements for appointment
to full-time and are employed only when they can make
special contributions to advanced programs.
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PART-TIME FACULTY

Part-time faculty are used in the Jepartment of Special Education only
when they have credentials equal to those of the full-time faculty and can
make a spectal contribution to the program. For example, the Assistant
State Director of Special Education, who has outstanding expertise in the

area of administration, is used to periodically teach a course in Administra-

tion of Programs for [xceptional Children, which is offered as an approved

elective. Likewise, certain other highly specialized courses are taught by
individuals who have expertise in a particular area. Thus, the foundation
courses are taught by the full-time faculty, and specialized elective

courses are taught by part-time faculty. Therefore, part-time faculty

are limited to two-to-three courses a year at most. This means that rarely
would more than one course in any semester have other than a full-time faculty
member as the instructor. New faculty hiring for the 1974-75 academic year
has very high priority for the express purpose of eliminating the need for

more than minimum number of affiliate or part-time, personnel.
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G-3.1 ADMISSION TO ADVANCED PROGRAMS

STANDARD: The institution applies specific criteria for
admission to each advanced program at each level;
these criteria require the use of both objective
and subjective data.




G-3. STUDENTS IN ADVANCED PROGRAMS
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since the completion of the bachelor's degree. Interests and objectives
in graduate school should also be included. Any involvement in
special education during this perfod of time should also be

pointed out to the reader.

A1l applicants must take the Graduate Record Examination--Aptitude
Section only, This test is given throughout the nation approximately
four times each year. The applicant should write directly to Edu-
cational Testing Service, Box 966, Princeton, N. J., 05840 for an
application. Socres should be forwarded directly to the Chairman,
Department of Special Education, College of Graduate Studies.
Applicants are required to obtain a minimum scaled score of 460

on the verbal section with a total score of 900 on both the verbal
and quantitative sections combined. In specific instances, if the
GRE is lower than required, students may be asked to take the
Miller's Analogies Test in order to better determine qualifications
into proaram and course work planning once in the program.
Applicants must request three letters of recommendation from
supervisors, orincipals, or others knowledaeable about the
applicant's teaching and scholastic ability. These letters should
be forwarded directly to the Chairman of the Department of Special
Education bv those persons who have been requested to write such
recormendations.

A parsonal interview is reauired of each applicant. Requests for
scneduling the interview should be ~ade through the Department of

- : »

Tmgoce Tazatine, A otime trat is zonvenient for the applicant

DY
.

~111 22 cnosen. Interviews will be scheduled to last approximately
30-45 ~inutes, with discussicns centering around professional
experience, professional goals, past academic training, and possible

future programs within the Department.

Voo
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A1) of the above requirements must be met before an applicant can be
considered for admission to the program. Until such time as they are cumplete,
the student will receive provisional status. It is assumed that all will be
completed during the semester the student is on such status. Credit earned
during that semester will be applied toward the degree, if the student is
subsequently admitted to the degree program.

Prerequisites

Most of the students in the program, both master's candidates and
those pursuing a credential, have an elementary or secondary education back-
qround. And, most have been regular classroom teachers. Some students, however,
enter from outside the field of education. These students are required to take
both the basic skills evaluation, and the special education entrance evaluation.
Any determined deficit areas must be remedied by additional course work
either at COGS, or in anv of the regianally accredited colleges. These
deficits must be removed before the special education course work can begin.
Also, before anv students from a non-education background can enroll in the
internship/practicum, a regular student teaching assignment through the
Department of Curriculum and Instruction must be successfully completed or
there must be evidence of comparable types of experiences. The reason for this
is the ctronq belief of the faculty that before a student can understand and
work with the handicapped child, there must be comparable experiences with
normal children.

A1l students are required to have as prerecuisites a general course in
chrid dovelopment and one in educational psvchology. If these have not been
completed at the undergraduate level, or previous to entering the graduate
program, they must be included in the first twelve units completed at COGS.

They cannot count as part of the unit requirements for certification,

araduation, or advancement to candidacy. They must be taken as additional

(%
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units. Students deficient in the child development course may enroll in

any of the €clloaing:

E.P. 441 - Cognitive Development of the Child

£.P. 445 - Sccio-Emotional Development of the Child
E.P. 446 - Adolescent Development

E.P. 548 - Theories of Child Development

The following course will meet the deficit requirements in educational
psychology:

E.P. 559 - Psychological Foundations of Learning
Entrance and Academic Skills Evaluation

A students, immediately upon acceptance into both the master's
program and the credential sequence, must make arrangements to take an
entrance evaluation. The purpose of this evaluation is not to exclude
students, but to help in the planning of the program toward degree and credential
requirements. General knowledge in the field of special education will be
measured in order to develop the most meaningful program for the student,
with a mirimum of redundancy in knowledge pr-viously gained. In certain
instances, if the evaluations indicates that the student has an adequate
background in anv of the areas tested, the student will be able to register
for that course, however will not be required to attend class. The course
will be listed on the transcript, but will carry no letter grade, and will
not be used in determining grade-point averauve. The members of the staff
of the Special fducaticn Department have prepared the entrance evaluation
examination. Because of its confidential nature, the examination is not
included in this document. [t will be on file in the Special Education
Department. along with the procedures that have been cesigned to evaluate the
results of the examination.

Academic skills evaluati.ns «*11 be required for those students who
enter the program from outside .ne field of elementary 2ducation. This then
includes all secondary education majors, and those with majors not related to

,s [
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educatiéd; Again, this evaluation will help the student to plan an overall
program that will make the best possible teacher as the end product. Those
who are scéondary education majors must take the elementary area of the
National Teachers Examination, and must score at least at the 40th percentile.
Those who are non-education majors must take the elementary area and the
conmons area of the National Teachers Examination. If the scores are below
the 40th percentile, students must take basic skills area courses, as listed
in the West Virginia Certification Standards for Special Education at an
approved undergraduate school of learning. At the successful completion of
these tasks, the students may move into a specific categorical special education
certification program. For those who are non-education majors, and who socre
lower that 40 percentile on the commons section, they must also complete
successfully a student teaching assignment, through one of the undergraduate
programs in West Virginia, and in the regular classroom. Admission to the
Department of Special Education at COGS will not be allowed until the above have
“een sucessfully completed by the student.
Required Non-Credit Seminar:

.Nuring the first semester of course work, all students will attend
three two-hour non-credit seminars on the physiology of the brain, which will
be offered early in the semester. A basic understanding of the brain, its
parts, and its functions, is a very important prereauisite in many of the
special education courses, and should greatly aid students in understandinc
subsequent content in the various areas. These sessions will be designed
to provide this knowledge for students who have not previously had such back-
ground course work. It will also serve as a refresher for those who have

covered this material in undergraduate courses.




G-3.2 RETENTION OF STUDENTS IN ADVANCED PROGRAMS

Standard:

The institution applies specific criteria for the re-
tention of candidates in advanced programs who possess
academic competencies and personal characteristics
appropriate to the requirements of the professional
roles for which they are being prepared.

be b
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RETENTION OF STUDENTS IN ADVANCED PROGRAMS

As mentioned in the section on admission to advanced programs, all
students, wnether master's candidates or working toward a credential, must
meet both departmental and college-wide standards. They must make formal
application, along with a letter of intent. 7ney must take the Graduate
Record Examination, scoring at least 460 on the verbal section and attaining
a minimum of 900 on the combined sections. They must send in three letters
of recommendation from fellow professionals in the field. and come in for a
personal interview.

Once the student is accepted into the pvogram, all deficit course work
must be tuken before any of the special education sequence can be taken. This
allows the faculty to look at the student's abilities in the academic areas
even before official course work is begun.

Within the first three weeks of special education courses, the student
is required to take an evaluation examination, which will help both the student
and the faculty to look at background experiences, knowledge brought to the
program, and future goals. Through such an evaluation, there can be modifi-
cations made within the course of study. In some instances, courses will not
need to be taken, but the student can receive credit for them. In others,
students may be advised to take additional course work to bolster the weak-
nesses found in the evaluation.

Student advisement plays a very important role in the retention of
students within the program. At the time of admission to the program in
the Denartment of Special Education the student is assigned an advisor.

Except in extenuating circumstances, the advisor will serve the full length of
the student's program. Whenever feasible, both student and department should
agree upen the appointment of the advisor, and any subsequent changes. A

tentative plan of study for the total program is developed by the student

L g
J.éﬁtj



179

BEST COPY AVAILABLE

;Q*;;hrought to the College of Graduate Studies, interests and needs, while also
}{f”naeting the departmental and college requirements. Before the student has

%é’” o progressed through twelve hours of study, a formal plan must have been submitted
e for approval through the Department of Special Education. Any changes in the
}féglhf program must be approved by the advisor and noted in the official programs of

study that is kept within the student's folder. Any unapproved deviations from

the schedule may result in delayed program completion and/ot graduation by
the advisee.
Each semester the advisor must approve the student's program before

enrollment into any course(s). This can be done either in the pre-registration

: period, or during the official period of registration, in which all_advisors
igéf will be present during the entire time. They will be there for the express
55?33‘ purpose of meeting with each advisee and approving course sequences fof
ggg&; ~ following semester.

Eggg&?;&f. When a student. files for graduation, or for certification, there must
'%f%ﬁ'. be total agreement between the official plan of study and the transcripts
;;ﬁiﬁ' of work taken. Any descrepancies can delay graduation and/or certification.
ﬁi?, As a further retention policy, students must file for advancement to
égég;;f"vcandidacyafter the completion of 12 units of course work. This will include
%gégéég;,,only the first 12 units of the special education courses, which are normally
a}:zu“ " the core courses. If credit has been given for courses transferred into the
g?%fﬁ?;_ program, these will not be counted within the 12 to be completed, for ad-
éi}f“ :‘“3,vancement will be based only on those courses completed in the Department

of Special Education within the College of Graduate Studies. Only students

maintaining a 3.0 will receive such advancement.

The master's degrea program contains a minimum of 39 hours. In some

Vf%ﬁgf' fnstances, students will be required to exceed these hours, based on the
“Qﬁiﬁxﬁu . .
v LA TN i AL -
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entrance examinations, academic-skills evaluation, and past training and
academic programs. Other students will exceed the minimum due to their
electing to take a concentration in reading, early childhood, or supervision,
all of which exceed the 39 minimum-unit requirement. A1l units that exceed
the 39 hours are due to deficiencies of some form, or because the student

has elected to exceed these hours because of personal desire to go indepth
into programs outside Spezial Education. '

Those who wish to pursue a master's thesis will receive up to a maximum
of & hours credit in thesis research, which can be included within the 39
hours minimum requirement. Those who write a thesis, must select a major
professor with the approval of the Chairman of the Departrent of Special
Education. The professor-student relationship must be mutually acceptable.
The major professor and the student then select two additional faculty members,
one from the student's department, and one from outside the major department.
The major professor will normally serve as chairman of the committee.

For those students who elect ~ot to pursue a thesis, there will be a
requirement of a minimum of 39 hours of course work. All students, however,
have some form of culminating activity for their program, regardless of the
thesis or nen-thesis approach.

Students entarinyg with a bachelor's degree in special education will
have a program daeveloped for them on the basis of previous course work and
experiences. Consideration will be given for comparable course work completed
at the undergraduate level, and appropriate and approved courses will be
substituted in their place. Minimum credits for the degree will not be
reduced, however.

A1l students will be required to take a comprehensive examination in
Special Education prior to graduation. This examination can be taken any time

after the student has completed 30 hours of course work, but it is recommended

A s )
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that It be taken as close to the completion of the course work as possible.
These examinations will be graded on the basis of "E" for excellent work; "S"
for satisfactory, "CP* for conditional pass in which the student must complete
a prescribed sequence of courses before graduation, or "U" in which the student
must retake the test and complete within a minimum mark of "P". If, after

the retaking of the test, the student has not obtained a "P", he will be dropped

from the master's program. ‘

After the student has completed the required course work, and the com-
prehensive examinations have been successfully completed, a student must file
for graduation through the Office of 3tudent Services. A final grade and
record check will be made at that time.

The above sequence of requirements allow the faculty of the Department
of Education to have enough data to make decisions on the retention of a
student at many poiuts in the program. Admission data is quite comprehensive,
containing standardized examination scores, letters of recommendation, a
personally written statement of intent, and a personal interview. This fis
followed by a special education evaluation, which gives data to the faculty 1.
terms of knowledge of the field before taking any course work. At the end of
12 units the faculty has the opportunity to look at the student's performance
in special education courses, normally taken from at least four different
faculty members. A1l their input regarding retention can be put into the
decision-making process. At the end of 30 hours the faculty again can look at
the student before allowing the taking of the final comprehensive examination.
In addition, the student has to write a master's paper, or do a project in the
last two courses taken in special education. This again gives input data.
Thus, there are many checkpoints throughout the program that allows for student
evaluation. The decision can be made at any cf these points as “o whether the

student should continue in the program, or be terminated.
¢$. (~' ;j
&k




G-3.3 PLANNING AND SUPERVISION OF STUDENT'S PROGRAM OF STUDY

Standard:

The program of study for each student in the advanced
programs is jointly planned by the student and a member
of the faculty; the program of study for each doctoral
candidate is approved b, a faculty committee; the spon-
sorship of each thesis, 'issertation, or field study is
the responsibility of a member of the faculty with

specialization in the area of the thesis, dissertation,
or field study.
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PLANNING AND SUPERVISION OF STUDENT'S PROGRAM OF STUDY

The Department of Special Education has adopted the College of Graduate
Studies official document regarding student advisement. As stated in this
document previously, at the time of admission the student is assigned an
advisor in the declared area of concentration. When possible the student and
the Department will agree upon the advisor and any subsequent changes.
Normally the advisor will serve the full length of the students period of study.

As soon as feasible, but no later than the student has completed 12
hours of credit, an official program of study, worked out by the student and
the advisor must be filed in the student's permanent record. This plan of
study is developed to help the student focus on objectives and determine how
they will be achieved; to insure that the courses taken will constitute a
degree and/or professional development program; to precisely outline the
activities and courses sufficient to grant a degree; and to aid the advisor
in developing and advising on the best program possible, including any changes
that may be needed within the program itself.

If there are changes to be made in the program, this must be done by
the advisor and duly noted within the permanent records. Any unapproved
deviations from the approved plan will result in delayed graduation or
certification. Each semester, before a student enrolls in the Department
of Special Education courses, an advisor (normally the student's official
advisor) must approve the semester's course of study. This approval can be
given during the pre-registration period which is held in the offices of the
College of Graduate Studies, or can be done during the official day of
registration, in which all advisors will be present for the express purpose
of meeting with each advisee and approving course sequences for the semester

if they have not previously done so.

IRy
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Advisors arc available throughout the semester to meet with advisees.
Students are encouraged to make appointments for any type of advising throughout
the year. Since most are part-time, and many come on campus only in the
evenings before classes start, it 1s rather difficult to set up required
advisement times. However, pre-registration and advising periods are stipulated
by the College of Graduate Studies, and faculty are available during a two-week
period for advising any time they are free from scheduled classes and meetings.
Thus, students can easily arrange for a time that is best for them to meet with
the advisors.

A1l students who pursue a thesis program, select a major professor with
the approval of the Chairman of the Department of Spectal Education. The
major professor-student relationship must be mutually acceptable. In addition,
the major professor must have expertise in the area in which the student plans
to do the master's research. The professor and student select a committee
that consists of at least three faculty. The major professor serves as committee
chairman, one member comes from the student's department, and at least one person
comes from outside the department. These three persons will advise the student
in the thesis research only. The course and degree requirement advising will
be done by the advisor originaliy appointed when the student entered the program.

Field study assignments are normally under the sponsorship of the faculty
members in charge of the courses in which the field studfes are being done.
However,, there are instances in which students can, through independent study,
pursue field research. In this case, the sponsor must be a faculty member
within the department who agrees to such sponsorship, and who evidences an
expertise.in the area in yhich the student plans to do such research. Again,
this sponsorship must be mutually agreeable, and have the approval of the

Chairman of the Department of Special Education.




G-3.4 STUDENT PARTICIPATION IN PROGRAM EVALUATION AND DEVELOPMENT

Standard: The institution has representative student participa-
tion in the evaluation and development of its advanced
programs.
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STULENT PARTICIFPATION N FROGRAM E¢ALUATION AND DEVELOPMENT
The Departient ¢f Special £2uzaticn nas organized ftself im sucy a
manner that there ¢an te a great Zeal 2fF student input. The Department operates
as & faculty-as-a-mwmCle 'n 123 3%eermance. Thus, on all the committaes that
the faculty feel 1s 2pproprictacte, full-time and part-time students and graduate
assistants will be askec %o sereg 'n 2 Jariety of capacities. Preseatly, it
is anticipated that they wo1' tems2 2o tm: ‘cllowing two committees: Jepartmental
Curriculum Committee (1 stuze~%, ang Zecartmental Library Committee (3 students).
In agdition to tre 2orittees, 311 graduate assistants within the
Department of Special fgucatisr attend faculty meetings and are asked to be
participants rather thar ctservers, £ecauyse they are also involved in most

of the classes taugrt wit=*e %re Zepartrert, they are quite knowledgeable

i

regarding irput T2 Dotn tre oecgram and to tne faculty on courses and appro-
priate course conterst.

Students are askel 1T evaiuate each teaching faculty at least once 2

(14
o

semester. This g oazee 2o a ctandargizad evaluation form for all faculty.
The Division of Berav-cral St.zies anticipates the development of a form
that will give even srezter irpyt %2 tne facylty members from the students.

A1l data collected s ava®'atle T eacn evaluated faculty, as there is no

LTA]

student identificaticn ¢ ary o€ tre forms, Thnis data should help the staff

member tO Overcome ary wezkresies 2etected by the students, and to capitalize

-

on strong are.. of ad .,

-

Further, tne faz.'t, 3¢ =2 Zezar~s-ent of Special tducation has devised

™»
[}

an experimental eval.atior ‘ie wrzrezy all students at the end of the academic
year, will be askec <7 rate 2!0 <r2 courses taken to date by evaluating the
competencies presercted < <re~. Tray will rate them according to subject,

presentaticn, ard .3&f. ress. T=e irdeial evalyaticn will be given a large

number of students, cast &2 cresent. Iach year thereafter all students taking
.'"‘ ‘v‘
J\?!,
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courses will do such an evaluation. and randomly selected past graduates will
be asked to fill out such a form (See G-5.2, Use of Evaluation Results

for the Experimental Questionnaire).
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G-4.

RESCGURCES AND FACILITIES FOR ADVANCED PROGRAMS



b

G-4.1 LIBRARY

Standard: The library provides resources that are adequate to support
instruction, independent study, and research required for
each advanced program.

i
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J LIBRARY - RESOURCES & FACILITIES

ine main library for the West Virginia College of Graduate
Studies 1s housed in the 1ibrary of the West Virginia State College
campus, which adjoins the College of Graduate Studies facilities at
Institute, West Virginia. Additional selected materials owned by
COGS are located at Concord College in Southern West Virginia. Gradu-
vate courses, under the staff and directors of COGS are held in these
college buildings. Reserve books that relate to courses taught on
the Morris Harvey College campus are available there at a specified
location.

Periodicals, books and other refecrences are made eastly
available to the staff and students. Reserve books are also acces-
sible at these two locations at the request of the staff. Volumes
msy be transferred from either of the two locations as course work
demands it. Through these libraries COGS can keep materiais current
and of such quality that students and teachers 1iving in rural or
isolated areas are encouraged to keep abreast with new research and
writing.

As COGS expands its concept of taking secvices to the con-
sumer, it is necessary to maintain a comprehensive and up-to-date
library easily accessible. With the present situation, all the
distinct and strategetically located collections allow for much
student tnvolvement. A1 courses are planned tc require the students
to familiarize themselves with the use and value of using the library
facilities.

During the degree sequence, students are required to show
evidence of levels of competency in research areas. Constant demand
is placed on the value of current literature and critiques are required

PO
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on material written in the field of their studies.

These requirements are increased as the student progresses through the
required courses and a much wider and higher level of work is expected.
These constant demands require much delving into the library material as

well as research from state Instructional Materials Centers.

It is realjzed that a library collection must both provide
a sufficient number of volumes for adequate study and faculty use and
provide a variety of titles from which to draw. Such a collection is
built by means of effective ordering procedures. Book orders are
initiated by the Special Education Department. Staff members submit
requests to a person in the department designated to coordinate book
orders. The titles are obtained frcm selected bibliographies compiled
by professional organizations and professionals in the field, from
other bibliographical sources such as "Books in Print", from book reviews
and listings in current perfodicals, and from advertisements. Orders
are submitted to the library where they are checked against the present
collection and ordered as appropriate.

Every attempt has been, and is being made, to assure a variety
of titles in the collection, and to be as selective as possible as far as
the quality of publications is concerned. It is felt that the staff of
the special education has been successful in maintaining the quality of
the collection. Currently, orders are being processed for 850 volumes,
Thase should be avaiiable to students shortly. An additional $5,000
has recently been made available for purchases in 1974,

The holdings of the WVCOGS library are rapidly being increased.
At this time, the beginning of February, 1974, it is estimated that there

are a total of 2600 volumes consisting of approximately 2100 titles spe-
()
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cifically in the field of special education. These volumes are divided
among the categories of mental retardation, emotionallvy disturbed,
learning disabilities, physically handicapped, gifted, visually handi-
capped, deaf and hard of hearing, speech correction, nad volumes that
cut across the above cateqories.

Supportive areas are estimated to contain approximately 10,000 volumes.
These include areas such as counseling and quidance, psychology behavioral
studies, curriculum and instruction, testing and measurement, read-
ing, anthropolooay, social work, sociology, earlv childhood, vocational rehabilita-
tion, and educational administration.

The Appalachian Educational Laboratory is also located in Charleston and
their library is available on a limited basis to COGS students. The Capitol
of West Virginia is nearbv and these various departments offer much factual
material pertaining to legislation, resources, educational programs, mental
health projects, and other matters pertaining to State and Federal participa-
tion and laws. The State Rehabilitation Center is adjacent to our area, and
research material is available for the students.

As mentioned previously, COGS students have access to the libraries at
Concord College and Bluefield State College. However, the COGS program
in Special Education is a new one in the Southern Yest Virginia area and no
undergraduate program in special education has been offered at either of
the colleges. The number of volumes related to spectal education has,
therefore, been somewhat limited.

During the 1973-74 academic year, special efforts in funding and ordering
have been implemented to strenagthen the collection of the prooram in the
part of the state. Such efforts will continue until the collection

housed at Concord College is of sufficient qualitv and
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Tamcea’ Tz.catize 1n Transition, will be taught as a television course.

]
[ 99

- - -~
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4 wmat this beginning course will be used on a consortium

3

gee3~jeme~t w' %t~ tre 1223l colleges and universities.

F ¥

"icatiirs are made to the department in line items. Such allocations
i-s 13%:-m--e2 t, 2 rumper of factors including need, growth rate, and

se-: "masc. iges ncludes how many teachers will be required by the state in
"sezoy T2.atcim tmoeme various areas. Such need is reflected in the number
¢ e39¢ vemgars asic3ied to the department, the facilities available to the
sazieeme~t, a°¢ Sme j.oportive rescurces available to the students enrolled

e wea =szirtrve~t. A3 Special Education has been one of the fastest growing

tEsaTTen

s ®

3, wma o202gze nas provided it with strong support. This support

s a,-2see 'e wma o~ gpar of new positions allocated to the department for the

1t

Looameeg 2za2em s gear and in the backing of the administration in expanding

e lsac 3’ Ti.cattiral program into additional needed areas.

ez 3°¢.%; ci-care most favorably with those allocated in other areas.
13 wez ~@:7 3213387 c sear tegins the Special Education Department of COGS

e iz one2 zast ;t2%"zq of any in the state. A continuing effort to up-grade

slarred.
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+5 4se facilities of other institutions in the area
.-z 1.2 7322, CSresently in the Charleston area three facilities

s~d sore classroom facilities are located at WVSC,
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;; o+ =z =av~ "-zea-, -cilection. Classroom space is also available at
& i1~¢ %~e West Virginia Rehabilitation Center. Courses
c25 -7 et T€%°:33 ane materials are taught in rooms located next to the
o <3--"-%, -~ w3 322 =211 on the West Virginia State College Campus. Courses
cess szs_cmz sz .38 ¢ seudents in tutoring or testing are taught in rooms

s-"-ea3=+2r Zerter. Students in the center volunteer for tutoring
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Facilities for the proyram 1in the southern part of the state are
available at Concord College and Bluefield State College. Both office space
and classroom space have been‘pruvided at each of these campuses.

The SEIMC, which had a wmeager beginning four years ago, is now an
integral part of the Department of Special Education

In 1970, because of the reed for making instructional material
services more readily accessible to Special Education personnel in West

| Virginia, the staff of University of Kentucky Special Education Instructional
Materials Center, the State Department of Education, Department of Special
Education, and the West Virginia University-Kanawha Valley Graduate Center
(College of Graduate Studies) made a cooperative agreement to establish a
Special Education Instructional Materials Center at the KVGC.

A member of the special education staff at the college was to serve
as State Coordinator of SEIMC Services in West Virginia. The center was

to provide a central reference center for getting information
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G-4.2 PHYSICAL FACILITIES AND OTHER RESOURCES

Standard: The institution provides physical facilities and other
resources essential to the instructional! and research
activities of each advanced program.
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Describe the Physical Facilities that ars now Availabie to this Program

COGS policy is to use facilities of other institutions in the area
which are available. Presently in the Charleston area three facilities
are available. Offices and some classroom facilities are located at WVSC,
as in the main library collection. Classroom space is also available at
Morris Harvey College and the West Virginia Rehabilitation Center. Courses
dealing with methods and materials are taught in rooms located next to the
IMC facility in Wallace Mall on the West Virginia State College Campus.
Courses that require the use of students in tutoring or testing are taught
in rooms at the Renabilitation Center. Students in the center volunteer for
tutoring and testing.

Facilities for the program in the southern part of the state are
available at Concord College and Bluefield State College. Both office space
and classroom space have been provided at each of these campuses.

Describe laboratories and equipment that are available to support the program.

SPLCIAL EDUCATION INSTRUCTIONAL MATERIALS CENTER

In 1970, because of the need for making instructional material
services more readily accessible to special education personnel in West
Virginia, the staff of University of Kentucky Special Education Instructional
Materials Center, the State Department of Education, Department of Special
Educaticn, and the West Viriginia University-Kanawha Valley Graduate Center
(Col'e¢ge of Graduate Studies) made a cooperative agreement to establish a
Special Education Instructional Materials Center at the KVGC.

A memper of the special education staff at the college was to serve as
State Coordinator of SEIMC Services in West Virginia. The center was to
provide a central reference center for getting information concerning

methods and materials for educating exceptional children.

LI
A'o\_"-‘
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In addition, the center was to serve as a central depository for special
education instructional materials, to disseminate materials throughout the
state upon request, and to hold workshops to train teachers in the proper
use of materials,

A room was provided by the college, then located at Nirto, West Virginia
to house the materials. The center was made part of the Learning Resource
Center and that staff provided the necessary clerical assistance.

After the KVGC became an independent institution, was renamed the
College of Graduate Studies, and moved into Hill Hall on the West Virginia
State College Campus, three small rooms were provided for the SEIMC. One
room was used for preview purposes, and two for housing the instructional
materials.

As 1974 was to be a critical year for special education in West
Virginia in general, and the SEIMC facilities in particular and with the
national trend of using resource teachers and resource rocms for educating
exceptional children, the College of Graduate Studies forsaw the need for
immediate changes in the SEIMC.

To this end, the administration negotiated with West Virginia State
College for sharing the facilities and staff in merging the COGS-SEIMC and
the West Virginia State College Instructional Materials Center. Thus, the
center was separated from the Learning Resource Center and moved into spacious
quarters of the Wallace Building on the West Virginia State College Campus.

The merger provided COGS with needed facilities and West Virginia
State College IMC with staff so that evening services that heretofore had
not been possible, could be provided for their student body. The SEIMC
is open from 9:00 a.m, to 10:00 p.m,, Monday through Friday.

The COGS-SEIMC holdings total approximately 5,000 and the items are

related to the varipus instructional areas. The scope of the center is state-

wide. In addition to individuals whc work in the area of special education,
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services related to methods and materials for educating excepticnal children
are provided to all public agencies throughcout the State ¢f west Wirginta,
including the college and universities. In additiscn 12 serving a statewide
function, the SEIMC is an essential part of the special educaticn training
program at COGS, and especially so since the emprasis ras moved toward the
diagnostic-prescriptive approach to teaching excesticral ¢riidren,

Since COGS is offering o Master's degree in specia’ egucasise in
Southern Mest Virginia, duplicate copies of many items im tre SEIMC were
purchased and transported to the library at Concord Zollege. Tre materials
are used there in the special education training progra= ¢ as ¢ previde
the same quality of education there as s cffered at C0GT.

In summary, specialized curriculum materials are ~age av2iiadble to
students through the SEIMC. The purpose of the SEIM 15 twg fold: 1) To
provide in-service teachers with specialized rateria’l ¢z e uysed irn treir
classrooms and 2) to provide yraduate students in special edjzaticr witk
resources to aid 1n their counsels of study. As stugents 2% 2053 cfeen
play a dual role, serving in both the aforementiored catessrtes, sre STIM
playes an especially important role.

The following circulation reports, which nave been sut=itted m¢nthly
to the Vice President of Academic affairs since tme SEI% —erzedl waitr the
West Virginia State College IMC, are indicative 2€ tre i-portarce & tre
SEIMC tu the Special Education program at {053,

Agiitiona, activities performed by tre Scecial) fz.caser ¢ —g~ter

uu
lv

assigned to the SEIMC are surmarized in the firss regcrt 2rly. Tris sumrary
P-'“F

is typical of the activities performed monthly r relaticr 20 tme IEIVC

and its role in the College and in the State.

[ S} '-i
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SPECIAL EQUCATION TNSTRUCTIONAL MATERIALS CENTER REPORT

The West Virginia College of Graduate Studies Special Education
Instructional Materials Center collection has been inventoried and combined
with the West virginia State College IMC collection and services are being
provided to both State and COGS students with minimal difficulties.

The approaximate attendance to the [MC during the period of September 12,
1973 to Ccutober 31, 1873 s 635,

The circulation record is as follows:

Total number cf COGS materials mailed out 62 items
Tota) number of [0GS materials checked out 510 items
Tota) number of W.Va. State College materials 353 items

checked Out
TOTAL CIRCULATION 925 items

Of the total circulation 416 items were checked out by the COGS
students. This figure does not include the €2 items mailed out.

Additional act vities performed during the same time period, related
to the SEIMC were a. follows:

September 12, 1973

megting in IMC with Early Childhood Class
for an orientation presentation.

Septeder 14, 1673 - consultation with personnel from Morroe
County, at Peterstown, W.Va., for the
purpose of assisting them in establishing
a resource room.

—
wh
-
—
o

September $73 - workshop in Cabell County, coordinated with

SRA - 80 in attendance.

Septerter 27, 1873 - consulted with the Vocational Rehabilitation
staff at Institute, W.Va, on methods and
materials for establishing a co-ed program
on occupational education.

Ceptember (5, 1373 - met in IMC with Early Childhood Education
class for orientation presentation.
vepteber ¢7, 1973 - consulted again with Vocational Rehabilitation
staff on methods and materials.

‘ ’

k““,



September 28,

October

October

October

October

October

October

October

4,

12,

]9‘

22,

25,

26,

1973

1973

1973

1973

1973

1973

1973

1973
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IMC orientation presentation for Early Child-
hood Education class.

consulted with Linccin County Special Education
staff member on methods and materials.

consulted with staff of University of Kentucky
Regional SEIMC to discuss their offer of 28
days of in-service for teacher trainers in
West Virginia.

completion of 25 page suggested plan for facility,
materials, and equipment for Monroe County
resource room.

four repeat sessions on the services of the
COGS-SEIMC, presented at the West Virginia

School for Deaf and Blind, during their con-

ference on “Curriculum Development and Instructional
Challenge Workshop", 300 in attendance.

meeting with State Department of Education,
Division of Special Education, to decide on
the most efficient way to utilize the services
of the UKRSEIMC staff in providing in-service
for special education teacher trainers in
West Virginia.

workshop for Taylor County for in-service on
"Classroom Games and Materials for Teaching
Basic Skills," 25 in attendance.

workshop on "Individualized Instruction" for
Harrison, Doddridge, Taylor, Barbour, and
Randolph Counties, co-sponsored with SRA, 115
in attendance.

Approximately 150 answers to requests for information were provided

to various persons and agencies throughout the state, by letter and by

telephone,

€ 7
I'u\,t I,
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NOVEMBER CIRCULATION REPORT
INSTRUCTIONAL MATERIALS CENTER

The circulation rpeort for the month of Ncsember is as follows:

Total number of COGS material mailed out 44 items
Total number of COGS material checked out 287 items

Tota) number of West Virginia State College material
checked out 972 items
TOTAL CIRCULATION 1,303 items

Of the total circulation, 350 itmes were checked out by COGS students.

**562 of these items were reserve items placed in the IMC by a member of
the WVSC staff.

DECEMBER - JANUARY CIRCULATION REPORT
INSTRUCTIONAL MATERIALS CENTER

The circulation report for the months of December and January are as

follows:
Total number of COGS material mailed out 68 {tems
Total numher of COGS material checked out 526 jtems
Total number of West Virginia State College material
checked out 344 items
TOTAL CIRCULATION 938 items

Approximate attendence for this period is 817.

0Of the total circulation, approximately 442 ijtmes were checked out by COGS
students.

FEBRUARY CIRCULATION REPORT
INSTRUCTIONAL MATERIAL CENTER

The circulation report for the month of February is as follows:

Tetal number of COGS material mailed out 58 items
Tota) number of COGS material checked out 294 items

Total number of West Virginia State College material
checked out 346 {tems
TOTAL CIRCULATION 682 items

Cf the total circulation, approximately 397 itmes were checked out by
Colleqe of “raduate Studies students.

€ fy:
PR
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The changes that have been made in the SEIMC since September, 1973 have
proved to be positive ones, when a comparison is made of the circulation
reports from April, 1972 to March, 1973, with the reports previously cited in
this document. The following report is included to reflect the growth in
the use of the SEIMC.

SEIMC REPORT
APRIL, 1972 - MARCH, 1973

TOTAL CIRCULATION  ITEMS SENT THROUGH MAIL  PEOPLE USING THROUGH MAIL

———— s ——

April 158 8 3
May 79 12 5
June 2l 0 0
September 245 91 N
October 166 6 5
November 107 0 0
December 52 0 0
January 179 61 7
February 140 9 ]
March 121 m=- cecee
COMFOSITE

TOTAL 1.524 187 32

& ..
ht“.}:i



o

ERIC

Aruitoxt provided by Eic:

G-5.

EVALUATION, PROGRAM REVIEW, AND PLANNING

wi i)



- LB}
»
““.- L34 "& (X}
@ [ W & 1} ' 4
e "y L B (X % L4 3 ’
L & t “ ’ dat "y ' ) . i %) X -
‘s “ Q4 3 (R [ [ - L [ ) 3 4 [} o ns ) L0 e -,
(1 “ '] . s ’ t 1, . s ] . At ' . "t ¢ L
@y "y 490 ) | L] i [R ] i th L3 ] s - .‘ 1 [ 24 o [ ] “ L 43
o .- Y vy [ 24 . ot ] 7} L3 [ . t . i (2 ey o o (%]
as (2 ~— (B (B (R t (. (% 3] th " [] [ ‘s " ‘. 7
(R v 1] s L ap N 4 a ) [} ’ w ] (3 t o " gt L 1]
"y L} L T . (8 ) o LY} [ - 'R} e we (XY ey . . [y X}
¥ [ te) .n. (& “ y . af a t . ) . . ‘s oy e 4 ~f
L} ] uy " 3 X . Y] R oy ' - . ‘% 1" 1 . [ []
LU [ . [§ (R (R ] ) (R} €« [ . . [ [} A "y [ . ‘e A8 [IERY]
<. e "y LB L [] (1] s [11] 3 ¢ [} Mw [y Qs ‘6 (R . "t at 4
X1 . + v O >y ¢ 3 K] . ) ) "t o « en o ) - ) Y - ~
[ 3% 4t [ ] [ [R] ten oy L2 . [} o mu LX] vy [ 1] [] (%] s [] - [
‘e b i3 94 ty « oy W X} $. [] (X1} . iy e [ (73] ®
[} 1. t [} ] as o "y L% Y ' s 1] X} [ t ¢ [} IR ] .
(3 ) v [ 1] ’ 1] (K] te qr % " tes s »e [ [ " . 4
qQ e wt [ I8 (4] e % (53] . vl t . . 31} 11] e . ¥
ot [ o~ i 1) [ L] (R "t "t . R 3 ot . ' TS I AA . v
"ar “ o ‘. [} '3 ey X N . ¢ N Xl P oy I "W ey o -
‘ o ¢ ' q9s ' A tey . tn X X ¢ Lé e ot vy '] "y
. Qs ot e 54 L [ 4 [} ’ 1] ¢ t - L h L -
e IR u " L1 s (A te b1 iT) oy " . - . 'y ‘ e X! . .
.8 [ [ 1] [ (B ] vy (R - [ vy [ g m—. L. t .0 L} e ‘e 1 A ]
1 ' L. e . Uy i q¢ g - + ¢ vt . . y y | ] ’
a8 vy v ‘“ t . -~ (R4 o 4 K] ¢ . X . " .+ o "e re X P
. ‘ ‘. %) 44 R te ‘“ [ vs (A v . " ] > pe [ [ 3 4 R4 L] e
e kY] Y X ve e . ' we , . ‘e L Y g N . .a ‘. ) .
mc [ b . » [ . [N ¢ oo "do 3 e X X . 1) v
[ XY ° et . 06 ) — " s e .o e . (XY . [ [} X! »
Rl (34 ) L1 Uy ] ¢ g Ve o vy . e LY . L]
1 -~ o " . ™ " ‘e W , . e e W e " . v . ) e
LA LN L1 ‘. ’ " . . ] ve $ [ s ] » (RS \ ’ o L X4 .t
w o v} . ¢ d ., ' v " ¢ ' "y o ot . . v . v ' - *
' o ' . R » he . - - 1Y) ® . . ’e we ’ o [ v . .
> K K g s [ . .8 ot . g 4 ‘.t . . ’e Ve ,e . .. s e .. .o
% Y] re 'Ly .. e e X N [ e e 'x 'K ' : e o .
~4 o4 vre ‘a (X (R L] 4 L e e » (X] ‘e e I . ) [ 1 e .. ‘0
¢ ] .y " e . 3o X . de oye \ ] e > . . ‘e Y
e 'y el .e 4 . Vi vé we . o s I'e . N H X “t o
$oh f et . s . . ¥ “ W -, Ve e s e . ‘e . we o .4
ot Y ‘e -, e ed e ws . .o i st ' ‘e - »e . “we e ‘e Ve
- . . wt . K R . .h ' Y . N e . - v . M e .
' .t o4 . ) s . . . o s . e i .s " o . * .
- [ orm . & [ ne 48 v b . s oo e .1 od .o . e . s [
- . Y] . “ . . ] . b 'R N X . d > s . Wi O "e e e s '
» 0 Y “ V) Y} ] > > Y s B! . e . i . . X ) v
) . % . 4 - X} 1] Y Ty N % » .a 6t . . ' . . Y
< » @ (%] e e @ . - iy e -, . Y - ot .k - b Ry Y . Ny . ¢ Y
- 13 e » ' Y A Ny e 5 Y] e} e . » Ve Ry 3 I
ta b4 . Vi . - .d ae . .o X - [ oy e R ] ] s ] *
'Yy ‘a b ot ' X ' ') .o N e « X @t * e . <4 e K o
. -, [ . s - ! Ad " R . e . . Y tes . . Ry ’e “
x X . . da X) Iy ¢ 'z s BT e? Y t e » . we . o
{ .. Yy & vt B «s oAb ‘ o s . . ? hY) W ' v (%) .
vy o4 i h ‘ W J * 3 ¥ 0 . ) % . . v v . “ N 3 . e "
in [ ‘ « x v ar o e (%] N . N “ -, 3 1Y) + R @ 4 ve
T 'Y By & . 'z s e W i e e N . N . . ' h Y v Ny e .4 .
& [ - . & FY i ] ' ) . ) I} o £ v Ry 3 s .’
(™ HYY Py v Y] »’ Iy XY s ¥ o 3 Y] 1Y ) TR . Le [} 8Y) «t : L]
3 -e - o3 [ ¥ .. it [} . - ¥ + ) Y] v " . . Wi [ .
- & h t oyl 3 h 2] [17] By Y] . . vl 4 b & S .
& & [ o3 @ [ ) " t) . v (. N . [§] &3 &t “+ . + o A% (R4
[ - - > e % . 13 a & v W . ' oy ] “ 'R . % e
(b @ < by t. + [ > [$ 1] - 3 BT 5 , W\ ar . h1 - ' Y} [
- & e O3 ¢4 N . - - R+ (%] 9 tHh et ry 6 & N o [+ ) W] Ny ' 'y 3 8 3 Y .
<L ¢ - [ ¢ ] ) [N o & .t m\ E 4 Qs i o 3 9 .. .. . wy . 'y [}
.3 O £ L m e on s i s .L £ I'e < on X\ “ m.. v w " v
—d o4 Ly O r G O " LD i T Cs . Y] . & Q
=L [ [ 3 | > . > wvi (38 < . DY) (4 44 @ v [ f = [ 4
pr 2 3 72 . s+ - (2% Ee) @G > [ Qo QO 3 3 (99 . . e [ L . %) [S4 [ 2
Lod - Q <« w L. - 3 tad ce [N 1) 3 QG e B¢ LR - e 3 [
(Y21 [+7] v [0 9 37 o f 3 £ 3 1§ @ 19 i} ’ o
~3 [+7] A3 .W wi £ [ (W ] o4 J (W] L ¥, & [ “ - O G - of 3 (@] O
= L .- €& ( L Y @ ] wn a v Y o e . 0 g~ " 43 v ¥ o« e

Aruitoxt provided by Eic:

E\.



= v L)

(%] ] ]
(3 L] (3 .
"/.J" 4 . [} [] (143 are
PN L4 [ ¢ [ . ’ . [ 1] . ) L
o “t (XD » - . ‘% . - . - [ s
u_: o 1 s ark * ] al 3 (X [ [ (X
v . [ 3 ’ - » < oy [ .,
] [ %] - [ 0w . ”.2 &m st " nnd P1] as upr % opd (%] .
X 'Y o ar b 1] . » e s s 'L » o » 0 . as
i w o . vy t X W b . at ” (X e o s we % e v [ [}
. . v ‘ ) ) . 2 " ny . . o8 o . . " “
. 4 L) mb [ i u ] . s s ¢t X . ‘e 4 us + '
o rmn ad . “ ' [ - wh . CY) [} W $ (] o [ U . . [
ws as s - 1 [ o w\. s . Y] . - 'y s R s ) £y .
s as b w L iy Y “an '} ' o . as o} @ t @ s ‘ -
. (29 .mn (1 L = o « s wi ' s - o o i
t o [§ t s [ 1) [y [y . Ay 'y [} . [ . [§ op [ [ [y (R4 e
@ . . e de . e . mh Lr ¢ Y «p o] . ] o . as as ar
“d as ks 4 at « (X4 L] . Y m. (9] [ 2 (%) [N [ (5
W [y Y 0 «as oW ‘) Y L s « oW “p @ i) L Y]
¥ B O ] .m. v 4 o - L ) -y v . o (¥ o [k (34 nt t
[ st v . . ' [ % o [y ‘. " % - Iy - Q@ ) [ "
as ay . ' at 3] £ - . W L %) . + e . v . € 6 .y e as i
R e w - s i “y R Y & & ) (¥ . Qs - v LN «n
W . L [ 1] L s e (¥ t ] e i: s LR ‘s LA Wv ) % .
th as A (%] (XY "3 QG e Iy .- Wit L) . W . [ 1) (3] () '] Wx 8 ‘.
1 - [ ¥ o v ¢ Iy % [ in 3 i) a3 wy ) 3 w (24 9 (%] w 4
P 7] [ v ‘v ¢ <) . " oy QL (] - Ay o e o (4} L%
v o & L . ) %. 7 L t. 19 [4 * 7] 1s i s as
< v [t} ] % + .- o (3% W | % - (8 [ . ] . art - - » e t as
(%) - | a [ [ 4l i (9] '™ s [$) 17} v "y v v a [ X
L ] L. '] 1 1y as [ [ v L. D1 | . e a - [ 24 . w L
o L1 a ot N L] @ s s " b th 4 (24 as s c (X b s
£ (9] %] ‘e 3 ¢ [} [ [} - iy i O s g ¢ (%] (4] [ Q) [3
o3 C oo TV L I 0 5 e e L - > + o L - “. ) W 'y
3 (%) R) w [ (38 [\ 1] & [ L. 1 - - 4+ e QO ' o [
s W e [ &) [ % w (R4 Q (%) @© (B vy wr a3y [ | -
o [ 24 @ R 2 e - (11 a ns 3 v & [ | B (W) (% (1) ] ar (¥ ] [$ ¢ ‘. tn
3 “ [ L - s . v L. 3 & L2 [ = 7. "t [N i I | e wy )y t
&4 §~ 3 e +0 - L. [ 4 [ R 4 L m [ (% % <3 =4 ‘.
nw 5. Ll 1] €) e v (4] ws (89 i) B L ] (1] [} [ D14 tat 3 [ }] t A4
& [/} ] “ @ v - v - [ S [ X4 1 1] (Y4} ©s ”r L. A & L | 9
[ 2 €% > .. [ 40 A L. e (5 Q@ qs (W) | 5% (1] . g [ (R4 (8] (9]
- 43} 3 23] o- Lt @ [ 13 [ 4 A8 ) L. 3 A [ 34 (4] L8 1] a3 ‘' (R4
g 3 (& (9] £ (W ] 41 [ = - af [in ] [N [ % [ & - > [~ @
3 - m wy +r v ] o "y s L 3 G- hs ) /1] [ 8 ~ (8] [} - L. L 3
ns £ L L h %] o3 - ® v~ « o= © aQ [ 14 @
L& ] @ @ w ar [} Q» [+ 1] "% v - . ¥ th - [ w v (8 Yy
[ % - (2’ L | & [ o v L - - wt 11} [ [ [ 24 L (¥4 i) ] @ [ [ 3]
qs [ .’ (8] . L [ [¢ % L. | & (8} ) w aQ 0 € - y "
L1 (9] o3 [# 3 v ) a vy oy | = as w 43 ' L. “ W v L. R
£3 v . z [ @ " " L. = W @& (% ] s s X (3] s Y ot ~
[ (721 - oy ‘. ¢ L - - TS M €. [ & h ] L. ot (%
o ny [ " L (%] tn 1) ., v L4 b U v - v Lt «y L. ¢ v as [y s v - [
L2 L9 3 L Y 11 as s oy qs v 8 s 1 s ' ot L ar (£,
[ 4 h L > [ 3 (3] [ - - [ | % 4 (1) wy [ 73] as L] [41] s - ‘*
% 9 @ e 1z 1 < "y oy ot : 3 T . ¢ L f. e ‘ o
(3 L1 = k4 L% - L 8 [ - A ’s gy %) ’ . as [y (4 3 1. " ty LY
« . <y L) e [R ) at ’ W T . HS [ L 1 . L [ [} "y ¢
o 1] . et « L3 . ‘% o at e [ . r 1 [ fas ] ow [ ]
[ .y 1] ] 1y . [} - . (] (3 ) 3 *e 11} LA . (8 \I'} s e
oy L] - « .- %1 . (] ” g e [§ (X3 ne [« 1] ] [ 5 N - " [ A [
. . L v Y1) 1 L4 (% (Y 'Rl . te. . - %} (K] [ . [} FREY at ' .
e F¥2 1 Li 1] <. (72 21} . q ) . 21 o ¢ oth . 11 ] o ~, ot oy
-~ % + s e L1 [ e . . . qa) t - . e ) . e t?y ]t
4 L 1] s L i . (R4 ) t L% ] [ [} o e 'R . ' [3 %) vy [} [ Y
. ' B [ [Xad [l L1} LR 24 v . I e [ oy v X e e "o [ [ "
-” o ] [ e ¢ . ' X . vy . € . a0 : . " (3 .
- . N [ . [ ] Y . ] e e ., . [] qe C ET] "ne IR ] o
P L1 - oy . T 4 ' € -, ] s P ] . L1
X > . m“ [ ) oy g 0 [} .-, - A 41 . o ' - ] "W »e L
L1 [ L3 ' s - [N | v ' e . .0 [ 2t o 2] 3 X ' ' 'y Ve ve .
f « ¢ (8] I 4 ~ .8 .¢ ] t (3 . [ I4 (¥ ] ¢ . * * v ‘e 013 e -
3‘ » . L1 L4 (] [ o ' " e . e at ) . [ . “y ¥ X )
¢ .— vy m, . o . ., wer . L Ty [] EY) ?
) " 4t . 2 . - " * 'S X . Y o * : v vt e .
¢ " 'S . .on . L} 'K Y . Y o [ "s L} QN L] " M ] LI L L
(K% ] N Y L ] e L] [ *" re o) U] “+ 0 LR ] o e .. o
L ¢ . ) ' “ "ot s o v s A o ' X . W h " "W 1
vy - o .. "we 4 . . . ' + Y »s . - . s e . )
vl P 'Y e [ s s . . . ' " = “ . . . 7k . . X ¢

LR

-
L2

Aruitoxt provided by Eic:

E\.



209

® . ea’ = . ve o pm
* " :" 'd- -

~es “-e3" 3,2 .3%'2m 13 2 summative evaluation. This evaluvation 1s used

s. sacammema %ma 3.a'th. of learning achieved by candidates who have been

-

21300

©: e w22’ s-~cgram. The criteria used in this evaluation are:

"

o
' <

CAcw 223e arg 2
s3maice 2 3 a

spreciation of traditional and contemporary
xzessicnal children.

L]

I iz-7ts, sz agminister standardized tests to handicapped

127 -n, i 2afire various levels of learning skills for
scecva ~atsicagped individuals.

[ 29
. g
(&1

ap hekaviaor modification procedures to
cec individual to a specific goal of

Y A1

1207, ti ertte beravioral objectives according to Mager.

e, =2 :zncuct an in-depth critique of original research
~az1r%3 3rc % develop a program proposal.

+h

27 %z zev2los 2 schedule of activities that is consistent
w o= w=a zate~tial of specific handicapped individuals.

e - 9zeaes 127%°-35 are erployed to obtain measures for each of seven

]
’
9
]
”e
’

: “--5% 32%%°ng 15 a series of comprehensive written, oral and
samgrzeeat i~ 203~ 217 :m3 o approximately four hours. A multiple choice
esit -, .iszs <1 zeewgec3 ", 3, and 4, For criteria 2, 4, and 7 simulation

¢ .3s: A ietit=3t =esaarce article ‘s used to measure the ability to

AR AP RLE S FESLAE Sh AR B
s sumoana-s. Ta.20 € 30% s usad for criteria 1, 3, and 5. Accordingly,

ces se_ceet -1t mainz~ 0% 1€ <re ~aterial covered in the test.

s seeze-x T 4. 3m2 T 2ase student ~ust perform before a panel jury of
-a~=3 *~ gapcial education. To insure reliability of
22%2 .. 3 o.23775, 3% 2malysis of variance repeated measure model 1s
Tel e ;. mcte i ows ~a'tanilisy of the jury to be determined and thus
ea'i: t: 1.2 =2 43 2%, 3 ere assessrent of the student's performance.

r) -

&o‘p‘,“"




210

To measure the student's ability to critique research, a checklist consisting
of 20 Likert Scales is used. A competency level of an average of 4 on a
5-point scale on the checklist is the pass criterion.

The second setting is clinical and actual. The pupil upon achieving a pass
in the previous examinations, is placed in a school for the handicapped
individuals. In this setting the candidate is expected to define a set of
relevant behavioral objectives for the student, develop a schedule of activities
designed to meet the behavioral objectives, develop at least one behavioral
modification technigue which will fit into the schedule of activities, and
then teach the student. A panel jury of at least three experts in special
education are used to rate the performance of the candidate. Reliability of

the judgiag is determined by analysis of variance repeated measure model.
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WEST VIRGINIA COLLEGE OF GRADUATE STUDIES
SPECIAL EDUCATION DEPARTMENT
EVALUATION OF STUDENT TEACHING PERFORMANCE

Student Teacher

Home Address Telephone

School

Date . Grade

Level of MR Taught

School Year 19 19 Semester (1) __ (2) __
Summer Term (1) __ (2) __ (3)

Supervising Teacher(s)

College Supervisor

Hours Taught Hours Observed

1. Summary of Evaluation by Supervising Teacher

A. Strengths

B. Progress shown during ctucdent teaching experience

-

C. Weaknesses

& .

Full Tt Provided by ERIC.



0 - No opportunity to observe

1 - Incompetent and needs great improvement

2 - Fair but needs some improvement
3 - Competent and satisfactory
4 - Very competent and outstanding

I. PERSONAL QUALITIES

A.

Full Tt Provided by ERIC.

General Appearance

1. Is poised and well aroomed.
2. Clothes are becoming and appropriate.

Voice Quality

1. Voice is pleasing in pitch.
2. Voice has ample volume.

Emotional and Mental Stabjlity

1. Maintains sound emotional adjustment.

2. Evidences calm and mature reactions under stress.

Physical Vigor and Enthusiasm

1. Is able to perform duties 1n an alert manner.
2. Is regular in attendance.

Effective Relationships

1. Honestly likes children.
2. GEstablishes and maintains rapport easily.
3. !s patient and sympathetic.

Sense of Huror, Cheerfulness

1. Has excellert judgrment of values.
2. Relieves terse situaticns.

3. Radiates optimism,

»
!

s
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-
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G. Dependability

1. Shows awareness of responsibilities
2. Shows consistency in meeting obligations.
3. Anticipates responsibilities.

M. Cooperation

1. Cooperates with others to achieve school objectives.

2. Accepts and acts upon suggestions creatively and

NN

graciously.

I. Social Qualities

. Is sensitive to and considerate of feelings of others.

1
2. Displavs refinement and social grace.
J. Intellectual Curiosity

1. Displays a working knowledge of the learning process,
is solviag intellectual problems.

2. Shows quick insight {nto situations.

3. Is curious and eager for knowledge.

I1. TEACHING PERFORMANCE

A. Classroom Manzgerment & Environment

1. Strives to maintain an attractive & eye-appealing class.

2. Pupil response is indicative of a happy and stimulating
atmosphere that is free from tension and anxfety.

3. Understanc: children and is aware of their emotional
and sociel needs.

4. Evidencrn 2 love for all children without regard to
Social ard cultur. ] status or aptitude for learning.

5. Maintair- on or -1y and well disciplined classroom

without + ° g ¢ . . <sively cdogmatic or authoritarian.
6. Is azeepr o and . oens the respect of pupils.
“« 9.,
wolg

ERIC

Full Tt Provided by ERIC.
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B. JTeaching Techniques
1. Plans lessons well.

2. Follows lesson plans.
3. Generally is able to motivate pupils to accomplish the

desired objective--a purposeful learning experience.

|

4. Uses the textbook appropriately.

5. Uses other appropriate instructional materials and
atds tn teaching.

6. Uses questioning to good advantage, not only as an eval-
uative technique, but also a technique fn continuing
and developing a train of thought, and as an aid in
teaching the child how to think and reason,

7. s knowledgeable as to the subject matter for the grade
or grades taught (includes what is to be taught and
how it is to be taught).

8. Recognizes and takes into account the achievement leve!l
of pupils (individual differences).

9. Adjusts assignments and activities in terms of these
achievement levels.

10. Speaks clearly and distinctly.
11. Uses words clearly and distinctly.
C. Pupil Growth

1. Encouragrs pupils to seck learning with enthusiasm.
2. Helps pupils to develop qgood study and work habits.
3. Helos pupils evaluate thomselves as a means for

furthor coonth,

Full Tt Provided by ERIC.
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PROFESSIO*AL CUSLITIES

A.

Projects an image of professfonal sophistication ir
manners, and educational refinement.

Exhibits a tendency for introspection-analyzes 1iri¢.
tations and strengths and compensates accerdingly.
Takes advantage of opportunities to become acquainted
with sources of current thinking such as confererces,
yearbooks, workshops or demonstrations.

Participates in professional meetinos.

Shares out-of-school responsibilities with the super-
vising teacher,

Attends community activities related to the scheol.
Respects and administers school policies.

Uses resource persons and community facilities ir
teaching situations.

Properly cares for school equipment and supplies,
Evaluates teaching procedures with teachers or fellow

student tcachers in an objective manner.

218
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for consideration is 2.5. This is, to some extent, an indicator of future
performance of a student, but is only one of several criteria to be reviewed
as an applicant is considered for admissior to a degree program. The Department
of Special Education will look carefully at the undergraduate grade point
average of the student's last year of undergraduate experience as well as the
grade point average in the major and minor areas.

In addition, GRE scores, personal interviews, and letters of recommendation
will be carefully reviewed before a student is acmitted into a degree program.

Use of Admissions Data to Compare Students with Elementary, Secondary, or

Non-Educational Backgrounds.

The admissions policy for the Department of Special Education includes
explicit requiremencs for those applying for the Master's Degree and the
credential sequence. One requirement is that those persons entering the program
from outside the field of elementary education must take both elementary and
commons area of the National Teacher's Examination (NTE). Secondary education
majors must take the elementary area of the National Teacher's Exam. If those
taking the exarination score below the 40th percentile, they are required to
remediate the deficits by taking recommended coursework at a local undergraduate
college. This coursework is in addition to their master's program requirements.
1f those taking the NTL score above the 40th percentile, they may move into a
specific cateogrical special education certification program. Thus, there are
three distinct groups of students who enter a Master's or Credential Sequence
in the Department of Special Education: Non-Education Majors, Secondary Education
Majors, and Elementary Majors.

The staff of the Department of Special Education are interested in making
a comparison between the three groups to determine if an elementary education
backgr. nd is 3 determining factor in acauiring the competencies as outlined

in the stindard, sat forth by the State Department of Education plus those

Mad
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of the COGS Department of Special Education for teaching in the field of
special education. Therefore, using the admissions data and the scaled scores
on the final comprehensive examination, the competencies of those whose
educational background is secondary or non-educational will be evaluated and
compared upon entrance and exit from the program with those persons having an
elementary background. Variables such as undergraduate gradepoint averages,
both overall and during the last two years of the student's service, scores

on the Graduate Record Examination (GRE), graduate school grade point average,
and the scaled sccres on the comprehensive examination will be used for making
these comparisons.

After the student exits from the program, a further study will be conducted
in the field to determine the job abilities of the three groups, based on their
educational undergraduate backgrounds. (See 3tandard G-5.2 Use of Evaluation
Results to Improve Advanced Programs). Hopefully, the departmental staff can
gather data to determine whether or not it is of significant importance for
a student to have an elementary education background before pursuing a Master's
Degree in Special Education at the College of Graduate Studies. This data
will be used in future planning of the special education program. The design
for the field study will be done by Dr. Calinger, who has recently been hired
as Director of Institutional Research at the West Virginia College of Graduate

Studies.
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EVALUATION OF SPECIAL EDUCATION STUDENTS

NON-EDUCATIONAL SECONDARY EDUCATION ELEMENTARY EDUCATION
MAJORS MAJORS MAJORS

G raduate
Record Exam

Undergraduate
Grade Point Average

Final
Comprehensive
Exam

STATISTICAL MEASUREMENT
ANALYSIS OF VARIANCE

Items for further consideration
1.

1Q
2. Quality Points
3. Credit Hours

A:&:‘mj
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ON THE JOB RATING - ONE YEAR AFTER GRADUATION

NON-EDUCATION SECONDARY EDUCATION ELEMENTARY EDUCATION
MAJORS MAJORS MAJORS
Principal's
Rating
Supervisor's
Rating
€~
bar 3

]ijkf

Full Tt Provided by ERIC.
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SDTE DA ATIIN SIT LY 7T IMPROVE ADVANCED PROGRAMS

8 372 T-a32r~%", 3,3'Vable on the strenaths and weaknesses of the

-~
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13

ot e sumer Df 73730 (nterviews were recorded on cassette tapes and
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“iemec (e2i.ztzl ea; 1ii'ected from permanent files at COGS, and through

$%%2°% 3:°2 %@ 2zcire "ralLires
Trezecet; 3202 eszece3323 CF the Program.  In the summer of 1973, 26 students

37 1100 eemz c-tze,c2wed Zuring their student teaching experience. The
LeTiiz w3l i etz ee ¥ tney felt adequately prepared to work with mentally
$u2 e 2+ 5n T, 22 2ftee the practicum experience, to ascertain what they

TTo%iote 1tesmItty a2 weawnesses of the special education program, and ask

CTe TR tTLIMTEN el Thanges
S e Twec~t.-1c cruzrviewed, twenty-two had previously taught; eleven
= mli.im oziliitoie, ang fi€ceen in special education. The total number of

;Ertl o t:i.tet t. o tma oeslz e~ oeeaular education was sixty-two. The total

@47 e, s, wtiisz oo~ izactal education was 21%. By the fall of 1973, 18
1% tez Lem,t tp1ozizmeaz nl ze %eacning in special education, and all of
Tit: ezt w2z 27 imeel Sz ze teaching in special education, within two

cgpen Ceim otz 1 ove c-tzr,cewed.  Sixteen of those interviewed had completed
te et sn_sDoue s-azlite acvte feo3zeCta) education, six had completed twenty

Tl ot onteens muu-miLoamt et mas corpleted between eighteen and twenty-four

Lt otte T ote Y tee cmcae,cews, 2068 had been independent less than one
c2ee S oe ot otmit tme, to~al teen tre Wanawha Valley Graduate Center of
Wil c1 s co.aeitt, Teargfore, m0st 0F these interviewed had received
me. s e+ - sece sma- e ess c3e34m3 yalley Graduate Center, KVGC and Marshall,

se ru T ge: amct o et ri,eeziey. Fiye had earned thirty hours of
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credit at COGS, two had earned eithteen‘to twenty-four hours, and one had earned
six to twelve hours.

0f the total group, fourteen were married and twelve were single.
The total number of children for the group was fourteen.

In the initial interview, prior to student teaching, when asked {f
they felt prepared to work with the mentally retarded, three persons indicated
they felt positively competent, sixteen felt fairly competent, and seven were
unsure. As a group, they felt weakest in teaching of reading, and in clinical
assessment. At the culminination of the student teaching experience, twenty
six students indicated that they felt competent in working with the mentally
retarded.

The students were asked their reasons for going into special education.
The reason given most often was that a member of their family was handicapped.
The reason given least often was sympathy for those needing help. Table 1

provides a summary ui the reasons given by the students for going into special

education.
TABLE I
THE NUMBER OF PEOPLE CITING THE FIVE REASONS
FOR GOING INTO SPECIAL EDUCATION
1973 INTERVIEWS
. REASONS CITED NUMBER
Someone in family 7

Decided after working with handicapped children in
some capacity

Decided after taking a course from a staff member in
the special education department

Availability of jobs in special education

Sympathy for the hand:capped

—t ) O wn
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The results of the interviews with regard to weaknesses of the
special education program are presented in Table II. An analysis of the
responses showed that lack of exposure to mentally retarded children prior to

student teaching was regarded as the weakest area of the program.

TABLE II

THE NUMBER OF PEOPLE CITING WEAKNESSES OF THE
SPECIAL EDUCATION PROGRAM

1973 INTERVIEWS

WEAKNESSES CITED NUMBER

Not enough exposure to the MR prior to student teaching
Required course in speech pathology too technical

Too much busy work, not enough practicality in some classes
Student teaching experience too short

Insufficient medical knowledge given

Difficulty with advisor

Lack of testing experience requtred

Not enough hours required in reading courses

Lack of exposure to exceptionalities other than MR
Overlapping of instruction in introductory courses

Too much theory without application

C & G 305 related to counselors, not special education teachers
Library werak

Volume of content offered in Curriculum is too large
Creative crafts not required

Poor facilities

Mot enough field visits

) o) el el il ol el vl —d P P P DI D PO




226

When students were asked to indicate the strengths of the special
education program, the most common response was related to the faculty.
Thirteen responses were made to the flexibility, accessibility, helpfulness,
enthusiasm, and expertise of the faculty in special education. A summary

of those responses are reported in Table III.

TABLE 111

THE NUMBER OF PEOPLE CITING THE STRENGTHS OF TME
SPECIAL EDUCATION PROGRAM

1973 INTERVIEWS

STRENGTHS CITED NUMBER

Courses made relevant

Student teaching structure

Special Education Instructional Materials Center (SEIMC)

Selection and Development of Materials

Reading course

Speech Pathology course

Math course

Curriculum course

Survey of Exceptional Children

Abnormal Psychology course

Good instructors

Faculty and advisors friendly, considerate, and
concerned for the individual

Inspiring professors

Special Education staff not rigid in philosophy

More personal feeling in special education staff

Each faculty member has his speciality and disseminates
information well

Enthusiasm of the special education staff

Oppertunity for teamwork in classes

Coursework provided a broad spectrum

Opportunity to work independently on projects and
research
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Students were asked to make recommendations for changes in the
.pecial education program at the College of Graduate Studies. The most
common recommendation was to provide for more exposure to the mentally
retarded prior to che student teaching assignments. These recommendations

are reported in Table IV.

TABLE IV

THE NUMBER OF PEOPLE CITING RECOMMENDATIONS FOR CHANGES
IN THE COGS SPECIAL EDUCATION PROGRAM

1973 INTERVIEWS

RECOMMENDATIONS NUMBER

More exposure to MR®s prior to student teaching 1

Combine the two introductory courses

Lengthen the student teaching experience

Modify the SPA course-the technical aspects

Add majors such as learning disabilities, gifted, and
behavioral disorders in the special education department

Prepare special education teachers in specialized areas of
Scierce, English, etc.

Provide mor2 field experiences

Require more courses in reading

Require curriculum for TMR for all MR majors

Hold the special education summer program in one place

Establish a program in Northern West Virginia

Provide courses in clinical assessment

Professors team teach

Require course in use of AV equipment

Require a course in behavior modification

Make Videotapes of community programs for classroom use
e.g. Green Acres and Colin Anderson

Make a videotape of a model special education class for
classroom use

Require a course in selection of special education materials

House testing materials in SEIMC for lending

Develop a program in the Fayetteville area

Require a course in creative crafts

Require a course in administration

t wh el () b b L2 D D D o MM PO
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The students were asked if there were courses that should be

dropped from the special education curriculum. Their responses are reported

in Table V.

TABLE V

THE NUMBER OF PEOPLE CITING COURSES THAT SHOULD BE
DROPPED FROM THE CURRICULUM

1973 INTERVIEWS

COURSES THAT SHOULD BE DROPPED NUMBER
SPA 250 2
Abnormal Psychology 2
C &G 305 A

The students were asked to recommend courses that should be added
to the curriculum. The most common recommendations were that more courses
should be added in reading and that courses in learning disabilities and
clinical assessment should be added to the curriculum. Responses are reported
in Table VI.

Because most of the College of Graduaie Studies students are fully
employed and classes are taught in the evenings, exposure to the mentally
retarded prior to the student teaching experience was limited. This was cited
most often as being a weakness in the special education program.

The students were asked to mal.c recommendations concerning ways in
which practica) experiences with the mentally retarded child could be provided,
prior to the student teaching, in veiw of the fact that most of the students

were fully employed. Their responses are reported in Table VII.

€)'g:)
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TABLE VI

THE NUMBER OF PEQPLE CITING RECOMMENDATITAS
FOR COURSE ADDITIONS

1973 INTERVIEWS

RECOMMENDATIONS NUMBER

Learning Disabilities

More courses in Reading

Clinical Assessment

Gifted

Perceptual Motor Developmert

More courses in Math

More courses on Curriculum and Materials
Administration of Special Education
Deaf and Hard of Hearing

Language Arts for the MR

Social Studies for the MR

—t et —d D DI P L VYN
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TABLE VII

THE NUMBER OF PEOPLE CITING RECOMMENDATIONS FOR PROVIDING
PRACTICAL EXPERIENCES PRIOR TO STUDENT TEACHING

1973 INTERVIEWS

RECOMMENDATIONS NUMBER

Arrange special tours to schools and agencies 2
Develop a tutorial program with Kanawha County Board of Education 1
Use of ¢lients at the Vocational Rehabilitation Center to

provide practical experience in the various classes ]
Plan 3 week-end retreat for students and the MR from agencies such

as Colin Anderscn so that more exposure to the MR can be

provided |
Require those not teac:ing in special education to visit

special classes in their school during their free perfods

where applicable ]

230
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CONCLUSIONS AND IMPLICATIONS

Based upon the students' responses during the interviews, the following
conclusions were drawn:

1. Most of the students in the special education program at COGS are

teaching when they enter the program, Therefore, their practical experience

should place more emphasis on the diagnostic-prescriptive experience and

Jess on the classroom management and organization. Supervision on the Job

would be appropriate to those already teaching.

2. Those who were not teaching in special education upon entering the

program planned to do so within two years after exit from the program.

3. The students responses during the interviews did not necessarily

reflect the COGS special education program, as most of them did a large

portion of their work at either KVGC or at another institution. Thetr

responses do have implications for program planning at COGS.

4. The practicum experience, whether provided on the job, or in a special
setting, will aid the student in developing a feeling of security in working
with the mentally retarded.

5. Having a relative who was handicapped and availability of jobs in the

field were important factors in making the decisfon to go into the field

of special education. Therefore, careful screening should be done to determine
student's reasons for wanting to enter the program.

6. The students desired a maximum of exposure to the mentally retarded prior
to tie student teaching experience. Each course should provide a component

of actual contact with the mentally retarded.

"‘-’._ L
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7. A course in speech pathology, applicable to the needs of

special education teachers should replace the one now required that

is geared to speech pathology majors.

8. The staff of the special education department was cited as being
the major strength of the special education program. The staff should
be provided needed support in materials, facilities, and staff to continue
upgrading the program.

9. The program should be expanded from the MR program to include the
areas of learning disabilities, behavioral disorders, and train-

ing for working with the gifted.

10. Courses in diagnostic and remedial reading, related to the

needs of special education teachers should be available to the student
in special education.

11. The College of Graduate Studies and the Kanawha County Board of
Education should cooperate in the development of a tutorial

clinic, so that majors in special education could be provided with

an experience component related to the special education courses in

which they enroll.

on. :3
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Job Placement of Former Graduates. A recent follow-up study was

conducted to determine where those who had been students in the special education
department of the College of Graduate Studies, formerly the Kanawha Valley
Graduate Center of West Virginia University, had received their degrees and

where they were presently employed. Of interest were the categories of handi-
capped children with whom the former graduates are presently working. A second
purpose was to determine how many of the graduates were employed in the area of
special education and how many were employed outside the field. The third
purpose was to determine the areas of concentration of employment by counties

in the State of West Virginia, and by states outside the State of West Virginia.
The data was collected through students college files and by letter and telephone
inquiries.

When West Virginia University-Kanawha Valley Graduate Center became an
independent college, the students currently enrolled had the option to
remain as West Virginia University students or transfer to the newly organized
institution, the West Virginia College of Graduate Studies. Many of those
peraring the completion of their program chose to receive their degrees from
West Yirginia University. Others transferred their credits to the College
‘pf oratu2te Scudies.

During the period of this study, 1971 to Fall 1973, there were sixty
graduates in special education from the College of Graduate Studies, formerly
Kanawha Valley Graduate Center. Of these, sixteen graduated from WVU-KVGC in
1971 and eleven in 1972. Twelve received their degrees from West Virginia
University in 1972 and eleven in 1973. The number of graduates receiving

degrees from each college is presented in Table I.
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Of the sixty graduates, forty were employed in the field of special
education, the largest number being employed as teachers of the educable
mentally retarded. The degree held by these graduates was in the area of
mental retardation but a few of the gradvates were employed to teach other

categorical areas of special education.

TABLE I

NUMBER OF GRADUATES AND THE COLLEGE OR UNIVERSITY
GRANTING THE DEGREES

COLLEGE OR UNIVERSITY N YEAR

West Virginia Uriversity-Kanawha Valley Graduate Center 16 1971

West Virginia University-Kanawha Valley Graduate Center N 1972
West Virginia University 12 1972
West Virginia University 1 1973
College of Graduate Studies 10 1973
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$e,.av3me jrad.ates were located in thirteen counties in West
pcegtea gmz oo+ at3rt 3tates Outside of West Virginia. The highest concen-
cezsizm ¢ i-me- 3ra2.ates was in Kanawha County. Table IV and V show a

smsacocwm 1° 2T.mtT33 37Q states where the former graduates are located.
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TABLE IV

STATES WHERE FIFTY-EIGHT FORMER GRADUATES
OF SPECIAL EDUCATION ARE LOCATED

STATES N
west Virginia 51
Missouri 1
New Jersey 2
Florida | 1
Ohio 1
Texas 1

It can be concluded that more than two thirds of the former
graduates in special education from the College of graduate Studies, formerly
Kanawha Valley Graduate Center of West Virginia University are employed in
tre field of special education. Except for seven of these, they are working
in mental retardation, the area in which they trained Of the seventeen
employed outside the field of special education, the highest concentration of
employment is in elementary and secondary education in the public schools.

Fifty-one of the graduates remained in the State of West Virginia,
with the largest concentration in Kanawha County.

Future Follow-up Studies. In keeping with the national trend, the

Department of Special Education at the College of Graduate Studies has imple-
mented a new training program using the diagnostic-prescriptive teacher model,
as is indicated in the course outlines contained elsewhere in this document.
The competencies required for a diagnostic-prescriptive teacher are outlined

in the course syllabi.

©
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The staff of the Department of Special Education is concerned to
know if the program being implemented is effective in achieving the competencies
included in the program for the diagnostic-prescriptive teacher. The first
phase of this evaluation is outlined in the student evaluation section of this
document. This type of evaluation is for monitoring the growth of the student
as he proceeds through the program. The second phase of the evaluation will
use a questionaire designed by the staff of the special education department
to evaluate the program. The purpose of the questionaire ifs to conduct a
follow up study to acquire data related to the importance of subject matter
presented in the student's program, the quality of the presentations, and the
usefulness of the subject in the student's job performance. In addition, the
questionaire will seek recommendations for course deletions and additions
and other suggestions for changes in the program.

Beginning in the spring of 1974, the questionaire will be completed
by students presently in the program and those who have graduated. At the
end of each semester afterward, the questionaire will be used to evaluate the
program. The questionaire will be revised as necessary when there are changes
in course offerings and faculty, and as field testing indicates the need for
changes.

Data acquired from the attached questionaire will be analyzed and
the information will be used to guide the staff of the Department of Special
Education in making necessary modifications and changes to keep abreast of the

needs i1 the field.
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QUESTIONAIRE

FOLLOW-UP QF STUDENTS IN THE SPECIAL EDUCATION
PROGRAM AT THE COLLEGE OF GRADUATE STUDIES

The Department of Special Education at the College of Graduate
Studies is interested in input from past and present students in the
teacher training program. It is through you and your observations of the
program that we can make necessary modifications and changes to keep
abreast of the needs in the field. Any information you can supply to us on
the following pages will be used in developing the best program we possibley
can in Special Education. If there are questions you prefer not to answer,

and have no input, feel free to leave them blank. We will appreciate all

the information you can give us.

244
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1. PERSONAL DATA

Name Age 20-25
26-35

Address 36-45
46-55
56-65

ity State 1ip 66-

Highest Level of Education

Bachelor's  Bachelor's + Masters Masters + Doctoral

From What Institution did you receive your highest degree?

What Year?

Are you pursuing a Masters from COGS in Special Education now?
In what are you specializing? S.L.D B.D. M.R. Other

How many units have you completed, including this semester?

How many years teaching experience do you have?

0-z- 3% &1 11-15 16-20 Above 21 years

Number of years in each area

S.L.D B.D. M.R. EYementary Secondary Other
1. CONTENT AREA

Rate the competencies on the following page according to subject matter,
presentation, and usefulness. Subject matter refers to the particular course or
area of study. Presentation refers to the expertise with which the subject was
presented. Usefulness refers to whether or not you have found the subject matter
which was presented useful to you in your work. .

Keep in mind your area of speciality (M.R., B.D., S.L.D.) as you rate each

item. Use a five point rating scale, with five representing the highest rating

© and one the lowest, <
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COMPETENCIES

SUBJECT

9

PRESENTATION
5 ‘ '2 !

70

Description of the characteristics of each grou?
[

of exceptional children as related to historica
environmental, educational needs, cultural,

Examination and defense of the traditional and
contemporary practices in the field of specfal
education and their relationship to regular
eduycation

Terminology in special education as related to
understanding the literature and authorities in
the field

Uncerstanding of the purposes and values of
various tests, both standardized and criterion
referenced in both the cognitive and affective
cr2as, {ncluding administering, scoring, record-
173 and profiling

Ceveloping cognitive and affective diagnostic
hyootheses for each child, translating the
dxta into educational progri=ming, and
determining methodology for long and short
term goals

ereparing clinical, prescriptive teaching
techniques for individual children

Selecting and developing instructional mater-
ials to meet teaching objectives

.16
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COMPETENCIES SUBJECT ] PRESENTATION
54321 $432)

8. Using the Special Education Instructional
Materials Center Network effectively

9. Planning for flexible scheduling that phases
students in and out of regular and special
education classes

10. Evaluating pupil progress on pre-and-post
testing, and developing new programs based
on that data

11. Reading, interpreting and translating research
findings into specific problems in the educa-
tion of exceptional children

12. Nriting a research proposal

13. Using appropriate research techniques and
seminar gained skills in carrying out a spec-
ific study or producing an educational
material in the area of concentration

14. Preparation and interpretation of criterion
referenced tests as means of assessing
specific skills of children.

15. Awareness of ancillary personnel and their
contribution to the total prescriptive pro-
gram of the child

16. NWriting objectives in behavioral terms |

21y ‘ e
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HPETENCIES

"PRESENTATION

54321

17.

18.

Ability to use intervention and reinforce-
ment procedures to achieve specific object-
ives

Defending a problem or product orally
before peer groups and instructors

™9
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111, STRENGTHS, WEAKNESSES, RECOMMENDATIONS FOR CHANGE IN THE SPECIAL

STRE!

1R
EDUCATION PRCGRAM AT COGS

A. Indicate below the two strongest features of your graduate
program,

1.
2'

B. Indicate below the two weakest features of your graduate program
1.
2.

C. Llist below any courses that you feel should be dropped from the
curriculum

S E—t—ea = e

D. Llist below any courses that you feel should be added to the curriculum
1.
2'

E. Was your advisement satisfactory?

Yes No

F. Additional comments ccncerning the strengths and weaknesses of the
special education program

- . e e -

Z. < 1ti:mal corment; concerning recommendations for change in the
¢r .+ - 'zcatien program

-— ¢ A e wem—. o
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